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Section 1: Presentation of the Learning and Evaluation Situation
Religious References in Popular Music
Aim
To help students appreciate that religious references can sometimes be found in secular art. To help students recognize and interpret the meaning of the religious references and symbolism present in such works.
Learning Context 
The lyrics in the music that we listen to for entertainment often contain references to religious practices, beliefs, key figures, writings, objects or symbols. The greater our knowledge in these areas, the greater our appreciation is of the artistic creation. It deepens our understanding of the artist’s intention. The song may be directly about religious practices and traditions, or it may simply contain a reference somewhere in the lyric; the reference might be very explicit, or more subtle and nuanced. Are there any religious references in the music you are familiar with?
Work Expected of Students

A class playlist of 5-10 secular songs with religious references
Possible Student Tasks
As a class, identify and discuss the religious references in the lyrics of a popular secular song. Discuss the context, the artists’ possible meaning or message and the connection to a religious tradition.
Brainstorm and research a list of as many secular songs with religious references as possible. Reflect on findings.
Compare the lyrics of a song from within a religious tradition to the lyrics of a secular song that references that same religious tradition in order to develop a greater understanding of different ways of thinking, being and acting. Synthesize findings. 

Choose some secular songs that contain religious references. Research relevant background knowledge and interpret the meaning of the religious references in each song. Examine interpretations with a partner.
As a class, deliberate on criteria and reach consensus to create a class playlist of 5–10 songs.  
Reflect on the choices from the class list (and other class lists) that are the most meaningful for you. Consider the connections between religious references in secular music and the social and cultural environment. 
Section 2: Suggested Procedure



  

 Duration: 4 hours 
Preparation Phase   (45 minutes)
	As a class, identify and discuss the religious references in the lyrics of a popular secular song. Discuss the context, the artists’ possible meaning or message and the connection to a religious tradition. 
(20 minutes)

	Key features of religious culture:  
Makes connections between forms of religious expression and the social and cultural environment; 



          
Examines various ways of thinking, being and acting 
Key features of dialogue: 

Organizes his/her thinking; Interacts with others  

	The teacher:
	The students:

	· presents the learning context
· presents the lyrics to a song containing one or more religious references (see References - Teacher Tools, on p.10, for examples)  
· invites students to identify the religious references and consider the following suggested questions:

What tradition is being referred to? What is the context? What is the artist’s possible meaning in including this reference?
· records responses to above questions in a large visual display (e.g. blackboard)

· encourages discussion, questions and nuanced responses to the suggested questions
· presents tasks and determines organization of work with students  
	· reflect on the learning context and examples that come to mind
· identify the religious references in the example presented and offer responses to the suggested questions
· applies content related to conditions that foster dialogue during discussion

	Required materials: Printed lyrics to a song containing a religious reference(s) ● Board or chart paper to record responses

	Record keeping: Collective responses  


	Brainstorm and research a list of as many secular songs with religious references as possible. Reflect on findings. 



 
(25 minutes – additions to list can be ongoing) 

	Key features of religious culture:  Makes connections between forms of religious expression and the social and cultural environment;



        Examines various ways of thinking, being and acting

Key feature of dialogue: 
          Organizes his/her thinking   

	Criterion of religious culture: Explanation of the connections between forms of religious expression and elements of the social and cultural environment

Criterion of dialogue: Relevance and sufficient quantity of written records regarding how students organize their thinking

	The teacher:
	The students:

	· pairs students and invites them to brainstorm and research examples using the Brainstorm List (Student Booklet -p.3)
· provides resources for students to research song titles, artists and lyrics (see References, Teacher Tools - p.10 )
· encourages students to find as many different types of references as possible (musical styles, traditions referenced, contexts, etc.)

· once list is relatively complete, invites students to reflect on their findings using Reflection on Brainstorm List (Student Booklet - p.4)
	· with partner, list as many examples as possible on Brainstorm List
· research further examples

· reflect on findings using Reflection on Brainstorm List worksheet

	Note to teacher: Research for Brainstorm List can be done as homework and treated as on-going throughout the LES. Teachers may need to filter or edit inappropriate or offensive words or phrases found in some song lyrics. Students are asked to count the number of songs found and the number of religious traditions referenced in order to draw attention to the prevalence of religious references in secular music as well as the prevalence of references from the Christian tradition.

