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Section 1: Presentation of the Learning and Evaluation Situation

The Company We Keep: 

Defining the Self Within the Group

Aim

Students will be encouraged to become aware that the different groups to which they belong help to shape their identity and meet their needs. They will examine their participation in various groups at home, in school and in their free time in order to understand that there are diverse relationships within groups and that these relationships can sometimes influence individual identity.     

Learning Context

There are a variety of groups to which people belong. Some of these groups are chosen, such as friends, sports teams, scouts/guides, clubs etc. Other groups are not chosen or are imposed, such as the family they are born into, their ethnic background, their gender, their physical appearance, etc. The groups to which people belong can influence their views, tastes, preferences, values and ideas- sometimes in a positive way and at other times in a negative way. A person’s identity or personality is developed over the course of a lifetime and is constantly changing and adapting depending on a person’s experiences, especially their interactions with other people. These interactions are especially important within the groups to which people belong. 
In this LES you will examine some of the groups you belong to (chosen and imposed) and identify some of the ways that they influence you. You will also examine some stories and other points of view about interpersonal relationships in order to decide for yourself if the company you keep defines who you are.  
Work Expected of Students

A class mural titled “The Company We Keep” showing the different groups to which students belong and their defining influences on their identities. 


Possible Student Tasks

As a class discuss the ethical situation presented in the learning and evaluation situation and identify the key elements as well as tensions and conflicting values in the different points of view. Together formulate a related ethical question.


In pairs or groups examine the different points of view evident in the ethical situation presented. Become aware of own point of view and share it with classmates.  
  
Consider some of the groups that people belong to and identify the characteristics, goals, roles and meanings of these groups. 
Examine groups in picture books and how they influence the identity of the characters. With a partner, consider how your relationships within the groups you belong to contribute to your sense of identity. 
Construct a self-portrait that includes the groups that you belong to and their influence on your identity. Include it in a class mural titled “The Company We Keep.”

 
Reflect on the process and respond to the question: Should people be judged by the company they keep or by the content of their character, or by something else?  
Section 2: Suggested Procedure 





Duration: 5 hours 
Preparation Phase (45 min)

	As a class discuss the ethical situation presented in the learning and evaluation situation and identify the key elements as well as tensions and conflicting values in the different points of view. Together formulate a related ethical question.

(30 min)

	Key feature of ethics: 

Identifies a situation from an ethical point of view

Key feature of dialogue: 

Organizes his/her thinking 

	Criterion of ethics: 

Detailed study of a situation from an ethical point of view 

	The teacher:
	The students:

	· introduces the LES by reading or paraphrasing the learning context provided 
· allows for discussion and contributions from students; may provide an example from his/her own life situation

· ex. A teacher belongs to a specific group: teachers or educators- how does this influence identity or personality? Or was the teacher so predisposed to being a teacher and being in the “teacher group" because of certain personality traits he/she already had? Or is it both? 

· reads the ethical situation The Company We Keep provided on p. 13 of the Teacher Tools as well as on p. 3 of the Student Booklet
· invites discussion on the situation and the different points of views; leads students in trying to identify key elements evident in the situation; together try to formulate possible related ethical questions 
· asks students to complete the Framework for Identifying a Situation From an Ethical Point of View, on p. 4 of the Student Booklet individually (see note below) 
· encourages students to share their response to the ethical situation as a whole class   

· asks some students to share the ethical questions that they have formulated and as a class decide on one or two that will guide them through the LES (Note however that the final ethical question to reflect on is: Should people be judged by the company they keep or by the content of their character, or by something else?)
	· listen to learning context and begin to consider the role and meaning of groups in their lives 
· give examples of how some groups may define personality or how personality dictates the groups we join 

· listen to ethical situation and try to identify key elements that may help in understanding the different points of view 

· offer ideas and try to identify key elements 

· complete p.4 in Student Booklet 
· offer their responses by referring to their completed p.4
· suggest ethical questions and deliberate on which ones to retain in order to guide them through the LES 



	Note to teacher: At this stage some students may need extra guidance in completing the Framework. As an aid teachers may invite students to work in pairs or alternatively this may be done as a whole class.  

	Required materials: Teacher Tools, p. 13; ● Student Booklet, p. 4 

	Record keeping: Framework for Identifying a Situation From an Ethical Point of View, (Student Booklet, p.4) 


MINI-LESSON
	At this point a mini-lesson on dialogue is suggested so that students may become familiar with the processes that guide dialogue and help them when developing and examining a point of view. 

