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Section 1: Presentation of the Learning and Evaluation Situation

Thinking About Life and Death

Aim

The students are encouraged to become aware that human beings have always asked fundamental questions about suffering, death and life after death. They are encouraged to analyze how the main religious traditions and the major currents of thought have offered responses. They will also be helped to understand that such subjects are difficult and can sometimes lead to ethical reflections that can be sources of tension. 

This LES deals especially with religious culture and dialogue. The competency Reflects on ethical questions is touched on. This reflection activity could also provide an opportunity to introduce another LES that would examine in more detail the theme of justice. Thus, the knowledge acquired over the course of this LES would provide useful references. 

Simulation Activity

Alana will soon be finishing secondary school and she is thinking about her possible career choices. She is considering going into medicine. She is afraid, however, of finding it difficult to have to deal with death regularly. She realizes that she needs to have aptitudes for coping with the suffering of other human beings. 

The guidance counsellor reminds her that people have always asked questions about suffering, death and life after death. He mentions to her that many religious traditions have, in their own ways, offered responses to these existential questions. He also adds that, according to archaeological and anthropological research, the oldest traces of funeral rituals date back more than 100 000 years. Since those ancient times, humans have had ceremonies for their dead, something that demonstrates a capacity for symbolic thought. The desire to care for the body of the deceased, through the space that is created for it and by the offerings left there, indicates that mourning was already being expressed through rituals. 

Alana wants to learn about the different concepts of suffering, death and life after death in order to be better able to understand the worldviews of all her patients. She also wants to be able to better support the loved ones of dying patients in their various spiritual needs. How could she develop her knowledge?

Work Expected of Students
An analysis of the reflection on suffering, death and life after death according to a major religious tradition or current of thought. (This analysis will also explain the reflection on this religious tradition or this current of thought with regard to legal questions related to death.)
Possible Student Tasks

Become familiar with the simulation activity and share their impressions with their classmates. Review their previous knowledge on the subject of suffering, death and life after death, and share it with the whole class.

Understand how certain circumstances surrounding death sometimes require ethical reflection and even legal action. Acquire knowledge on this topic.
Conduct research on suffering, death and life after death according to a religious tradition or a current of thought. Explain what this religious tradition or current of thought has to say with regard to the issues of justice that are sometimes raised by death. Conduct an interview with a person who supports people who are in mourning or with someone who works with people who are dying. 

Participate in a discussion during which each team will present what they have discovered. Analyze the different ways of understanding suffering, death and life after death. Share the elements contributed by the people interviewed.

Record their discoveries about religious culture. Formulate a few ethical questions on issues that concern death. 

Section 2: Suggested Procedure
 



Duration: about 5 hours 
Preparation Phase (1 hour 30 minutes)
	Become familiar with the simulation activity and share their impressions with their classmates. Review their previous knowledge on the subject of suffering, death and life after death, and share it with the whole class.

	Key features of religious culture:
Analyzes forms of religious expression     


Makes connections between forms of religious expression and the social and cultural environment

Key features of dialogue: 
Organizes his/her thinking; Interacts with others          

	Criterion of dialogue : 
Relevance and sufficient quantity of written records regarding how students organize their thinking

	The teacher:

· presents the simulation activity

· makes a connection between the simulation activity and the experiences of his/her students

· asks the class about the different professions that require knowledge of the various ways of understanding the end of life

· asks the students to fill in the worksheet on their previous knowledge

· organizes teams of three or four in order to allow the students to share their work in groups

· brings the whole class together again and compiles what the students have found out, classifying it by religious tradition and current of thought

· mentions to the students that they will have to verify, during the Performance Phase, the information that raises questions
	The students:

· become familiar with the simulation activity

· briefly explain their career choices by making connections with Alana's situation

· make a list of professions that are closely or quite closely related to death and ethical questions that it raises
Note: This list will be used to plan a subsequent task that will consist of conducting an interview with a person practising one of these professions (examples: hospital staff, police, investigator, veterinarian, ambulance technician, mortician, priest or other spiritual guide, psychologist, owner of a funeral parlour). 

