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Section 1: Presentation of the Learning and Evaluation Situation

[image: image9.wmf][image: image10.wmf]Interdependent Relationships 

in Families 

Aim
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[image: image12.wmf]Students will discover that people are interdependent beings who need other living beings. They will draw on their own experiences, those of their classmates and those of other children around the world to explore the diversity of interdependent relationships between members of different types of families and identify the values and norms that guide family life. 
Learning Context

[image: image13.wmf]What is the meaning of family? What are some of the values, norms and behaviours that guide family life? Is each family right for each person? Is one kind of family better than another? We don’t choose the family we are born into, but our families can help us to grow and take care of our many needs. We also help our families in many ways. When people help each other to meet each other’s needs we call this INTERDEPENDENCE. In this LES students will learn about different types of families and how the different members in each family help to meet each other’s needs. 

Work Expected of Students

A foldable book that shows how each member of his/her family helps to meet the needs of the others.  

Possible Student Tasks

[image: image14.wmf]
As a class, discuss the question as presented in the learning context and try to define family. 
Together, read four scenarios about families and identify some of the values and norms in each as well as any tensions.

With a partner, discuss each other’s families. Compare each other’s views with regard to the ethical question, “What is the meaning of family?” 

As a class, brainstorm some roles and responsibilities of different family members. In pairs, discuss the interdependence of family members.   
[image: image15.wmf]Read stories about different families from here and from around the world. Identify the roles and responsibilities of different family members and demonstrate how they are interdependent.

Create a foldable book that shows how each member of his/her family helps to meet the needs of the others.  

Review the ethical question and reflect on learning.
 Section 2: Suggested Procedure


Duration: about 5 hours 
Preparation Phase (2 hours)

	As a class, discuss the question as presented in the learning context and try to define family. 



   


(30 min)

	Key feature of ethics: 

Identifies a situation from an ethical point of view

Key feature of dialogue: 

Organizes his/her thinking 

	The teacher:
	The students:

	· introduces the LES by reading or paraphrasing the learning context provided 
· writes the word FAMILY in the center of a large piece of paper (This may be kept on display throughout the LES so that students can refer to it.) 

· invites students to think about the question, “What is the meaning of family?” (The question may be posted somewhere in the classroom or written on the chart paper.)
· writes student responses on the chart paper (may draw stick figures or pictures to represent student responses if there are non-readers in the class)  

· reviews the students’ responses and adds other family types that may not have occurred to students, ex. extended families, blended families, adopted families, etc. (see note below) 
	· consider what constitutes a family 
· offer responses to the ethical question, “What is the meaning of family?”


	Note to teacher:   All responses should be accepted so that students can feel included in the discussion; please be aware that sensitive family situations may come up and you should be prepared to deal with these.  Further examples of ethical questions have been provided on p. 20 of the Teacher Tools. 


	Required materials: large piece of chart paper ● Teacher Tools, p. 20 


	Record keeping: 



	Together, read four scenarios about families and identify some of the values and norms in each, as well as any tensions.  





(1 hour)

	Key feature of ethics: 

Identifies a situation from an ethical point of view

Key feature of dialogue: 

Organizes his/her thinking 

	Criterion of ethics: 

Detailed study of a situation from an ethical point of view 

	The teacher:
	The students:

	· informs students that they are going to listen to four short scenarios about different families 

· displays an enlarged version of the Framework for Discussing All Kinds of Families (Teacher Tools, p. 14)  and asks students to think about the questions
· explains the Framework to students and asks them to use it as a reference while listening to each scenario

· reads the first of the four scenarios on p.16 of the Teacher Tools

· asks students to respond to the different questions and records these on the larger version of the Framework for Discussing All Kinds of Families 
· encourages students to consider what is meant by values (see note #1 below about possible mini lessons on norms and values) 
· reads the remaining scenarios and repeats the above steps after each one (see note #2 below)

· asks students to think about just one thing that they value (out of the many that they have discussed) in answering the question, “What is the meaning of family?” - reminds them that later in the LES they may add more 
· invites students to draw or write about this one value in “What is the meaning of family?” (Student Booklet, p. 4); teachers may invite students to copy from the list of values that has been generated during the above discussions or teachers may offer to transcribe words for students 
	· ask questions for clarification they are if unsure of what is required of them 

· listen as the teacher reads the first scenario

· answer the teacher’s questions 
· consider what is meant by values; ask questions for clarification 
· continue to offer responses and ask for clarification when necessary 

· draw what they value about family on p. 4 of Student Booklet 
· Ex. If a student values love in a family then he/she would draw a heart; for having fun, people playing; for helping each other, people doing chores, etc. 

	Notes to teacher:  #1. A visual reference, A Guiding Light, has been provided on p. 17 of the Teacher Tools that can be used to demonstrate what is meant by norms, values and references. Teachers may choose to display this on an overhead or make a large poster that can be posted somewhere in the classroom and used throughout the ERC program when discussing ethical questions.  In addition, two mini lessons on values and norms have been provided on pages 18-19 of the Teacher Tools for teachers who wish to use this opportunity to reinforce students’ basic understanding of the program’s concepts. 
#2.  Alternatively, teachers may choose to read only one or two of the scenarios depending on time constraints.