	Required materials: Web site references ● song lyrics ● Brainstorm List (Student Booklet -p.3) ● Reflection on Brainstorm List (Student booklet - p.4)

	Record keeping: Brainstorm List ● Reflection on Brainstorm List ● 


Performance Phase (3 hours)
	Compare the lyrics of a song from within a religious tradition to the lyrics of a secular song that references that same religious tradition in order to develop a greater understanding of different ways of thinking, being and acting. Synthesize findings.



                             (30 minutes)

	Key features of religious culture: Makes connections between forms of religious expression and the social and cultural environment; 



          Examines various ways of thinking, being and acting

Key feature of dialogue: 
Organizes his/her thinking   

	Criteria of religious culture: Explanation of the connection between forms of religious expression and elements of the social and cultural environment; Analysis of a range of ways of thinking, being and acting

	The teacher:
	The students:

	· provides lyrics to a song from within a religious tradition (see example: Teacher tools, p.12 Amazing Grace, or references: Teacher Tools, p.11 ) or resources for students to choose their own
· encourages students to choose a song from Brainstorm List that references the same religious tradition as the example chosen
· provides Compare and Contrast Diagram: Religious and Secular Song Lyrics, (Student Booklet, p.5) and Comparison Synthesis (Student Booklet, p.6)
	· reflect on the intention and references in the lyrics of a song written from within a religious tradition
· choose a song that references that same religious tradition from Brainstorm List to compare using Compare and Contrast Diagram
· synthesize the findings from the comparison using the Comparison Synthesis

	Required materials: Lyrics to a song from within a religious tradition (Amazing Grace – Teacher Tools, p.12) or web site references for students to find their own (Teacher Tools, p.11) ● Compare and Contrast Diagram: Religious and Secular Song Lyrics (Student Booklet, p.5) ● Comparison Synthesis (Student Booklet, p.6)

	Record keeping: Compare and Contrast Diagram: Religious and Secular Song Lyrics ● Comparison Synthesis


Performance Phase (cont’d)

	Choose some secular songs that contain religious references.  Research relevant background knowledge and interpret the meaning of the religious references in each song. Examine interpretations with a partner.                           (1 hour)

	Key features of religious culture: 
Makes connections between forms of religious expression





and the social and cultural environment;





Examines various ways of thinking, being and acting
Key features of dialogue: 

Organizes his/her thinking; Develops a substantiated point of view
Cross-curricular competency:           Uses information  

	Criterion of dialogue:
Relevance and sufficient quantity of written records regarding how students organize their thinking
Criteria of religious culture: Explanation of the connection between forms of religious expression and the elements of the social and cultural environment; Analysis of a range of ways of thinking, being and acting

	The teacher:
	The students:

	· invites students to reflect on and choose an agreed upon number of songs from their Brainstorm List to interpret
· provides students with Interpretation of Religious References – Hypothesis (Student booklet, p.7) and reminds them of example from Preparation Phase to guide their thinking (see example using John Lennon’s Imagine – Teacher Tools, p.14)
· allows time for relevant background knowledge research (References – Teacher Tools, p.11)
· explains / reviews hypothesis as a type of reasoning in regard to their interpretations

· invites students to share interpretations with a peer using Examining a Type of Reasoning: Hypothesis (Student Booklet, p.8) as a guide

	· choose the agreed number songs from their Brainstorm List
· explore each song choice using  Interpretation of Religious References - Hypothesis as a guide

· perform necessary research of relevant background knowledge

· share interpretations with a peer and examine the hypotheses using the appropriate related content 


	Note to teacher: A review of types of judgments and types of reasoning may be required to help students in their interpretations of lyrics as well as in the examination of hypotheses

	Required materials: Brainstorm Lists ● Interpretation of Religious References – Hypothesis (Student Booklet, p.7; Example: Teacher Tools, p.14) ● Examining a Type of Reasoning: Hypothesis (Student Booklet, p.8)  