(30-45 minutes but it may vary) 

	The teacher:
	The students:

	· explains to students that they will now review some of the judgments that we use to examine a point of view and some of the processes that may hinder dialogue 

· reviews the definitions of the means for examining a point of view related to Cycle 2 found on pp. 352-353 of the QEP: judgments of preference, prescription, and reality as well as hasty generalization, personal attack and appeal to the crowd (see note below) 

· asks students to offer examples of each judgment and process 

· encourages students to synthesize their learning by directing them to the How Can We Examine Different Points of View: A Matching Game on p. 5 of the Student Booklet 


	· listen to the teacher’s explanation of the means for examining a point of view 
· ask for clarification if necessary 

· give examples of judgments and processes 

· play the matching game individually or with a partner in order to consolidate learning 

	Note to teacher: A summary of the means for examining a point of view has been provided on p. 14 of the Teacher Tools


	Required materials: Teacher Tools, pp.14, 15 ● Student Booklet, p.5


	Record keeping: Teachers may choose to evaluate "Interacts with others" by observing and making notes as students play the matching game. A dialogue checklist has been provided on p. 15 of the Teacher Tools. 



Performance Phase   (4 hours)
	In pairs or groups examine the different points of view evident in the ethical situation presented. Become aware of own point of view and share it with classmates.  


    

(1 hour 30 min)

	Key feature of ethics: 
Identifies a situation from an ethical point of view;

Key features of dialogue: 
Organizes his/her thinking ●Interacts with others 

	Criterion of ethics: 
Detailed study of a situation from an ethical point of view

Criterion of dialogue: 
Adequate use of related content involving interaction with others 

	The teacher:
	The students:

	· invites students to form pairs (or groups) in order to examine the different points of view expressed in The Company We Keep, the ethical situation provided in the LES on p. 3 of the Student Booklet. 

· directs students to use the Examining Different Points of View on p. 6 of the Student Booklet in order to record their ideas and to compare the different points of view 
· invites students to formulate their own point of view, including judgments and obstacles to dialogue and record it using My Point of View: Before and After on p. 7 of the Student Booklet 
· explains to students that they will be using the Fish Bowl activity to observe each other as they share their points of view with regard to The Company We Keep (see note  below)

· explains to students that they will be using the Student Observation Sheet for Fish Bowl Activity on p. 8 to record their observations as they listen to students sharing their points of view 

· once the members of each group have had the opportunity to share their points of view, asks them to meet with the person that observed them in order to discuss the observation 
· invites students to complete the Peer Evaluation worksheet on p. 14 of the Student Booklet 
	· re-read the ethical situation provided and identify the different points of view expressed

· with a partner complete p.6 of the Student Booklet 
· consider their own point of view with regard to The Company We Keep and record it on p. 7 of Student Booklet 
· participate in the Fish Bowl Activity by sharing their points of view and acting as observers during the discussion 
· meet with observers to discuss observation 

· complete p.14 in the Student Booklet 

	Note to teacher: The Fish Bowl Activity uses half the class to discuss as half the class observes and the teacher uses an anecdotal map to make observations; students take turns acting as observers. See explanation on pp. 16-17of the Teacher Tools.

	Required materials: Teacher Tools, pp. 16-17 ● Student Booklet, pp. 6-8, 14


	Record keeping: Examining Different Points of View, (Student Booklet, p.6) ●My Point of View: Before and After, (Student Booklet, p.7) ● Student Observation Sheet for Fish Bowl Activity (Student Booklet, p.8) ● Peer Evaluation (Student Booklet, p. 14) 


	Consider some of the groups that people belong to and identify the characteristics, goals, roles and meanings of these groups.
     