· initially on their own, fill in the worksheet on their  previous knowledge

· share their responses with their teammates and circle the information they have questions about

	Record keeping: Worksheet on previous knowledge (What I Know)


	Understand how certain circumstances surrounding death sometimes require ethical reflection and even legal action. Acquire knowledge on this topic.

	Key features of ethics:
Analyzes a situation from an ethical point of view




Examines a diversity of cultural, moral, religious, scientific or social references

Key feature of dialogue:
Organizes his/her thinking 

	Criterion of dialogue:
Relevance and sufficient quantity of written records regarding how students organize their thinking

	The teacher:

· helps the students become aware that certain circumstances around the end of life sometimes involve ethical reflection with regard to the choice of care to be given to patients

· asks the students about the reasons that could induce a human being to consider active or passive euthanasia, assisted suicide, palliative care or heroic treatment

· asks the students about the values and norms that are involved when people are faced with such end-of-life situations

· asks the students to form teams of four and find information on the following subjects: active and passive euthanasia, assisted suicide, palliative care or heroic treatment

· mentions that this information will be useful to clearly understand the reflections of religious or secular groups on these subjects

Note: These reflections will also guide the students in their choice of questions for the interview with a person who works in contact with death.
	The students:

· share their ideas with the class

· name the different actors involved in similar processes (doctor, family, etc.)

· identify the values and norms related to such questions

· research an issue of justice related to death

Note: This task is done in teams. Each team should find information on a single issue of justice. Each team should also choose the religious tradition or current of thought to research.

· complete part of their research outside the classroom and share the information they find with their teammates

	Record keeping: Information Worksheet (Information on an Issue Of Justice Related to Death)


Performance Phase (3 hours)
	Conduct research on suffering, death and life after death according to a religious tradition or a current of thought. Explain what this religious tradition or current of thought has to say with regard to the issues of justice that are sometimes raised by death. Conduct an interview with a person who supports people who are in mourning or with someone who works with people who are dying.

	Key feature of ethics: 

Examine a diversity of cultural, moral, religious, scientific or social references

Key features of religious culture:
Analyzes forms of religious expression





Examines various ways of thinking, being and acting

Key features of dialogue: 

Interacts with others; Develops a point of view

	Criteria of religious culture: 
Detailed analysis of a form of religious expression





Analysis of a range of ways of thinking, being and acting

	The teacher:

· explains that each team has to choose a religious tradition or current of thought

· presents avenues for research to the students
See p 12. These avenues are suggestions. The teacher can have the students create a collection of questions or build it with them. This option would leave more time for working on the key feature of dialogue Organizes his/her thinking. 

· explains that the purpose of the team presentation is to stimulate a group discussion on the various ways of understanding suffering, death and life after death

· presents an example of an idea map,* which could be used as a visual aid for the team presentation

· suggests relevant documentation, including sacred and philosophical texts

· asks the students to analyze funeral customs that are present in the social and cultural environment and that they consider meaningful

· reminds them of the importance of painting a portrait that takes into account diversity within a single religious tradition or single current of thought; asks the students to avoid overgeneralizations such as All Catholics do . . . all Muslims think . . . 
· allows the students enough time so they can do research outside the classroom
	The students:

· become familiar with the research plan

· share the tasks with their teammates: the interview, research and writing of the summary that will be given to the other teams, the sharing of the text for the presentation, etc.

· research information and ensure that their sources are reliable

· build a brief questionnaire in preparation for the interview with a person who works in contact with death

Note: Questions will vary according to the profession of the person interviewed. The purpose of this interview is to see how the different concepts of death are expressed through actual practices. 

Here are examples of questions: 

How can knowledge of the different concepts of death be useful to you? Are religious practices related to the end of life present in your daily life? What are the main difficulties you have to face? Does the fact that you are regularly in contact with death have an impact on your views? Would you have any advice to give to a young person who is starting a career in a job such as yours? In your workplace, have norms been established with respect to end-of-life situations? 