	Required materials:  Enlarged copy of Framework for Discussing All Kinds of Families (Teacher Tools, p. 14) ● Teacher Tools p.14-19 ● Student Booklet, p. 4 

	Record keeping:  drawing of What is the meaning of family? (Student Booklet, p.4) 


	With a partner, discuss each other’s families. Compare each other’s views with regard to the ethical question, “What is the meaning of family?” 
(30 min)

	Key feature of ethics: 

Identifies a situation from an ethical point of view;

Key features of dialogue: 
Organizes his/her thinking ● Interacts with others 

	Criterion of ethics: 

Detailed study of a situation from an ethical point of view

Criterion of dialogue: 

Adequate use of related content involving interaction with others 

	The teacher:
	The students:

	· invites students to form pairs in order to discuss each other’s families 
· informs students that they will be sharing and comparing each other’s perceptions or understanding of the ethical question, “What is the meaning of family? 

· presents and explains the T-chart worksheet My Family, Your Family—Let’s Share (Student Booklet, p. 5) 
· asks students to complete the T-chart with their partners
· circulates amongst students as they discuss and draw their families; uses the Checklist for Student Interaction During Dialogue, (Teacher Tools, p. 27) 

· when students have finished, asks them to fill in the Evaluation on Interaction During Dialogue (Student Booklet, p.8) 
	· form pairs 
· follow along in Student Booklet, p. 5, as teacher explains activity 

· complete the T-chart on p. 5 with a partner 

· complete Student Booklet p. 8

	Note to teacher: Some students may need guidance in identifying the similarities and differences as well as agreeing on one thing that makes a family a family. 


	Required materials:  Teacher Tools p. 27 ● Student Booklet, p. 5, 8


	Record keeping:  My Family, Your Family, (Student Booklet, p.5) ● Evaluation on Interaction During Dialogue, (Student booklet, p. 8) 



Performance Phase   (2 hours 30 min)

	As a class, brainstorm some roles and responsibilities of different family members. In pairs, discuss the interdependence of family members.   


  

(30 min)

	Key features of ethics:
Identifies a situation from an ethical point of view




Examines several cultural, moral, religious, scientific or social references

Key feature of dialogue:
Interacts with others 

	Criteria of ethics: 
Detailed study of a situation from an ethical point of view



   
Consideration of several references present in the points of view
Criterion of dialogue: 
Adequate use of related content involving interaction with others

	The teacher:
	The students:

	· asks the class to consider some of the jobs (roles and responsibilities) that each family member has within the family  
· lists these on a piece of paper to be kept for reference  (alternatively, the original piece of paper used in the Preparation Phase may used) 
· asks students to consider the possible consequences of a family member forgetting to carry out  his/her roles and responsibilities: ex. The person who is supposed to make dinner forgets, and everyone goes hungry.
· familiarizes students with the term interdependence 

· asks students to complete the worksheet Roles and Responsibilities of Family Members (Student Booklet, p. 6) (see note below) 
· invites students to form pairs and share each other’s responses 

· invites students to use the Roles and Responsibilities of Family Members and go back to the My Family, Your Family T-chart (Student Booklet, p. 5) and draw connecting lines between the family members who help each other 
· observes students in interaction 
	· consider and offer responses

· offer possible consequences for family members who forget their roles and responsibilities 
· complete Student Booklet, p.6 
· form pairs and share responses 

· revisit the T-chart  (Student Booklet, p. 5) and  discuss how all family members are interdependent 

	Note to teacher: This activity may be done as a whole class or in pairs. 


	Required materials:   Student Booklet, p. 5-6 


	Record keeping:  Roles and Responsibilities of Family Members (Student Booklet, p. 6)  ● My Family, Your Family (Student Booklet, p. 5) 



	Read stories about different families from here and from around the world. Identify the roles and responsibilities of the different family members and demonstrate how they are interdependent.


    

(1 hour)

	Key feature of ethics:

Examines several cultural, moral, religious, scientific or social references

Key features of dialogue:

Organizes his/her thinking ● Interacts with others ● Develops a point of view 

	Criterion of ethics: 

Consideration of several references present in the points of view

	The teacher:
	The students:

	· asks students if they know any families that live in a different part of the world 

· informs students that they are going to read some stories about different family situations from their own environment and from around the world 
· encourages students to think about the roles and responsibilities of the different family members in each story and to think about how they are interdependent 

· reads at least one story about a family in the students’ environment and one from a different part of the world (see note #1 below) 

· after each story, asks students to complete one row of the Roles and Responsibilities of Family Members from Stories Read in Class worksheet (Student Booklet, p. 7) (see note #2 below) 

· reminds students to consider how each of the family members is interdependent and how each person has a responsibility to each other, and that this is interdependence 
	· offer responses from their own experiences or from what they have learned in school 
· listen as the teacher reads stories, and ask questions if clarification is needed 

· complete one row of worksheet (Student Booklet p. 7)
· consolidate their understanding of interdependence 

	Note #1: Several read-aloud story books are listed in the references section of the Teacher Tools. In addition, some examples for using children’s books have been provided, as well, a few Web sites that have stories about children and their families from different parts of the world. To facilitate teachers’ research, four stories about children from a different part of the world have been provided on pages 22-25 of the Teacher Tools. These are adaptations from the Teacher’s Guides to the series Families of The World by Master Communications Inc. Permission is granted by the publisher to teachers for classroom use. Available at: http://www.familiesoftheworld.com/teachers.html  

Note #2: This activity may be done as a whole class, in pairs or individually. 