(1 hour )

	Key feature of ethics:

Examines several cultural, moral, religious, scientific or social references

Key feature of dialogue:

Organizes his/her thinking● Interacts with others ●Develops a point of view 

	Criterion of ethics: 

Consideration of several references present in the points of view

	The teacher:
	The students:

	· suggests to students that the reason that many people join groups is because of shared interests, beliefs or values but that the groups can also influence interests, beliefs and values 

· invites students to consider their own interests and identity by completing All About Me on p. 9 of the Student Booklet 

· invites students to keep p.9  in mind as they consider the different groups that they belongs to 

· asks for examples of groups and lists these on chart paper to be kept for reference throughout the LES (see note below) 

· points out that some of the groups listed are ones that people are born into and others are ones they join by choice 

· encourages students to try and figure out which of the list of groups has membership by birth and which by choice; makes a list on chart paper 

· asks students to consider some defining characteristics of some of the groups (the teacher may have to provide hints about what criteria to look for; i.e. beliefs, interests, values, etc.) (see p. 18 of Teacher Tools for suggestions) 

· lists these defining criteria on the board or on chart paper so that students can refer to it as they complete the next activity 

· encourages students to think about their own group membership by completing Some of the Groups I Belong To on p. 10 of the  Student Booklet  
	· consider the many groups that they belong to and why they joined 

· ponder how the groups they joined have influenced their identity 

· complete p. 9

· offer examples of various groups from own experiences or from what they have seen around them, in the media, etc. 

· try to distinguish groups by birth and by choice 

· provide characteristics of groups 

·  offer defining characteristics of groups 

· refer to the list of defining characteristics of groups as they complete p. 10



	Note to teacher: a possible list of groups as well as some of the defining characteristics of groups has been provided on p. 18 of the Teacher Tools 

	Required materials: Teacher Tools, p. 18 ● Student Booklet pp. 9-10 

	Record keeping: All About Me (Student Booklet, p.9 ) ● Some of the Groups I Belong To (Student Booklet, p.) 10 


	Examine groups in picture books and how they influence the identity of the characters. With a partner, consider how your relationships within the groups you belong to contribute to your sense of identity. 
(1 hour)

	Key feature of ethics:

Examines several cultural, moral, religious, scientific or social references

Key feature of dialogue:

Interacts with others  

	Criterion of ethics: 

Consideration of several references present in the points of view

Criterion of dialogue: 

Adequate use of related content involving interaction with others

	The teacher:
	The students:

	· reads a picture book (or two) that deals with groups and relationships within the groups (a list of suggestions is provided in the references section of the Teacher Tools) 

· invites students to consider how the character(s) identify or don’t identify with the groups in the books. Lead questions can include:  

· How are the group members in the story alike/different? (ex. in The Crayon That Talked, all of them are crayons yet they are all different colours) 

· How are the friends in the book/alike different? (ex. in Owen & Mzee, one is a turtle and one is an elephant yet they are both orphaned) 

· Do all members of the same group share the same characteristics? (ex. In The Rainbow Fish, he is part of a school of fish but he alone has a shiny scale) 

· Do the characters in the book belong to more than one group? (ex. in Friends they are all farm animals but each has very different views and need) 

· Do the groups influence the actions of the characters in the book? (For example: in Fish is Fish, the fish really wants to be live on land like his friend the frog) 

· encourages students to think about the groups they belong to and how they influence their identity. Suggest they are like pieces of a pie that help to make them whole 

· asks students to complete The Many Pieces that Make Me Whole on p. 11 of the Student Booklet  

· invites students to share with a partner and to colour in the pieces that they have in common with the same colour crayon 

· asks students to share their points of view by completing How Groups Shape Us on p. 12 of the Student Booklet. Direct them to find one or two things they agree on about groups and interpersonal relationships 
	· listen as the teacher reads one or two books dealing with groups and relationships within those groups 

· consider how the characters are influenced by the groups they belong to and how their identity is shaped by them 

· consider the groups they belong to and how they are influenced by those groups 

· complete p. 11
· share pie worksheet with a partner 

· complete p. 12 with a partner 

	Note to teacher: The suggested list in the references section is only a guide. There are many books that deal with interpersonal relationships within the group. Pictures books have been suggested as a way to save time; however parts of any coming of age novel will work just as well (ex. novels by Roald Dahl, Beverly Cleary, Judy Blume). The Web sites provided also have some stories from children around the world. 

	Required materials: Teacher Tools, p 10 (references) ● Student Booklet pp. 11-12


	Record keeping: The Many Pieces That Make Me Whole (Student Booklet, p. 11) ● How Groups Shape Us (Student Booklet, p.12) 


	Construct a self-portrait that includes the groups that you belong to and their influence on your identity. Include it in a class mural titled “The Company We Keep Makes Us Stars."

   

(30 min.)