	* Here is a resource regarding idea map(French only): http://www.cslaurentides.qc.ca/Public/CarrefourPedagogique/webIntelMulti/fichier/carteorganisation%20d'id%E9e.doc

	Record keeping: The summary of the research and the research; 

Rubric for Evaluating the Religious Culture Competency


	Participate in a discussion during which each team will present what they have discovered. Analyze the different ways of understanding suffering, death and life after death. Share the elements contributed by the people interviewed.

	Key feature of ethics:
Examines a diversity of cultural, moral, religious, scientific or social references

Key features of religious culture: 
Makes connections between forms of religious expression and the social and cultural environment


Examines various ways of thinking, being and acting

Key features of dialogue: 
Organizes his/her thinking; Interacts with others

	Criteria of religious culture: 
Analysis of a form of religious expression


Analysis of a range of ways of thinking, being and acting

Criterion of dialogue:
Appropriate use of content related to the practice of dialogue

	The teacher:

· suggests conducting the discussion in two parts: 
1. The different meanings attributed to suffering, death and life after death

2. Death in work settings

· leads the group discussion using, among other things, the questions that were used as avenues for research
· presents the analysis worksheets that the students will use to record significant elements
· questions the students about the meaning and function of the various rituals explored to give them a better understanding of the meaning of these rituals for the followers or groups concerned
· finds, with the students, characteristics that are common and specific to the various concepts studied

	The students:

· name some of the conditions that foster dialogue
· hand out summaries of their research to the whole class
· present their research with their teammates and follow the suggested procedure
· listen to the others and ask questions for clarification
· pay attention to the processes likely to hinder dialogue
· distinguish between the essential and the secondary, and record significant elements on the analysis worksheets after each of the presentations
· find differences and similarities among the pieces of information provided by the group and review their reflections

	Record keeping: Analysis Worksheets; Self-Evaluation for the Practice of Dialogue

Rubric for Evaluating the Dialogue Competency 


Integration Phase (30 minutes)
	Record their discoveries about religious culture. Formulate a few ethical questions on issues that concern death.

	Key feature of ethics:


Analyzes a situation from an ethical point of view

Key feature of religious culture: 

Examines various ways of thinking, being and acting

Key feature of dialogue:


Develops a point of view

	Criterion of religious culture:

Analysis of a range of ways of thinking, being and acting 

	The teacher:

· asks the students to write a paragraph to summarize their discoveries on various ways of perceiving suffering, death and life after death
· questions the students about problems they have encountered and asks them to list the strategies they have proposed to remedy them
· reminds the students that the whole LES has enabled them to examine a diversity of references with respect to human finitude and asks them to formulate a few ethical questions related to the subject being studied

· mentions to the students that they should list values and norms related to the ethical questions they have formulated
	The students:

· write a short summary of their discoveries about religious culture

· explain how their discoveries could enable them to better understand various visions of the world

· list the difficulties encountered and the solutions proposed

· write one or two ethical questions related to the subject and list the underlying values and norms



	Note: Ethical questions written by the students could be used in a subsequent short class on ethics and dialogue. Since several references on this topic were examined in the course of this LES, the students will have the necessary knowledge to study further questions of justice related to death.

	Record keeping: Summary Worksheet


Section 3: References for the Students and the Teacher
Religious Celebrations and Views on Death

Balk, David. Handbook of Thanatology: The essential body of knowledge for the study of death, dying and 
bereavement. New York: Routledge, 2007. ISBN-13: 978-0415989459
A source of up-to-date scholarship on thanatology, the scientific study of death. The handbook is divided into seven parts:  Dying; End-of-Life Decision Making; Loss, Grief and Mourning; Assessment and Intervention; Traumatic Death; Death Education. 

Carmichael, Elizabeth & Sayer, Chloë. The Skeleton at the Feast: the Day of the Dead in Mexico. Austin, 
TX: 
University of Texas Press, 1992. ISBN-13: 9780292776586

A rich account of the celebration in Mexico which takes place in early November. 