	Record keeping: Interpretation of Religious References for required number of songs ● Examining a Type of Reasoning: Hypothesis


	As a class, deliberate on criteria and reach consensus to create a class playlist of 5 – 10 songs.  
(30 minutes)

	Key feature of religious culture: 
Makes connections between forms of religious expression and the social 





and cultural environment

Key features of dialogue: 

Interacts with others; Develops a substantiated point of view    

	Criterion of religious culture: 
Explanation of the connection between forms of religious expression and





elements of the social and cultural environment

	The teacher:
	The students:

	· provides the worksheet for Criteria for Class Playlist (Student Booklet, p.9) and allows time for individual reflection (see examples of possible criteria – Teacher Tools, p.15)
· reminds students of the elements of content related to conditions that foster dialogue during deliberation

· invites students to deliberate and agree upon specific criteria related to religious references for the playlist

· records the agreed upon criteria in a large visual display

· invites students to deliberate as a class to create a playlist of 5-10 songs based on the established criteria
· records agreed upon choices and synthesis of interpretation in a large visual display

· mounts final version of criteria and playlist for other classes to view

· provides Self-Evaluation of Dialogue (Student Booklet, p.10) 
	· reflect on possible criteria for a class playlist

· establish and apply rules to overcome obstacles to dialogue during deliberation

· using their Criteria for Class Playlist, offer suggestions, discuss and come to a consensus concerning a list of criteria for class playlist

· record the agreed upon choices on the Criteria for Class Playlist 

· offer suggestions, discuss and come to a consensus concerning a class playlist based on the established criteria
· reflect on process using Self-Evaluation of Dialogue 



	Note to teacher: Some students may wish to design an artistic display of class playlist, cd cover, etc.

	Required materials: Criteria for Class Playlist (Student Booklet, p.9;  Example: Teacher Tools, p.15) ● Chart paper or other visual display of criteria and class playlist ● Self-Evaluation of Dialogue (Student Booklet, p.10)

	Record keeping: Criteria for Class Playlist ● Class playlist ● Self-Evaluation of Dialogue


Integration Phase (30 minutes)
	Reflect on the choices from the class playlist (and other class lists) that are the most meaningful for you. Consider the connections between religious references in secular music and the social and cultural environment.   

	Key feature of religious culture: 
Makes connections between forms of religious expression and the social 





and cultural environment

Key feature of dialogue: 

Develops a substantiated point of view 

	Criterion of religious culture: Explanation of the connection between forms of religious expression and elements of the social and cultural environment

	The teacher:
	The students:

	· allows students time to view and reflect on class playlist and other classes’ lists

· provides Personal Reflection worksheet (Student Booklet, p.11) to guide reflection
· encourages students to write their own rap, rock or pop song containing a religious reference
	· view playlist and other classes’ lists

· reflect on the choices that are the most meaningful to them using Personal Reflection worksheet

· consider writing their own song containing a religious reference and explain the context and meaning of their reference 

	Required materials: Various class playlists ● Personal Reflection (Student Booklet, p.11)

	Record keeping: Personal Reflection  


Section 3: Suggested References for the Students and the Teacher
Secular song lyrics containing religious references:

Books:

Beatles. The Beatles Lyrics. Hal Leonard Corp.,1992.

Leonard, Hal. The Lyric Library: Classic Rock: Complete Lyrics for 200 Songs. Hal Leonard Corp.,2002.

Web sites:
 www.elyrics.net  Search by title, band or key words.

Examples: Imagine by John Lennon, Still Haven’t Found What I’m Looking For by U2, My Sweet Lord by George Harrison, Losing My Religion by R.E.M., Hallelujah by Leonard Cohen, Tears in Heaven by Eric Clapton, Knockin’ on Heaven’s Door by Bob Dylan, Jesus Christ Superstar by Andrew Lloyd Webber.
 http://beta.songlyrics.com/  

Religious reference research:
Books:

Cash, Johnny, et al. Spiritual Journeys: How Faith Has Influenced Twelve Music Icons. Lake Mary: Relevant Books, 2003.
Joseph, Mark. Faith, God and Rock & Roll: How People of Faith Are Transforming American Popular Music. Grand Rapids: Baker Books, 2003.
Scharen, Christian. One Step Closer: Why U2 Matters to Those Seeking God. Grand Rapids: Brazos Press, 2006.