	Key features of ethic: 

Evaluates options or possible actions

Key feature of dialogue: 

Develops a point of view  

Cross-curricular competency: 
Constructs his/her identity 

	Criterion of ethics: 
Evaluation of options or possible actions in order to determine which ones contribute to community life 

Criterion of dialogue: 
Presentation of a point of view developed using relevant elements 

	The teacher:
	The students:

	· synthesizes for students the way that groups and relationships within those groups can sometimes contribute to their sense of identity much like stars contribute to the beauty of the night sky 

· invites students to complete the Star for Class Mural on p. 13 of the Student Booklet 
	· complete p. 13

	Note to teacher: The expected production is a suggestion only. There may other projects or productions teachers may wish to have students create that shows their selves within groups.    

	Required materials: Student Booklet, p.13

	Record keeping: Star for Class Mural


Integration Phase   (30 min.)

	Reflect on the process and consider the question: Should people be judged by the company they keep or by the content of their character, or by something else?  
(30 min)

	Key feature of ethics: 
Evaluates options or possible actions

Key feature of dialogue: 
Develops a point of view

	Criterion of ethics: 
Evaluation of options or possible actions in order to determine which ones contribute to community life 

Criterion of dialogue: 
Presentation of a point of view developed using relevant elements

	The teacher:
	The students:

	· invites students to consider the question from the ethical situation in the LES The Company We Keep as they return to complete My Point of View Before and After from p. 7 of the Student Booklet 

· invites students to reflect on their process throughout the LES by completing the Self-Evaluation on Process on p.15 of the Student Booklet 
	· consider their points of view by reflecting on the question and taking into account the references examined and the class discussions 
· complete p. 7 
· reflect on learning and process throughout the LES and complete p. 15



	Required materials: Student Booklet, pp. 7, 15 

	Record keeping: My Point of View Before and After (Student Booklet, p.7) ● Self-Evaluation on Process (Student Booklet, p. 15)


Section 3: Suggested References for the Students and the Teacher
Books about children from around the world 

Kindersley, Barnabas. Children Just Like Me. New York: Dorling Kindersley, 1995. 

Kindersley, Dorling. A Life like Mine. New York: Dorling Kindersley, 2005. 

Picture books about friendship and differences 

Cannon, Janell. Stellaluna. New York: Scholastic, 1993. 

Cannon, Janell. Crickwing. Boston: Harcourt, 2005. 

Carle, Eric. Do You Want To Be My Friend? New York: Scholastic, 1997. 

DeRolf, Jane. The Crayon Box that Talked. New York: Random House, 1997. 

Fleischman, Paul. Weslandia. New York: Scholastic, 1999. 

Hatkoff, Craig, Isabella Hatkoff and Dr. Paula Kahumbu. Owen & Mzee: The True Story of a Remarkable 
Friendship. New York: Scholastic, 2006.  

Ibid. Owen & Mzee: Best Friends. New York: Scholastic, 2007. 

Ibid. Owen & Mzee: A Day Together. 


New York: Cartwheel Books (a division of Scholastic Inc.), 2008.
Ibid. Owen & Mzee: The Language of Friendship. New York: Scholastic, 2007. 

Heine, Helme. Friends. New York: Scholastic, 1982. 

Howe, James. I Wish I were a Butterfly. New York: Harcourt, 2001. 

Hughes, Susan. Earth to Audrey. Toronto: Kids Can Press, 2007. 

Lionni, Leo. Fish is Fish and Tico and the Golden Wings, in Leo Lionni Favourites, New York: Alfred A. 
Knopf, 1994. 
Pfister, Marcus. The Rainbow Fish. New York: Scholastic, 1992. 

Pfister, Marcus. Rainbow Fish and the Big Blue Whale. New York: Scholastic, 1998. 

Web sites about children from around the world 
Students can access stories about children’s daily lives from many different countries 

http://library.thinkquest.org/CR0212302/akidslifein.html
Video about school days in many parts of the world 
http://cyberschoolbus.un.org/literacy2003/slide1_a.asp
A day in the life of children from many different countries 

http://www.timeforkids.com/TFK/teachers/aw/wr/0,28125,,00.html
A day in the life of children in Africa 

http://library.thinkquest.org/16645/the_people/cameroon_student_day.shtml
A selection of stories about children from all the main continents  

http://www.katw.org/index.cfm
Section 4: Evaluation and Content Tools
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The rubrics are currently being validated. During the 2008-2009 school year, they will be revised and improved. The rubrics and grids that have been developed to date are based on the ERC program’s end-of-cycle outcomes. Over the course of the first years of the program’s implementation—given that students will not have experienced the entire program—the requirements may seem too challenging. The minimum performance standard may therefore be adjusted, as needed.
The Company We Keep
Ethical Situation for Learning Context 