Davies, Douglas. A Brief History of Death. Hoboken, NJ: Wiley-Blackwell, 2005. ISBN-13: 978-1405101837
An exploration of the rituals surrounding death from different cultural perspectives. 

Davies, Douglas J. Encyclopedia of Cremation. Surrey, UK: Ashgate Publishing Company, 2006.


ISBN-13: 978-0754637738
An account of various religious ceremonies surrounding cremation. 
DeSpelder, Lynne Ann and Strickland, Albert Lee. The Last Dance: Encountering Death and Dying. McGraw-
Hill, 2004. ISBN-13: 978-0072920963
An interdisciplinary approach to dealing with death. Addresses emotional, intellectual, spiritual, and social aspects.  

Foley-Garces, Kathleen. Death and Religion in a Changing World. Armonk, NY: M.E. Sharpe, 2005.


ISBN-13: 978-0765612229
A study on the relationship between death and religion.  Describes how religious people approach death. 
Kerrigan, Michael. The History of Death: Burial Customs and Funeral Rites, from the Ancient World to 
Modern Times. 
Guilford, CT: The Lyons Press, 2007.  ISBN-13: 978-1599212012
Examines death and burial rituals in various cultures and in different eras. 

Kramer, Kenneth. The Sacred Art of Dying: How World Religions Understand Death. Mahwah NJ: Paulist 
Press, 2002.  ISBN-13: 978-0809129423
Written as a textbook with student exercise at the end of each chapter. 

Masumian, Farnaz. Life after Death: A Study of the Afterlife in World Religions. Los Angeles, CA: Kalimat 
Press, 2002. ISBN-13: 978-1890688271
Explores questions of life and death through the scriptures of some of the major religions including, Hinduism, Zoroastrianism, Judaism, Buddhism, Christianity, Islam, and the Bahá'í Faith.  

Matlins, Suart. The Perfect Strangers Guide to Funerals and Grieving Practices: A Guide to Etiquette in Other 
People’s Religious Ceremonies. Montreal, QC: Novalis, 2002.  ISBN-13: 978-1893361201
A guide on how to react and respond to death no matter the religion or denomination.  
Morgan, Ernest & Morgan, Jenifer. Dealing Creatively with Death: A Manual of Death Education and Simple 
Burial. 
Hinesburg, VT: Upper Access Books, 2001.  ISBN-13: 9780942679243
Written in encyclopaedic form, this resource book addresses many death-related issues and questions. Includes a section on Death Education with a text for classes. 

Parkes, Colin. Death and Bereavement Across Cultures. New York: Routledge, 1997.


ISBN-13: 978-0415131377
Explores mourning rituals and traditions from different cultures around t he world. 

Talking about Death and Celebrating Life

Agnew, Kate. Classic Collections of Poetry and Prose: Life and Death. London, UK: Icon Books, 2004.


ISBN-13: 9781840465679
Poems and stories dealing with life and death. 
Buscaglia, Leo. The Fall of Freddie the Leaf: A Story of Life for All Ages. New York: Henry Holt, 2002.


ISBN-13: 978-0805071955
A classic story that uses nature as a metaphor for the human experience of death. 

Enright, D.J. The Oxford Book of Death. Oxford, UK: Oxford Paperbacks, 2002. ISBN-13: 978-0192803801
A collection of literary passages dealing with death. 

Van den Broeke, Mark. Day of the Dead: El Dia de los Muertos. Frederick, MD: PublishAmerica, 2009.


ISBN-13: 9781607037163
A novel about death set within the Mexican tradition of the day of the dead celebration

Weber, Debbie. Remember Me Smiling: A Poetic Journal about Life, Death, Love, Faith, Family and 
Friends... Bloomington, IN: Authorhouse, 2007.  ISBN-13: 9781425974794
A variety of poems some dealing with life and death. 
The Issues of Euthanasia, Suicide and the Death Penalty

Crook, Marion. Out of the Darkness: Teens Talk about Suicide. Vancouver, BC: Arsenal Pulp Press, 2003.