Van Pelt, Doug. Rock Stars on God: 20 Artists Speak Their Minds About Faith. Lake Mary: Relevant Books, 2004.

Web sites:

 www.biblegateway.com/  type in words and find Bible passage
 http://net.bible.org/search.php  use Discovery Box to search for passages
 http://www.atu2.com/lyrics/biblerefs.html   Excerpts of U2 songs with the Bible references
 http://www.uga.edu/islam/everlast_banjoko.html  “Being Muslim One Day at a Time: An Interview with Everlast”
 http://www.biography.com/search/  Research artist biographies

 http://www.bandbiographies.com/   Research band biographies

General Information:

 http://www.religionfacts.com  All religious traditions
 http://www.bbc.co.uk/religion/religions/  All religious traditions
 http://www.infoplease.com/ipa/A0001461.html  All religious traditions

 http://www.christianitytoday.com  Christianity

 http://www.jewfaq.org/index.htm  Judaism

 http://www.uga.edu/islam/  Islam
 http://www.himalayanacademy.com/basics/index.shtml  Hinduism

 http://www.buddhanet.net/e-learning/history/index.htm  Buddhism

 http://www.bahai.org/   Baha’i         

Religious song lyrics:
Books:

Beaulieu Herder, Nicole (editor). Best Loved Negro Spirituals. Dover Publications, 2001.

Killius, Rolf. Ritual Music and Hindu Rituals of Kerala. BR Rhythms, 2007.

Leonard, Hal. The Lyric Library: Contemporary Christian: Complete Lyrics for 200 songs. Hal Leonard Corp., 2002.
Leonard, Hal. New Jewish Tunes: Ruach 5761 and 5763 Songbook. Transcontinental Music Publications, 2003.

Rust, E. Gardner. The Music and Dance of the World’s Religions: A Comprehensive, Annotated Bibliography of Materials in the English Language. Greenwood Press, 1996.

Watts, I. Hymns and Spiritual Songs. Echo Library, 2008.

Web sites:
 www.elyrics.net  
Christian bands: Jars of Clay, Falling Up, Hillsong United, Grits (Christian Rap)
Islamic bands: Yusuf Islam (Cat Stevens), Richard Thompson, Everlast

Baha’i hiphop band: Dawnbreaker Collective

 http://www.simusic.com/worship/hymns  Lyrics to traditional Christian hymns
 http://www.christianitytoday.com/music  Contemporary Christian music

 http://www.hebrewsongs.com/  Lyrics to Hebrew songs translated into English

 http://www.zemerl.com/  Click on any category to find Hebrew and Yiddish lyrics in English
 http://www.matismusic.com/   Jewish music
http://www.uga.edu/islam/rockmusic.html Islamic music

 http://www.earthsongs.net/  Contemporary Native Music

 http://www.nativeradio.com  Native music

Section 4: Evaluation and Content Tools

Content Tools 

· Amazing Grace: An example of a Song From a Religious Tradition
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· Interpretation of Religious References – Hypothesis
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· Possible Criteria for Class Playlist
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Evaluation Tools 

· Rubric for Evaluating the Religious Culture Competency
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· Rubric for Evaluating the Dialogue Competency
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Note to the teacher: The rubrics are currently being validated. The rubrics and grids that have been developed to date are based on the ERC program’s end-of-cycle outcomes. Over the course of first years of the program’s implementation—given that students will not have experienced the entire program—the requirements may seem too challenging. The minimum performance standard may therefore be adjusted, as needed.
AMAZING GRACE
An example of a song from a religious tradition (Christian hymn):

Amazing grace! How sweet the sound, 
That saved a wretch like me!