	Required materials:  Teacher Tools p. 21-25 ● Student Booklet, p. 7


	Record keeping: Roles and Responsibilities of Family Members from Stories Read in Class (Student Booklet, p. 7) 



	Create a foldable book that shows how each member of his/her family helps to meet the needs of the others.  


    

(1 hour)

	Key features of ethics: 
Identifies a situation from an ethical point of view


Evaluates options or possible actions 

Key feature of dialogue: 
Develops a point of view

Key feature of CCC7 To construct his/her identity: To become aware of his/her place among others  

	Criterion of ethics: 
Detailed study of a situation from an ethical point of view
Criteria of CCC7:  
Deepening of his/her values ● Consideration of the values of others  

	The teacher:
	The students:

	· informs students that they will be consolidating their understanding of interdependence by creating a foldable book that shows how each family member helps to meet the needs of the others 

· displays a prepared demo of a foldable book (see note below)  

· invites students to represent their concepts of interdependence by completing the foldable book

· invites students to share their books with a partner or with the class when they have finished, and if time permits; alternatively the teacher can display them on a bulletin board 
	· begin to think about their family and how they will show each member helping the others 
· create their foldable book 

· share with the class or with a partner 

	Note to teacher: An outline for the foldable book and a model have been provided on p. 26 of the Teacher Tools 


	Required materials:  blank paper or construction paper 8 ½” x 14” ● Teacher Tools, p.26 


	Record keeping:  completed foldable book 



Integration Phase   (30 min.)

	Review the ethical question and reflect on learning. 

(30 min)

	Key features of ethics: 
Identifies a situation from an ethical point of view


Evaluates options or possible actions 

Key feature of dialogue: 
Develops a point of view

	Criterion of ethics:
Detailed study of a situation from an ethical point of view


	The teacher:
	The students:

	· gauges student understanding of interdependence by returning to the chart from the preparation phase and reviewing the ethical question, “What is the meaning of family?”
·  asks students to go back to their answer to the question, “What is the meaning of family?” (Student Booklet, p. 4) and add anything they may have learned throughout the LES 
· invites students to complete the I Reflect on My Learning worksheet (Student Booklet, p. 9) 
	· respond to ethical question 
· revisit drawing and add to it 

· complete worksheet on p. 9 of the Student Booklet

	Note to teacher: It is hoped that students will have made the connection between a family and the interdependent relationships that exist among its members (models will vary). Students may also discover that there are many types of families and that in their own way, they all respond to the needs of their members. 


	Required materials:  Brainstorming chart from preparation phase ● Student Booklet, p.9


	Record keeping: What is the meaning of family? (Student Booklet, p.4) ● I Reflect on My Learning (Student Booklet, p. 9)



Section 3: Suggested References for the Students and the Teacher
Families around the world 

(Teachers’ Guides to Families Around the World) 

http://www.familiesoftheworld.com/teachers.html  

(Video clips from the Families Around the World series) 

http://www.libraryvideo.com/sm/faw.asp
Units about families 

http://www.carolhurst.com/newsletters/23bnewsletters.html (bibliography) 

http://www.emints.org/ethemes/resources/S00001730.shtml (websites about families) 
http://teacherlink.ed.usu.edu/tlresources/units/byrnesF2000/wenols/olsen.htm (Grade 1 unit on families with extensive bibliography) 

http://www.enchantedlearning.com/themes/family.shtml (activities and worksheets about families) 

Songs and poems about families 
http://www.canteach.ca/elementary/songspoems3.html
Books about families 

Aardema, Verna. Bringing the Rain to Kapiti Plain. New York: Puffin Publishing, (1992). 

Ackerman, Karen and Gammell,  Stephen. Song and Dance Man. New York: Alfred A. Knopf, (1992). 

Ackerman, Karen and Stock, Catherine. By the Dawn's Early Light. New York: Atheneum, (1994). (single-parent family) 

Abercrombe, Barbara. Charlie Anderson. New York: Simon & Schuster, (1990).  (divorced family) 

Altman, Linda Jacobs. Amelia's Road. New York: Lee & Low, (1995).  (migrant farm worker family) 

Baylor, Byrd. The Table Where Rich People Sit. New York: Simon & Schuster, (1994).
Best, Cari. Getting Used to Harry. Georgetown, Me.: Orchard, (1996).  (blended family) 

Coerr, Eleanor. The Josefina Story Quilt. Toronto: HarperCollins, (1986)  (pioneer family) 

Cooney, Barabara. Island Boy. New York: Viking Press, (1988).  (family in Maine) 

Crews, Donald. Bigmama's. Toronto: Harper Collins, (1998).  (African-American extended family) 

Edwards, Michelle. Chicken Man. Keral, India: Mulberry, (1994).  (kibbutz community) 

Gibbons, Faye. Mountain Wedding. Honesdale,Penn: Boyds Mill Press, (1996). (blended family) 

Hoffman, Mary. Boundless Grace. New York: Puffin, (2000). Also its prequel Amazing Grace (1991). (grandparent family) 

Jarrell, Randall. Animal Family. New York: Alfred A. Knopf (1996). Also The Lion Family, The Penguin Family by the same author. 