ISBN-13: 978-1551521411
A sensitive exploration of a very difficult subject through interviews. 

Jeffrey, David. Against Physician-Assisted Suicide: A Palliative Care Perspective. Oxfordshire, UK: Radcliffe 
Medical Press. ISBN-13: 9781846191862
An exploration of how health professionals feel about euthanasia and physician assisted suicide. 

West, John. Last Goodnights: Assisting My Parents with Their Suicides. Berkley, CA: Counterpoint Press, 2009.


ISBN-13: 9781582434483
A man’s memoir on a very controversial issue. 

The Opposing Viewpoints Series / Introducing Issues with Opposing Viewpoints Series

A series that explores controversial issues in a factual and thorough manner. Books include graphs, charts, data and questions to engage in critical thinking exercise.  

Cokeram, Paul. Euthanasia. Farmington Hills, MI: Greenhaven Press, 2006.

ISBN-13: 9780737735963 (pb), Intro. Issues Series

Langwith, Jacqueline. Death and Dying. Farmington Hills, MI: Greenhaven Press, 2008.


ISBN-13: 9780737739749, part of the Intro. Issues Series
Langwith, Jacqueline. Suicide. Farmington Hills, MI: Greenhaven Press, 2008.


ISBN-13: 9780737740127, part of the Opposing Viewpoints Series
Snyder, Carrie. Euthanasia. Farmington Hills, MI: Greenhaven Press, 2006.


ISBN-13: 9780737729344 (hc), Opposing Viewpoints Series
Williams, Mary E. The Death Penalty. Farmington Hills, MI: Greenhaven Press, 2005.


ISBN-13: 9780737733419, part of the Intro. Issues Series
Careers Dealing with Death

Callanan, Maggie and Kelley, Patricia. Final Gifts: Understanding the Special Awareness, Needs, and 
Communications of the Dying. New York: Bantam, 1997.  ISBN-13: 978-0553378764
The experience of dealing with death and dying told from the perspective of two hospice nurses. 

Nuland, Sherwin. B. How We Die: Reflections on Life’s Final Chapter. Essex, UK: Vintage, 1995.


ISBN-13: 978-0679742449
An examination of what death means to healthcare professionals as well as family members, told from a doctor’s perspective. 

Papadatou, Danai. In the Face of Death: Professionals Who Care for the Dying and the Bereaved. New York: 
Springer Publishing Co., 2009.  ISBN-13: 978-0826102560
The death experience as related by healthcare professionals and their unique insight into the pain and suffering but also compassion involved. 

Swanson, Jan & Cooper, Alan. A Physician’s Guide to Coping with Death and Dying. Montreal: McGill-Queen’s 
Press, 2005.  ISBN-13: 9780773528321
Created to help physicians and medical students help those who must deal with the death experience. 
Novels for Teens with Death and Dying as a theme
Agee, James. A Death in the Family. New York: Penguin, 2008.  ISBN-13: 9780143115847
A classic novel about the impact of one man’s death on his family. 

Blume, Judy. Tiger Eyes. New York: Bantam Doubleday, 1981.  ISBN: 0440984696

A young girl must come to grips with the tragic death of her father during a hold-up. 

Brooks, Kevin. Lucas.  UK: Chicken House Publishing, 2004.  ISBN: 0439456983

Caitlin is still trying to deal with her mother’s death ten years later. 

Bunting, Eve. Face at the Edge of the World. Boston: Clarion Books, 1985. ISBN-10: 0899193994

Jed wants to find out why his best friend committed suicide,.

Coman, Carolyn. Many Stones. New York: Penguin, 2002. ISBN-13: 9780142301487
A young girl must deal with the brutal murder of her sister.  
Holt, Kimberly Willis . Keeper  of the Night. New York: Holt, 2003. ISBN: 0805063617 

A young girl must deal with her mother’s depression and suicide. 

Hurwin, Davida Willis. A Time for Dancing. London: Puffin, 1997. ISBN: 0140386181
Two best friends must come to terms with the fact that one of them is dying from terminal cancer. 
MacCullough, Carolyn. Falling Through Darkness.  Brookfield, CT: Millbrook, 2003. ISBN: 0761319344 

A young girl must learn to deal with the death of her boyfriend who died in a car crash. 