I once was lost, but now am found; 
Was blind, but now I see.
‘Twas grace that taught my heart to fear, 
And grace my fears relieved;

How precious did that grace appear, 
The hour I first believed.

Through many dangers, toils and snares, 
I have already come;

‘Tis grace hath brought me safe thus far, 
And grace will lead me home.

The Lord has promised good to me, 
His Word my hope secures;

He will my Shield and Portion be, 
As long as life endures.

Yea, when this flesh and heart shall fail, 
And mortal life shall cease,

I shall possess, within the veil, 
A life of joy and peace.
The earth shall soon dissolve like snow, 
The sun forbear to shine;

But God, Who called me here below, 
Shall be forever mine.

When we’ve been there ten thousand years, 
Bright shining as the sun,

We’ve no less days to sing God’s praise, 
Than when we’d first begun.

                                                                        -John Newton, 1779.

Interpretation of Religious References – Hypothesis

Note to teacher: The following is an example of one possible interpretation of John Lennon’s song Imagine. (Lyrics available at  www.elyrics.net )
The goal is not to find the “right” interpretation, but to justify one’s hypothesis using the text, background knowledge, etc. 
Title: Imagine

Artist: John Lennon 

Style of music: Pop/ Rock

  
Possible Criteria For Class Playlist

	POSSIBLE CRITERIA
	REASON


	Songs with religious references from different styles of music (rap, rock, pop, country, opera, musicals, etc.)
	To show how religious references appear in all styles of secular music        
                                                                                            

	OR

Songs referencing the same religious tradition by different artists 
	To show various artists’ points of view on the same religious tradition, how it can affect different people in different ways


	OR

Songs referencing different religious traditions 

	To show how other traditions besides Christianity (Judaism, Hinduism, Islam) are also referenced 

	OR

Songs from the same artist 
	To show how a secular artist can use music to portray his/her views on religious traditions or the role that religious tradition plays in his/her life; possible changes or confirmation of their views over time 


	
	

	
	


Rubric for Evaluating the Competency Demonstrates an understanding of the phenomenon of religion

	
	Name:








Date:



Group:

	
	A
	B
	C
	D
	E

	Evaluation criterion: Explanation of the connection between forms of religious expression and elements of the social and cultural environment   

	Does the student search for what the references have in common and for what distinguishes them?   
	The student distinguishes significant and more subtle similarities and differences 
	The student  distinguishes significant similarities and differences 
	The student  identifies obvious similarities and differences 
	With help, the student identifies limited similarities and differences 
	With help, the student identifies a similarity or difference

	Does the student interpret the meaning of these references?
	The student  draws comprehensive and elaborate meaning 


	The student  draws in-depth meaning 
	The student  draws general meaning 
	With help, the student draws general meaning 
	With help, the student draws partial meaning 

	Evaluation criterion: Analysis of a range of ways of thinking, being and acting

	Does the student distinguish various ways of thinking, being and acting?  
	The student  distinguishes significant and more subtle similarities and differences 
	The student  distinguishes significant similarities and differences 
	The student  notes obvious similarities and differences 
	With help, the student notes limited similarities and differences 
	With help, the student notes a similarity or difference 

	Does the student thoroughly examine the judgments and hypotheses? 
	The student  provides extensive examination with details  
	The student  provides a thorough examination
	The student  provides a general examination
	With help, the student provides a general examination 
	With help, the student provides a minimal examination

	Teacher’s comments:





 Rubric for Evaluating the Competency Engages in dialogue

	
	Name:








 Date:



Group:

	
	A
	B
	C
	D
	E

	Evaluation criterion: Relevance and sufficient quantity of written records regarding of how students show they have organized their thinking 

	Does the student distinguish what was relevant to the subject of dialogue? 
	A large variety of relevant, nuanced or creative examples are recorded with details.
	A variety of relevant examples are recorded with details.
	Some relevant examples with some details are recorded.
	With help, some relevant examples are identified.
	With help, one relevant example is identified.

	Does the student organize their thinking according to the subject of dialogue?
	Interpretation is thorough, sophisticated, insightful and well-organized; all elements are considered, possible addition of further aspects not required on sheet.
	Interpretation is clear, relevant and well-organized; all elements are considered in relation to the subject of dialogue.
	Interpretation is organized and relevant to the subject of dialogue.