Melanie and Aisha are in the third grade and have been best friends since kindergarten. They have always had the same taste in things like food, clothes, music, sports and the kids they hang out with. They live in the same neighbourhood and have been in the same dance group for three years. Their parents even call them the twin sisters because they seem so alike. This year Aisha has noticed that Melanie has started to play soccer with a group of fourth graders at recess instead of playing the usual game of basketball with their old gang. Melanie even sits at the same table as the fourth graders at lunch. Aisha feels like she is seeing another side of Melanie: she wears different clothes and has started to listen to really weird music with lyrics that Aisha’s parents would disapprove of. Aisha has spoken to Melanie and asked her outright why she is changing friends and acting like a different person. Melanie has answered that sometimes she likes to be with Aisha and their old friends and sometimes she likes to be with her new friends-that doesn’t mean she’s a different person. Aisha doesn’t buy it; her mother has always told her that there is an old saying that says “You are judged by the company you keep.” Aisha thinks that if Melanie hangs around with her new friends she is going to start acting like them and forget about her old friends; besides Aisha believes that you can’t be in two groups at the same time. 


Aisha tells some of the old friends that they should give Melanie a choice: choose to stay with the old gang or be with her new friends. Emmanuel understands what Aisha is feeling, but tells her that it’s okay to belong to many different groups at the same time and be friends with lots of people. When his family moved to Montréal from Puerto Rico they joined a community centre that was made up of people from the old country but also went to their neighbourhood church where they met a whole new group of people. He believes that people should be “judged by the content of their character” and not by the company they keep.  
What is your opinion? Should people be judged by the company they keep or by the content of their character, or by something else? Do the people you hang around with influence you? In what ways? How many groups can people belong to at the same time? Do you think people behave differently with different groups Do the groups that people belong to influence their identity or do 


people choose their own identity?  

Means for Examining a Point of View
(Teacher Notes) 

Use the table below to help students understand the processes involved in reflecting on an ethical situation, dialoguing with others about it and developing a point of view. Students will need extensive guidance in deciphering and understanding the process, specifically the types of judgments. An ethical situation that may be very familiar and pertinent to most students has been provided; however, teachers may choose to use any situation that they are currently dealing with in the classroom. 
	Ethical situation: A school enforces a dress code and students feel that it isn’t fair because it infringes on their freedom of expression. They want to dress in a way that shows their individuality. A group of students and teachers meet to dialogue and exchange points of view. Here are some things that may hinder the process. 



	Types of judgments
	Definition
	Example
	Paths for examining a point of view 

	Judgment of preference

(student point of view[POV]) 
	Relies on a person’s preferences and tastes 
	I like to wear cool clothes instead of boring blue and white. 
	Examine the reason behind liking cool clothes.

	Judgment of prescription

(teacher POV) 
	Makes a statement about what MUST be done. 
	Students must respect the dress code to keep the school safe.
	Examine whether this is true. What evidence is there for this conclusion?   

 

	Judgment of reality 

(teacher POV) 
	Tries to make a general statement from facts or observations.  
	Students behave better if they are all dressed alike. 
	Examine where this information comes from. 



	Processes that may hinder dialogue
	Definition 
	Example

	Hasty generalization

(teacher POV)
	Arriving at a general conclusion from a few facts
	Several students were “taxed” because of the clothes they wear. If everyone wears the same clothes taxing will stop.  



	Personal attack

(student POV) 
	Attacking someone so that what they say is not believed


	Teachers are old-fashioned, so they don’t know about cool clothes. 

	Appeal to the crowd

(student POV) 
	Accepting or rejecting an argument based on someone else’s opinion  
	The cool kids say that we shouldn’t have a dress code, so we should say it, too. 