Johnston, Tony. Yonder. Layton,Ut.: Gibbs Smith, (2002). (families in the 50s) 

Kasza, Keiko. A Mother for Choco. New York: Putnam Juvenile, (1996). 

Kerley, Barbara. You and Me Together: Moms, Dads, and Kids Around the World. National Geographic
Children’s Books, (2005). 

Levitin, Sonia. A Piece of Home. New York: Dial Press, (1996).

Lyon, George Ella. Mama Is a Miner.  New York: Scholastic Inc., (1994).  (single-parent family) 

Matsutani, Miyoko. The Crane Maiden. London: MacMillan Publishing, (1968).

Parish, Peggy. Amelia Bedelia's Family Album. Toronto: Harper Collins, (2003). 

Parr, Todd. The Family Book. Boston: Little, Brown, Young Readers, (2003). 

Rylant, Cynthia. The Relatives Came New York: Simon & Schuster, (1985). (extended family) 

Rylant, Cynthia and Goode, Diane. When I Was Young in the Mountains. New York: Dutton, (1992). 

Slawson, Micelle. Apple Picking Time. Oklahoma: Dragonfly Books (1998).  (working families) 

Spier, Peter. People. New York: Doubleday, (1980). 

Williams, Shirley Anne. Working Cotton. Boston: Harcourt, (1992). (working families) 

Yolen, Jane. Owl Moon. New York: Putnam, (1987). 

Section 4: Evaluation and Content Tools

Content Tools 

· Framework for Discussing All Kinds of Families 



p.14

· Visual Cues 







p.15
· All Kinds of Families 
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· A Guiding Light 
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· Let’s Talk About Values 
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· Let’s Talk About Norms 
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· Possible Ethical Questions to Encourage Student Reflection

p.20
· My Family is from China
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· My Family is from Ghana
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· My Family is from India 
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· My Family is from Puerto Rico 





p.24
· Creating a Foldable Book 
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Evaluation Tools 

· Checklist for Interaction During Dialogue 




p.26
· Rubric for the Evaluation of the Competency 

Reflects on ethical Questions





p.28
· Rubric for the Evaluation of the Competency Engages in dialogue

p.29
The rubrics are currently being validated. During the 2008-2009 school year, they will be revised and improved. The rubrics and grids that have been developed to date are based on the ERC program’s end-of-cycle outcomes. Over the course of first years of the program’s implementation—given that students will not have experienced the entire program—the requirements may seem too challenging. The minimum performance standard may therefore be adjusted, as needed.

Framework for Discussing All Kinds of Families

Use the framework below as a model for discussing the four scenarios in All Kinds of Families on p. 16 of the Teacher Tools. This framework may be drawn on an acetate, a piece of paper or the chalk board. Use the corresponding Visual Cues from p. 15 of the Teacher Tools. 

	
	Family 1
	Family 2
	Family 3
	Family 4

	Who is the situation about?  


	Charmaine and her family 
	
	
	

	What is the problem? 


	Charmaine thinks there are too many people in her family.  
	
	
	

	Why is it a problem? 


	Charmaine never gets a chance to do anything.  
	
	
	

	What do you think the person in the situation values? (What is important for him or her?) 


	Charmaine values having the freedom to do things without having to think about sharing with someone else.
	
	
	

	Are there tensions? 


	While Charmaine doesn’t want to share the computer and the television, she does enjoy sharing the chores—a big family can have both advantages and disadvantages. 
	
	
	


Visual Cues 

(May be copied and cut into flash cards) 

	Who? 

[image: image1.wmf]
	What?

[image: image2.wmf]

	Where?

[image: image3.jpg]



	When?

[image: image4.png]




	Why? 

[image: image5.wmf]
	How? 

[image: image16.wmf] 


All Kinds of Families

[image: image17.wmf][image: image18.wmf]
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A Guiding Light 



A lighthouse guides ships when they cannot find their way by sending signals with beams of light. Norms and values are like lights that help us find our way when we can’t figure things out. The lighthouse is like the references that shape our values and inform norms: our family, our culture, our beliefs, our religion, our schools, books, the media, science, and many, many other things that help us to become unique individuals. 

Let’s Talk About Values

(Teacher Notes) 

For some students (and particularly those in Cycle One), abstract concepts like values may be difficult to grasp.  Tasks that involve the identification of values in an ethical question or situation will require concrete examples and should be expressed in age-appropriate language. The following is offered as a gateway into the discussion and examination of the concept of values for students in Cycle One. Teachers may choose to use other methods at their disposal and within their expertise. 

Definition: 

According to the QEP, p.334, a value is defined as: 

· a quality that is attributed to things, attitudes or behaviours which are considered more or less desirable by individuals or groups of people. 