Mcdaniel, Lulene. The Girl Death Left Behind.  New York: Bantam, 1999. ISBN: 0553570919 

Beth must learn to live without her family who were all killed in a car crash. 

Robinson, Marilynne. Housekeeping.  New  York: Picador, 2004.  ISBN-13: 9780312424091
Two young girls must come to terms with the death of their mother as they live with their aunts near the lake where she died. 

Russell, Barbara.  Last Left Standing. London: Puffin, 1998. ISBN: 0140386866 

Josh is having a hard time coping with his brother’s death. 

Section 4: Student Worksheets and Evaluation Tools

Student Worksheets:

· 1. What I Know
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· Rubric for Evaluating the Religious Culture Competency




pending
· Rubric for Evaluating the Dialogue Competency





pending
· Observation Grid Regarding the Practice of Dialogue
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What I Know








Worksheet 1

Name: _____________________________  Date: ______________ Group: _________
· Write down what you know in the following table. Specify the religious tradition or current of thought related to the information you mention.

	Death very often involves suffering. Do you know of ways that humans have to explain suffering?

	

	Do you know specific rituals to accompany the dying in their final moments? 


	

	How do people explain death? What meaning do they give to death? List the different concepts of death you know.


	

	Are you familiar with any funeral rituals? Can you explain the meaning for those who practise them? 
	

	List the different concepts of life after death you know.

How do these ways of seeing life after death influence people or not while they are alive?


	


Information on an Issue of Justice Related to Death
Worksheet 2 

Name: _____________________________  Date: ______________ Group: _________
	Theme selected: 





Avenues for Research







Worksheet 3

Name: _____________________________  Date: ______________ Group: _________
· According to this religious tradition or this current of thought:

· Does suffering have a particular meaning? If so, explain it.

· Are there explanations or answers that can ease human suffering?

· Is there a particular ritual to accompany a person in the very last moments of his or her life? If so, explain the meaning. If not, is there a reason for that?

· Is there a particular funeral ceremony? If so, what is the symbolism of it? 
· What is the prescribed way to deal with the body after death? Why?

· Does something remain of the person after death? Explain.
· Is there life after death? If so, explain the meaning and importance it has for the people who believe in it. 
· Does the concept of life after death influence people in their daily lives? How and why? 
· Are there actions, behaviours, rites or rituals that are influenced by beliefs in life after death?
· Will life after death be the same for everyone? Explain the variants if this is the case.
· Is there a connection between earthly life and life after death?
· Have there been reflections expressed regarding euthanasia, palliative care, assisted suicide or heroic treatment? (These reflections may not be shared by everyone practising that tradition. If such is the case, give the different points of view.) 
Reminder: It is important to paint a portrait that takes into account diversity within a single religious tradition or single current of thought. 
Analysis Worksheets 













Worksheet 4
Name: _____________________________________  Date: ______________ Group: _________
· Fill in the following tables. Choose two religious traditions and one current of thought among those presented in the discussion. First, write down significant information about them. Then point out a few similarities and differences. Focus on the meanings and functions of the elements compared for the followers or for the people associated with a current of thought. 

	Reflection on suffering 

	1.
	2. 
	3. 

	
	
	
	

	
	A few similarities and differences



	The rituals that accompany death 

and the meaning of death

	1. 
	2. 
	3. 

	
	
	
	

	
	A few similarities and differences




	Concept of life 

after death


	1.
	2.
	3.

	
	A few similarities and differences




Self-Evaluation for the Practice of Dialogue 

Worksheet 5
Name: _____________________________  Date: ______________ Group: ________
First, reflect on your participation in the research work with your teammates. Answer one or two of the following statements. Write down your answers on a separate sheet.