Checklist for Student Interaction in Dialogue
Cycle Two 

	Student Name 

· = exceeds   
            expectations
· = Meets expectations

· = does not meet  

          expectations
	Expresses his/her preferences, perceptions feelings or ideas
	Participates in developing the rules for engaging in dialogue

(conditions that foster dialogue)
	Expresses point of view and pays attention to others’ of views 
	Asks for clarification 
	Explores how to overcome obstacles to dialogue

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


Fish Bowl Method for Class Discussion

The Fish Bowl method allows for a structured whole class discussion that gives everyone an opportunity to participate at the same time. Often in class discussions many students feel they have not been given the opportunity to express themselves because time runs out or certain students monopolize the discussion. Teachers also have a difficult time keeping track of student responses because they are too busy moderating. The Fish Bowl method allows everyone to participate and feel validated. 

	Teacher 
	Makes notes on an Anecdotal map. A sample is provided on p.18 of teacher tools. 

	Student Group A (half the class) 
	Sits in the middle of the room and shares their points of view on an ethical situation or ethical question (or any other issue, problem, question, etc. in any other subject). 

	Student Group B (the other half of the class) 
	Sits on the outside of Group A and makes observations. Each student is assigned one other student to observe using the observation sheet on p.8 of the Student Booklet. 

	After everyone in the Fish Bowl (Group A) has had a chance to share their point of view the groups switch: Group A become the observers and Group B becomes the Fish Bowl.  




Anecdotal Map for Fish Bowl Discussion

Subject of dialogue: ____________________________________________________________________


Group_____________________




Date_______________________



Inside each section write the student’s name. Alternatively each student may be assigned a number. Use the legend below (or create one that is easy for you.)  
	Descriptors for Interacts with others 


	With ease
	Needs improvement

	Examines preferences, perceptions, feelings or ideas 


	I
	-I

	Helps to develop rules for engaging in dialogue


	R
	-R

	Expresses point of view


	POV
	-POV

	Listens to others’ point of view  


	L
	-L

	Asks for clarification 


	C
	-C

	Tries to overcome obstacles to dialogue 


	O
	-O


Examples of Groups that People Belong to and 

Some of their Defining Characteristics 

	Groups that are imposed or not chosen 
	Groups that are chosen or that one is associated with 

	· family
	· sports teams (the sport is chosen; the team is not) 

	· ethnic background
	· scouts (troup members not chosen) 

	· nationality 
	· friends

	· race
	· dance group 

	· language
	· music choices 

	· socio-economic class
	· band

	· gender 
	· church activities

	· religion 
	· clubs people join 

	· physical attribute (hair clour, eye colour, tall, short, etc.) 
	· charity organizations 

	· class at school
	· Fan club 

	· 
	· hobbies 

	· 
	· 


A group can be defined as: a number of living things having some natural relationship. 

A group can be defined by many things including but not limited to: 

	· beliefs 
	· interests

	· values
	· way of life

	· kinship 
	· similar charateristics (physical) 

	· abilities 
	· language 

	· race
	· attitudes 


We know people belong to a group by: 

	· symbols (team logo, colours, flag, etc.) 
	· clothing

	· customs
	· langauge

	· traditions
	· 


A group functions according to ceratin rules and regulations: 
	· code of conduct 
	· team playbook

	· family rules 
	· national traditions

	· interanl rules of conduct 
	· 


Many groups have goals:   

	· family 
	· to love and care for one another 

	· team 
	· to have fun and win 

	· class
	· to learn 


Rubric for Evaluating the Competency Reflects on ethical questions

	
	Name:









 Date:



Group:

	
	A
	B
	C
	D
	E

	Evaluation criterion: Identifies a situation from an ethical point of view

	Does the student describe the situation, and with help formulate a related ethical question?  
	The student gives a clear and detailed description and with help formulates an insightful ethical question. 
	The student gives a clear description and with help formulates a clear ethical question.
	The student gives a partial description and with help formulates adequate ethical questions. 
	The student gives a partial and literal description and formulates an unclear ethical question. 
	The student gives a minimal description and the ethical question is irrelevant to the situation.  

	Does the student compare points of view and explain the tensions or conflicting values present in the points of view? 
	The student distinguishes significant and more subtle similarities and differences; he/she gives an insightful and thorough explanation of the tensions and conflicting values in the points of view.
	The student distinguishes significant similarities and differences; he/she gives a clear explanation of the tensions and conflicting values.
	The student notes obvious similarities and differences; he/she gives some explanation of the tensions and conflicting values. 
	The student lists limited similarities and differences; he/she gives an unclear explanation of the tensions and conflicting values. 
	The student disregards similarities and differences; he/she has difficulty finding the tensions and conflicting values. 