According to the Merriam-Webster dictionary, a value is: 

· something (as a belief) that is valuable or desirable 

The American Heritage dictionary, defines value as: 

· A principle, standard, or quality considered worthwhile or desirable
For students in Cycle One, a teacher might explain values as things that guide our behaviour and help us decide how to act in a situation.  Depending on the situation, most people tend to prioritize their values. They will make decisions based on which values are more important at the moment and in the given situation for them. Values are like the beams from a lighthouse that guide our way. Below are some very basic examples that can be used with students. Students should be encouraged to offer other values related to the ethical situations. 

	Example:

(could be an action, a situation, a concept , a behaviour, an attitude, a statement or a belief)  
	Possible Values for person A
	Area of conflicting values

 that create tensions 
	Possible Values for person B

	A group of children must decide whether to play tag during recess or to sit with their friend who has a cast on her leg 
	Person A thinks they should all play tag because it’s fun and they need to move around.  Person A values having fun and being active.   
	
	Person B thinks they should all sit with their friend because she might feel lonely and sad and wouldn’t be their friend anymore. Person B values friendship and being kind to others. 

	Sammy’s friend Carol forgot her snack and says she’s hungry. Sammy has an extra snack but the school rules say that he cannot share because some people might have allergies. What should Sammy do? 
	Person A thinks that Sammy will get into trouble if he shares, so he should just eat his own snack and not share.  Person A values authority and following the rules no matter what.  
	
	Person B thinks Sammy should share because Carol is his friend and she might get angry with him.  Person B values friendship and sharing with others. 

	Sarai loves dogs and wants to have one. Her father says that dogs should not be kept as pets because it’s cruel to keep animals caged in a house. Should they get a dog?  
	Person A thinks they should get a dog because Sarai is right that dogs need love, and people can give them love. Person A values caring for living things.   
	
	Person B thinks they should not get a dog because Sarai’s father is right and animals should be allowed to be free. Person B values freedom for all living things.  


Let’s Talk About Norms 

(Teacher Notes) 

Explaining norms to students has its challenges; however norms can be much more tangible than values. Students will be asked to identify norms in ethical questions and situations. They will require support and guidance particularly at the early stages of the ERC program’s implementation. 

Definition: 

According to the QEP, p.334, a norm is defined as: 

· A moral requirement that guides behaviour. Moral principles and moral rules are norms. 

According to the Merriam-Webster dictionary, a norm is: 

· a principle of right action binding upon the members of a group and serving to guide, control, or regulate proper and acceptable behaviour
According to the Cambridge dictionary, a norm is: 

· an accepted standard or a way of behaving or doing things that most people agree with
For students in Cycle One, a teacher might explain a norm as a rule that “most” people in a group or society believe to be proper and that is meant to guide them in their actions. It is important to make clear to students that different groups and different societies adhere to different norms. Also one can make a distinction between social norms, moral norms and legal norms, but all of them can guide behaviour. For example, in Canadian and American society, most people will shake your hand and smile when they greet you. However, in Italian society, most people will kiss you on the cheek—this is a social norm; linked to this social norm is a moral obligation to be courteous and hospitable to others and the actualization of the value of kindness. Below are some examples of situations and the norm that may be identified. Teachers and their students are invited to brainstorm a list of norms that are meaningful to them. 

	Situation
	Norm

	Anna trips and falls at recess and is hurt. Beverly is playing with her friends and sees her fall. What should guide Beverly’s behaviour? 
	Help those who are hurt. 

	Terrence is singing as he walks down the hallway at school. He notices that there are classes trying to read quietly. What should guide Terrence’s behaviour? 
	The school rule (norm) that states “Walk quietly in the hallways.”  

	Eight-year-old Marguerite is sitting on the bus with her mom. An older lady gets on the bus, but there are no seats available. What should guide Marguerite’s behaviour? 
	Be respectful of older people’s needs. 


Possible Ethical Questions to Encourage Student Reflection 
· What are some of the values, norms and behaviours that should be encouraged in families? 

· Is it important for families to meet our needs?  Why? 
· How can different families meet the different needs of their members? 

· Is one kind of family better than another? 

· Should each family member have a role and responsibility? Why? 

· Is it important that each family member have different roles and responsibilities or should everyone have the same ones? 
· Are there advantages to having a family? Disadvantages? Name them.  

· Can people live without families? Why or why not?   

My Family is from China

(adapted from Families of the World)

http://www.familiesoftheworld.com/teachers.html

My name is Zhu Kun and I am nine years old. I live with my mother and father in a village near Ningbo, China. I get up at 5:15 each morning to get ready for school. My mom makes me breakfast, which is a soup with rice and vegetables. I walk with my friends, and it takes about half an hour to get to school. On our way to school we see people doing all kinds of chores, like washing clothes and picking tea leaves to make tea. China makes a lot of different kinds of tea. 


When I get to school, I wash the rice I brought for lunch so that it can get soft. We all give our lunch boxes to the cook who will cook the rice while we are in class so that it can be ready for our lunch. When our teacher walks into the room, we show respect by standing up and bowing to him or her. We learn Mandarin, which is the official language of China, but many other languages are also spoken in China. 


While I am in school, my mom goes to the village market. She buys the food we need for our meals. When she gets home, she washes clothes and hangs them out to dry. My dad works with my grandparents on a farm that grows bonsai. Bonsai are small miniature trees. The farm is in the mountains, and my dad goes there each morning to trim the tiny trees. My mom prepares lunch for my dad when he gets home. She makes vegetables with pork and adds rice noodles. 