(Here is how I contributed to creating conditions that foster dialogue and what those conditions were:

(Here is how my ability to express my point of view and listen to that of others contributed to positive interactions:

(When we encountered problems, here is how I contributed to finding solutions:

(During the search for information with my teammates, my understanding of certain elements was sometimes different from that of my teammates. Here is how I tried to deal with that situation: 

Now reflect on your participation in the group discussion. Answer one or two of the following statements. Write down your answers on a separate sheet.

(Here are examples of questions for clarification that I asked during the group discussion, and here is how they contributed to better overall knowledge for everyone:

(Here are a few points I made in order to suggest a range of ways of thinking, being and acting: 

(During the group discussion, my understanding of certain elements of the phenomenon of religion changed. This is how:

Summary Worksheet







Worksheet 6

Name: ____________________________  Date: ______________ Group: ________
· Summarize your discoveries about religious culture. Explain how what you have learned could be useful to a young person who plans to work with people who are dying or in mourning.

	

	

	

	

	

	

	

	

	

	

	

	

	


· Write down a few ethical questions related to your new knowledge. Name the underlying values and norms. 

	Ethical questions
	The related values or norms

	
	

	
	

	
	


Grille d’observation de la pratique du dialogue

Note: Il est possible de réutiliser cette grille d’observation à plusieurs reprises. L’enseignant peut ainsi cibler quelques groupes d’élèves à la fois et compléter son observation au cours de différentes tâches.
	· = réussi
±     = plus ou moins réussi

· = non réussi

Groupe : __________

Nom de l’élève :
	Manifeste des attitudes qui favorisent le bon déroulement du dialogue
	Utilise la  comparaison pour expliquer différentes conceptions 

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Section 5: Table of Program Content 
	Targeted subject-specific competencies  

	Reflects on ethical questions

Key features
Evaluation criteria

Analyzes a situation from an ethical point of view

X

Examines a diversity of cultural, moral, religious, scientific or social references

X
X

X

Theme and content element: Justice: Questions of justice
Concepts to be studied further: Ethical questions

	Demonstrates an understanding of the phenomenon of religion

Key features
Evaluation criteria

Analyzes forms of religious expression

Detailed analysis of a form of religious expression

Makes connections between forms of religious expression and the social and cultural environment

X

Examines various ways of thinking, being and acting

Analysis of a range of ways of thinking, being and acting

Theme and content element: Existential questions: The meaning of life and death
Concepts to be studied further: Ritual, life after death

	Engages in dialogue

Key features

Evaluation criteria

Organizes his/her thinking

Relevance and sufficient quantity of written records regarding how students organize their thinking

Interacts with others

Appropriate use of content related to interaction with others

Develops a substantiated point of view

x

Content related to the practice of dialogue:

Forms of dialogue: interview, discussion

Means for developing a point of view: description, explanation

Means for examining a point of view: recognize and examine judgments that form the basis for developing a point of view and become familiar with the processes likely to hinder dialogue 

	Targeted Cross-Curricular Competency 


	Uses information



	Broad Area of Learning



	Citizenship and Community Life




Critère en pratique du dialogue : Utilisation adéquate des éléments de contenu relatifs à l’interaction avec les autres








Ethics and Religious Culture





Learning and Evaluation Situation





NOTE


This learning and evaluation situation is a working document, which is therefore subject to change. It may be adapted as needed depending on the student’s social environment, the planning of teaching and learning activities, the integration of the Ethics and Religious Culture program and the Québec Education Program, etc.





Theme:


Existential questions








Demonstrates an understanding of the phenomenon of religion








Forms of dialogue: discussion, interview





Engages in dialogue





Reflects on ethical questions





Theme: 


Justice





Criterion of dialogue: Relevance and sufficient quantity of written records regarding how students organize their thinking





Criterion of dialogue: Relevance and sufficient quantity of written records regarding how students organize their thinking





Criterion of religious culture: Detailed analysis of a form of religious expression





Criterion of religious culture: Detailed analysis of a form of religious expression





Criterion of religious culture: Analysis of a range of ways of thinking, being and acting





Criterion of dialogue: Relevance and sufficient quantity of written records regarding how students organize their thinking
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