	Evaluation criterion: Consideration of several references present in the points of view

	Does the student find the main references present in the different points of view? 
	The student finds many relevant references; he/she distinguishes the essential information and records it in detail.
	The student finds several relevant references; he/she distinguishes the essential information from the secondary and records it.
	The student finds several relevant references; he/she finds and records some essential and secondary information. 
	The student needs help to find and record a few relevant references. 
	The student needs help to find one or two relevant references. 

	Does the student look for the role and meaning of these references?
	The student elaborates on the roles and meanings of the references and explores them in detail. His/her reflection is thorough and insightful.
	The student elaborates on the roles and meanings of the references and the reflection is clear.
	The student identifies the roles and meanings of the references but reflection is minimal.
	The student needs help to identify the roles or meanings of the references and to engage in reflection. 
	The student needs help to identify the references and does not engage in reflection.

	Teacher’s comments:




 Rubric for Evaluating the Competency Engages in dialogue

	
	Name:









 Date:



Group:

	
	A
	B
	C
	D
	E

	Evaluation criterion: Adequate use of related content involving interaction with others 

	Is the student aware of his/her reaction to the subject of dialogue? 

(ethical issue) 
	The student has a clear awareness of his/her reaction to the subject of dialogue and can express it using relevant examples.  
	The student has a clear awareness of his/her reaction to the subject of dialogue.  
	The student has an adequate understanding of his/her reaction to the subject of dialogue.  
	The student needs help to understand his/her reaction to the subject of dialogue.  
	The student has difficulty understanding his/her reaction to the subject of dialogue.  

	Does the student express his/point of view and listen to others’ views? 
	The student expresses his/her point of view in a highly effective manner and consistently listens to others’ views. 
	The student expresses his/her point of view clearly and generally listens to others’ views.  
	The student expresses his/her point of view in a general way and sometimes listens to others’ views.  
	The student vaguely expresses his/her point of view clearly and makes some attempt to listen to others’ views. 
	The student needs prompting from the teacher to expresses his/her point of view and to listen to others’ views.  

	Does the student establish the rules for engaging in dialogue and does he/she explore how to overcome obstacles to dialogue? 
	The student independently and consistently uses highly effective and insightful strategies to establish the rules and explore obstacles.   
	The student usually and with minimal assistance uses effective strategies to establish the rules and explore obstacles.   
	The student sometimes uses effective strategies to establish the rules and explore obstacles.   
	The student on occasion and with help uses some strategies to establish the rules and explore obstacles.    
	The student needs constant reminders to use any strategies to establish the rules and explore obstacles.    



	Teacher’s comments:




Section 5: Table of Program Content

	Targeted Subject-Specific Competencies

	Reflects on ethical questions

Key features

Evaluation criteria

Identifies a situation from an ethical point of view

Detailed study of a situation from an ethical point of view 

Examines several cultural, moral, religious, scientific or social references

Consideration of several references present in the points of view

Evaluates options or possible actions

X
Themes and related content: Interpersonal Relationships in Groups
· The development of personal identity and the groups to which people belong 

· The diversity of relationships between group members 



	Engages in dialogue

Key features

Evaluation criteria

Organizes his/her thinking 

X

Interacts with others 

Adequate use of related content involving interaction with others 

Develops a point of view 

X
Content regarding the practice of dialogue:

Form of dialogue: discussion, deliberation     

Means for developing a point of view: description, comparison, synthesis

Means for examining a point of view: recognize and examine judgments and processes that may hinder dialogue

· judgment of preference 

	Cross-curricular competency



	Construct his/her identity 


	Broad Area of Learning 



	Citizenship and Community Life  
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Forms of dialogue:


Discussion, deliberation 





Key feature:


Organizes his/her thinking 








Key feature: Identifies a situation from an ethical point of view
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Interacts with others
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Key feature:


Examines several cultural, moral, religious, scientific or social references
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Cross-curricular competency:  �Constructs his/her identity 





Key feature


Evaluates options or possible actions





Key feature:


Develops a point of view





Think about it





The Company We Keep – Elementary Cycle 2








Criterion of dialogue: Adequate use of related content involving interaction with others  





NOTE





This learning and evaluation situation is a working document, which is therefore subject to change. It may be adapted as needed depending on the student’s social environment, the planning of teaching and learning activities, the integration of the Ethics and Religious Culture program and the Québec Education Program, etc.
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