At 3:00, my dad comes to pick me up from school. Today I have gathered some bamboo shoots to use in cooking. My mom is preparing a special dinner because my grandparents are coming over. I do my homework and then go out and play with my friends. 


After dinner I wash my feet and face and brush my teeth. Then at 9:00 I go to sleep. Good night! 
My Family is from Ghana

(adapted from Families of the World)

http://www.familiesoftheworld.com/teachers.html

My name is Tawia and I am eight years old. I live in Ghana, a country on the western tip of Africa. At 5:30 each morning I get ready for school with my brother. I live with my two brothers, two sisters, my mother and father, my sister’s husband and baby, my grandfather, and six members of my mother’s family. We have a large house built like a square with rooms all around it for everyone. There is a lot to do before we go to school. My brothers and sisters go to the well to get the water we need for the day. My sister carries the pail on her head. I wash last night’s dishes and sweep the floor.  My grandfather is 96 years old and he watches my brother as he sharpens the machetes he uses for farming.  Mother goes outside to buy some medicine from the truck that comes by every day. Sometimes she goes to the village market for things that we need.


At 7:30, my siblings and I get ready for school by taking our bath. Mother is outside feeding the goats. We get milk from the goats, and we get yams (a kind of potato) and cassava (a kind of vegetable) from my father’s farm. My father has another wife and four children who live on the farm and take care of it. It is common in Ghana for a man to have more than one wife. 


When my friends and I get to school, the first thing we have to do is sweep the schoolyard and then wash the teachers’ dishes from yesterday. We collect wood from the forest so that it can be sold to the villagers. The money is used to buy paper, books and pencils. The school day starts with a prayer, and then we sing the national anthem. Our school goes from Grade 1 to 6 and we study English; there are more than 75 different languages in Ghana because each tribe has its own language. 


When I get home from school at about 1:30 p.m., I have a snack and wash my clothes so that they can dry in the hot sun. My sister is getting the lunch meal ready. She gets wood to start the fire and prepares the palm nuts for soup. My mother prepares onions and fish for the soup. My friends come over and we play some games. Then they keep me company while I wash the dishes. 


At 5:00, my father comes home from his job driving a delivery truck. People pay him to pick up and deliver things like fish and other food. We have dinner, and my grandpa gets served first because he is the eldest, then we all eat taking turns from eldest to youngest. After dinner, we watch boys play out in the street with racing cars they made themselves. I like to watch the fruit bats in the trees as they hunt for food at night. Sometimes we watch my uncle’s television set, which runs on a truck battery for about an hour. 


When it gets dark, everyone goes to bed. Good night! 

My Family is From India

 (adapted from Families of the World)

http://www.familiesoftheworld.com/teachers.html

My name is Bavika and I am five years old. I live in India with my mother, father and two brothers in a large house with several apartments. My grandmother, my uncles and aunts and my cousins also live there. Since my grandfather died, my father is the head of the household and has to make sure that everyone is taken care of. He has to find husbands for his two sisters. 


I live on a farm that used to be my grandfather’s; now it belongs to my dad. We have buffalo to pull wagons and they also produce milk for drinking. There is a caretaker that also lives on the farm to help out with the many chores that there are to do. All the work on the farm is done by people and animals—there are no machines. 


Each morning, everyone bathes and puts on clean clothes; we also have to wash our hands before preparing food and eating. We say prayers while we do this. It’s all part of the Hindu religion. 


My grandmother has the very important job of dividing the milk for everyone in the household. She has this job because she is the eldest and is very respected by everyone. My mother and aunt cut the vegetables for dinner. We eat a lot of potatoes and rice in this part of India. My other aunt makes rotla, a special kind of flat bread. She is not married, and you can tell because she has to dress differently. 


All the women work as a team in the kitchen to help prepare the meals. While we wait for dinner, we children love to watch television. India makes lots of movies—more than any country in the world. The men get served first and then the women eat in the kitchen. 


After the meal, my cousins and I get ready for bed. My aunt tucks us in and says Good night! 

My Family is from Puerto Rico

(adapted from Families of the World)

http://www.familiesoftheworld.com/teachers.html

My name is Laura and I am eight years old. I live in Puerto Rico, an island in the Caribbean, on a farm with my mom and dad. I go to a private school that’s almost an hour away from our farm; my dad drives me there each morning after breakfast. We learn both Spanish and English because Puerto Rico is part of the United States. We also have sports, and we study math and science. 


While I’m at school, my mom works on the farm cutting bananas with her two workers. Bananas take about one year to grow. My mom sells the bananas in town. One year ago we had a big hurricane in Puerto Rico. We had to stay with my grandparents in a brick house in town. When we came back home, all the banana plants been blown down by the strong winds. So my mother decided to grow tropical flowers because they grow faster. My dad works for a company that sells fruits and vegetables to stores and restaurants. 


My mom picks me up from school at about 3:00. We stop at the grocery store to get a few things. My parents say they want to grow as much food as they can for our family so that we don’t have to buy things from a store—it saves us money. Each week my mom takes me to my piano lesson. 