	With help, most elements of the interpretation are completed.
	With help, one element of the interpretation is completed.

	Teacher’s comments:




Section 5: Table of Program Content

	Targeted Subject-Specific Competencies

	Demonstrates an understanding of the phenomenon of religion

Key features

Evaluation criteria

Analyzes forms of religious expression

X
Makes connections between forms of religious expression and the social and cultural environment 

Explanation of the connection between forms of religious expression and elements of the social and cultural environment

Examines various ways of thinking, being and acting

Analysis of a range of ways of thinking, being and acting
Theme and related content:

Religious references in art and culture – Religious references in secular art

	Engages in dialogue

Key features

Evaluation criteria

Organizes his/her thinking 

Relevance and sufficient quantity of written records regarding how students organize their thinking

Interacts with others 

X
Develops a substantiated point of view 

X

Content regarding the practice of dialogue:

Forms of dialogue: discussion, deliberation 

Means for developing a point of view: comparison, synthesis, explanation 

Means for examining a point of view: Recognize judgements of preference, prescription and reality and value and processes that may hinder dialogue. 
Type of reasoning – Hypothesis

	Cross-curricular competency

	Uses information 

	Broad Area of Learning 

	Citizenship and Community Life  


[image: image1.png]






Criterion 1





NOTE


This learning and evaluation situation is a working document, which is therefore subject to change. It may be adapted as needed depending on the student’s social environment, the planning of teaching and learning activities, the integration of the Ethics and Religious Culture program and the Québec Education Program, etc.





What conclusions can you draw? Lennon is speaking from an atheist perspective, which can often be presented as negative in the sense of loss of purpose or meaning in life; in this case Lennon is saying that atheism is a source of hope. Lennon makes it clear that he believes peace will only occur if all of us free ourselves from religious beliefs and collectively imagine a peaceful world. “I hope some day you’ll join us, and the world will be as one.” 








Demonstrates an understanding of the phenomenon of religion





Engages in dialogue





Theme:


Religious references in art and culture








Forms of dialogue:  


Discussion


Deliberation








Key feature: Makes connections between forms of religious expression and the social and cultural environment 





Key feature: Organizes his/her thinking





What is the artist’s possible meaning in including these references? I think Lennon is saying that adherence to a specific religious tradition divides us from one another and is blocking us from achieving world peace. Along with patriotism and greed, he says religion provides a reason to war with one another and prevents us from “sharing all the world.” Christian and Islamic conceptions of the afterlife or anticipation of Jesus’ Second Coming also prevent people from “living for today,” which I think Lennon means prevents people from clearly seeing what needs to be done and taking action towards finding solutions. 








What background knowledge of the artist’s life or beliefs (if any) is helpful in understanding the artist’s reference? I think Lennon refers mainly to the Christian tradition because of its predominance and influence in Europe and North America, both currently and historically, as well as it being the tradition in which he himself was raised. Lennon experimented briefly with Transcendental Meditation and Eastern religions with the Beatles, but with Yoko Ono in the late 1960s abandoned religious beliefs in favour of a Peace movement. The lyrics of Imagine (1971) reflect his views of that time.  





Key feature: Examines various ways of thinking, being and acting 








Criterion 2





Key feature: Organizes his/her thinking





Criterion 3





Key feature: Interacts with others





Cross curricular competency: Uses information








What background knowledge of a religious tradition (if any) is helpful in understanding the artist’s reference?   


“heaven”  “hell” – Christian / Islamic conception of the afterlife  


“Above us, only sky” – location of heaven  


“living for today” – anticipation of judgement after death, Second Coming of Jesus in Christianity and Islam


“nothing to kill or die for; no religion too” – historical religious wars / martyrdom   


“Imagine no possessions, I wonder if you can” – Buddhist / Christian rejection of material possessions.








This song is about achieving world peace, something that we can only imagine as it has never actually occurred. Lennon offers suggestions on how we may bring it about.
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