When we get home, we have supper. My mom cooked rice, beans and ham for supper yesterday. She peels an orange for me. After supper, I take a shower and then do my homework. I have two coquis or pet frogs that I keep on the edge of my bathtub. My mom helps me with my Spanish homework; Dad usually doesn’t get home until much later. I read a book and then fall asleep. Good night! 

Creating a Foldable Book

1. Fold a sheet of 8½” x 11” paper or construction paper in half lengthwise. 



2.  Fold the paper so that 1/3 is exposed and 2/3 are covered. 



3. Fold the 2/3 in half again so at the end, you will have five sections at all. 

4. Each line can be cut or coloured in to designate a separation. Students then draw or write the name of a family member on the outside, and on the inside they draw how that person helps out in the family or who he or she helps out. 




 

Checklist for Student Interaction During Dialogue
Cycle One

	Student Name 

· = exceeds   
            expectations
· = Meets expectations

· = does not meet  

          expectations
	Expresses his/her preferences, feelings or ideas
	Participates in developing the rules for engaging in dialogue

(conditions that foster dialogue)
	Expresses a point of view and listens to others’ views
	Asks questions
	Explores how to overcome obstacles to dialogue

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


Rubric for the Evaluation of the Competency Reflects on ethical questions

	
	Name:









                          Date:





	
	A
	B
	C
	D
	E

	Evaluation criterion: Identifies a situation from an ethical point of view

	Does the student describe the situation and reformulate the ethical question?  
	The student gives a clear and detailed description and reformulates the ethical question. 
	The student gives a clear description and reformulates the ethical question.
	The student gives a partial description and, with help, reformulates the ethical question. 
	The student gives a partial and literal description and partially reformulates the ethical question. 
	The student gives a minimal description, and the reformulated ethical question is irrelevant to the situation.  

	Does the student identify values and tensions in the ethical question?  
	The student distinguishes significant and subtle values; he/she gives an insightful and thorough explanation of the tensions. 
	The student distinguishes values; he/she gives a clear explanation of the tensions. 
	The student notes obvious values; he/she gives some explanation of the tensions. 
	The student lists unrelated values; he/she gives an unclear explanation of the tensions. 
	The student disregards values; he/she has difficulty finding the tensions. 

	Evaluation criterion: Consideration of several references present in the points of view

	Does the student find the main references present in the different points of view? 
	The student finds many relevant references; he/she distinguishes the essential information and records it in detail.
	The student finds several relevant references; he/she distinguishes the essential information from the secondary and records it.
	The student finds several relevant references; he/she finds and records some essential and secondary information. 
	The student needs help to find and record a few relevant references. 
	The student needs help to find one or two relevant references. 

	Does the student look for the role and meaning of these references?
	The student elaborates on the roles and meanings of the references and explores them in detail. His/her reflection is thorough and insightful.
	The student elaborates on the roles and meanings of the references and his/her reflection is clear.
	The student identifies the roles and meanings of the references but his/her reflection is minimal.
	The student needs help to identify the roles or meanings of the references and to engage in reflection. 
	The student needs help to identify the references and does not engage in reflection.

	Teacher’s comments:




	
	Name:









                           Date:




	
	A
	B
(at level)
	C
	D
	E

	Evaluation criterion: Relevance of how students show they have organized their thinking

	Can the student identify the subject of dialogue? 

(interdependent relationships in families) 
	The student makes an accurate and insightful identification.
	The student makes a clear identification.
	The student makes a partial identification.
	The student needs help to make an identification. 
	The student has difficulty making an identification, even with help. 

	Does the student make connections between prior knowledge and new knowledge? 
	The student makes perceptive and insightful connections. 
	The student makes clear connections. 
	The student makes obvious and simplistic connections. 
	The student makes unrelated connections. 
	The student makes unrelated connections even with help.  

	Does the student reflect on his/her process? 
	The student shows thoughtful and insightful reflection on his/her learning. 
	The student shows he/she has clearly reflected on his/her learning. 
	The student shows he/she has reflected on his/her learning. 
	The student shows he/she has minimally reflected on his/her learning. 
	The student can show some reflection with help. 

	Evaluation criterion-: Adequate use of related content involving interaction with others 

	Is the student aware of his/her reaction to the subject of dialogue? 

(ethical question) 
	The student has a comprehensive and profound awareness of his/her reaction to the subject of dialogue.  
	The student has a clear awareness of his/her reaction to the subject of dialogue.  
	The student has an adequate understanding of his/her reaction to the subject of dialogue.  
	The student needs help to understand his/her reaction to the subject of dialogue.  
	The student has difficulty understanding his/her reaction to the subject of dialogue.  

	Does the student express his/point of view and listen to others’ views? 
	The student expresses his/her point of view in a highly effective manner and consistently listens to others’ views. 
	The student expresses his/her point of view clearly and generally listens to others’ views.  
	The student expresses his/her point of view in a general way and sometimes listens to others’ views.  
	The student vaguely expresses his/her point of view and makes some attempt to listen to others’ views. 
	The student needs prompting from the teacher to express his/her point of view and to listen to others’ views.  

	Does the student establish the rules for engaging in dialogue and does he/she explore how to overcome obstacles to dialogue? 
	The student independently and consistently uses highly effective and insightful strategies to establish the rules and explore obstacles.   
	The student usually and with minimal assistance uses effective strategies to establish the rules and explore obstacles.   
	The student sometimes uses effective strategies to establish the rules and explore obstacles.   
	The student on occasion and with help uses some strategies to establish the rules and explore obstacles.    
	The student needs constant reminders to use any strategies to establish the rules and explore obstacles.    





Rubric for the Evaluation of the Competency Engages in dialogue


	Teacher’s comments:


Section 5: Table of Program Content

	Targeted Subject-Specific Competencies

	Reflects on ethical questions

Key features

Evaluation criteria

Identifies a situation from an ethical point of view

Detailed study of a situation from an ethical point of view 

Examines several cultural, moral, religious, scientific or social references

Consideration of several references present in the points of view

Evaluates options or possible actions

X

Themes and related content:
1) The needs of humans and other living beings 

· The diversity of relationships between group members 
2) Demands associated with the interdependence of humans and other living things 
· Responsibilities at home and at school 
· Values and norms that guide behaviour at home and at school 

	Engages in dialogue

Key features

Evaluation criteria

Organizes his/her thinking 

Relevance of how students show they have organized their thinking 

Interacts with others 

Adequate use of related content involving interaction with others 

Develops a point of view 

X
Content regarding the practice of dialogue:

Form of dialogue: conversation, discussion
Means for developing a point of view: description, comparison 
Means for examining a point of view: recognize and examine judgments and processes that may hinder dialogue 

	Cross-curricular competency



	To construct his/her identity 



	Broad Area of Learning 



	Citizenship and community life  

  


Suggestions for further study: 
· the interdependence of animals and plants and the sustainability of the earth 
· roles and responsibilities towards pets [image: image6.png]



Ethics and Religious Culture 





Learning and Evaluation Situation 








Reflects on ethical questions





Engages in dialogue





Forms of dialogue:





Discussion Conversation





Theme: 


The needs of humans and other living beings 





Theme: 


Demands associated with the interdependence of humans and other living beings  





Key feature: Identifies a situation from an ethical point of view





Key feature:


Organizes his/her thinking 








Key feature:


Examines several cultural, moral, religious, scientific or social references





Key feature


Evaluates options or possible actions





Key feature:


Interacts with others








Key feature:


Develops a point of view





Cross-curricular competency:  �To construct his/her identity�





Criterion 2





Criterion 1





Criterion 2





Family 1





Charmaine is seven years old. She has two older sisters and a younger brother. She shares her room with her sister Mara, who is always chatting on MSN and never gives Charmaine a chance to use the computer. When Charmaine wants to watch television, one of her brothers is always watching something she doesn’t like. The house is always noisy and busy, and even though it’s helpful to have a lot of people to share the chores, Charmaine sometimes thinks, “Why did I get stuck with a huge family?” “Who needs all these people in a family anyway?” “I wish I had a different family!” 








Family 2





Danny is six years old and lives with his mother. Every other weekend, he visits his dad, who now lives with his girlfriend and her two kids, Sandy, who is five years old, and Amy, who is three. Danny likes being with his dad and his dad’s new family; they do fun things together like biking, swimming and skiing in the winter. Sometimes though, he wishes he could spend time just with his dad. He remembers when his dad was living with him and his mother, and how he enjoyed having his dad tuck him in at night and read him a bedtime story. He wishes his family was different and that he didn’t have to travel back and forth from one house to the other. 





Family 3





Cara is eight years old and lives with her mom, her dad and her brother Franco. Her grandparents also live with them in the upstairs apartment. Sometimes Cara likes to go upstairs to visit with her grandparents; they always have good sweets to give her, and she enjoys watching the funny shows on television in Italian with them. But sometimes her parents make her go upstairs so that her Nonno (grandfather) can teach her how to speak Italian. She finds it frustrating to have to write out all the words, learn all the verbs and learn how to say hello, “Buon Giorno” and good-bye, “Arrivederci.” Sometimes she wishes her family lived by themselves.  





Family 4





Jean is seven years old and lives with his Tante Annie and Oncle Pierre on a dairy farm in Rimouski, Québec. His parents died when he was very young, and his aunt and uncle have taken care of him ever since. Every morning Jean has chores to do before he takes the big yellow school bus. He wakes up at 6 a.m. to feed the chickens that his aunt keeps for eggs and to help his uncle carry hay to the cows. He lets his dog Hugo out for a run and then makes his bed and clears the breakfast dishes. When he gets home, he has more chores to do before he sits down to do his homework. He really likes the farm and he likes helping his aunt and uncle, but sometimes he wishes he had a regular family in the city. 








Values





Norms





References   





What possible actions are there?





We have a question about something or we are trying to figure out a problem. 





Let’s go in and figure it out








						


1/3 				2/3		





Mother 





Sister						





Helps 	Walks �me with	the	�my	dog �homework 





�





Interdependent Relationships in Families – Elementary Cycle One





Interdependent Relationships in Families – Elementary Cycle One





NOTE


This learning and evaluation situation is a working document, which is subject to change. It may be adapted as needed depending on the student’s social environment, the planning of teaching and learning activities, the integration of the Ethics and Religious Culture program and the Québec Education Program, etc.
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