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Section 1: Presentation of the Learning and Evaluation Situation

Autonomous People
Aim

Students are encouraged to reflect on the autonomy of an individual, and to discuss the requirements of autonomy and the tensions it may give rise to. 
Simulation Activity

What is an autonomous individual? Can we say that individuals who do what they want whenever they want are autonomous? Are there limits to autonomy? Are all individuals capable of being autonomous? Can an individual be completely autonomous? Does one person’s autonomy encroach upon another’s? Is it possible to be completely independent? What does being autonomous mean for a child, a teenager, an adult or an elderly person? These questions all provide food for thought . . . 


Work Expected of Students

A comparative table about autonomy and independence, and a descriptive text  
Possible Student Tasks

Express their point of view in response to the questions suggested in the simulation activity and discuss their concept of autonomy. Define autonomy and make connections with situations experienced by or familiar to students. 

Analyze a situation focusing on people who show autonomy or dependency. Deliberate with peers on the topic of their analysis and identify references evidenced in points of view. Based on the initial questions, formulate an ethical question associated with the situation analyzed, and formulate possible answers.


Find examples of autonomy and dependence that are positive and negative and illustrate them using a comparative table. Explain in writing some of the possible positive consequences of autonomy and of dependence on the well-being of others and oneself. 


Review the previously formulated ethical question and explain how their point of view has been modified or consolidated. Have students review what they have learned and clarify the concept of autonomy, if need be. 
Section 2: Suggested Procedure 




  Duration: about 3.5 hours 
Preparation Phase (30 minutes)

	Express their point of view in response to the questions suggested in the simulation activity and discuss their concept of autonomy. Define autonomy and make connections experienced by or familiar to students. 

	Key feature regarding ethics: 
Analyzes a situation from an ethical point of view

Key features regarding dialogue:
 Organizes his/her thinking; Interacts with others 

	The teacher:

· asks the students questions about the simulation activity 
· leads discussion on the topic of autonomy 
· allows the students to define autonomy by providing them with examples of conditions for autonomy, by asking questions such as: “What does it take to be autonomous?” “What is the difference between autonomy and freedom?” “How do people behave when they are autonomous?” “How do they think?” 

· helps the students to consider autonomy from different perspectives: financial autonomy, intellectual, emotional or physical autonomy, etc.
· asks the students to refer to resources to validate their definitions 

· presents the competencies that will be developed and the evaluation criteria that will be applied as well as the expected outcomes and the minimum performance standard 
· presents the activities and tasks that have been planned, or determines them together with the students
	The students:

· reflect on the questions raised during the simulation activity 

· write down their first reflections on their worksheet or their reflection booklet
· discuss their concept of autonomy and validate their definitions by gathering information from various reference works 

· make connections with conditions for autonomy and dependence by drawing on situations they have witnessed or experienced 

· respect the rules of dialogue that the class has established

	Student evidence: Reflection Worksheet, Part A


Performance Phase (2.5 hours)

	Analyze a situation focusing on people who show autonomy or dependence. Deliberate with peers on the topic of their analysis and identify references evidenced in points of view. Based on the initial questions, formulate an ethical question associated with the situation analyzed, and formulate possible answers.

	Key features regarding ethics:
Analyzes a situation from an ethical point of view ;




Examines a variety of cultural, moral, religious scientific or social references;




Evaluates options or possible actions 

Key features regarding dialogue:
Interacts with others; Develops a substantiated point of view

	Criterion of ethics:
Detailed analysis from an ethical point of view 

Criterion of dialogue:
Presentation of a point of view developed using a sufficient number of relevant, coherent elements

	The teacher:

· guides the students as they analyze situations; together with them, targets the elements of analysis (such as the elements that make up a situation, values or norms at issue, behaviours specific to situations, potential tensions, the conditions in which autonomy is experienced or not, references to be considered, etc.)  

*Examples of situations to present to students are suggested in the Situation Analysis worksheet 

· helps the students formulate their ethical question, when necessary 

· ensures smooth functioning of peer interaction
	The students:

· analyze a situation, highlighting individuals who show autonomy or dependence 

· analyze the situation (description, contextualization) identify some of the values and norms at issue 

· deliberate on the subject of their analysis with a teammate 

· listen to their teammate’s point of view on the situation the teammate has analyzed 

· respect the rules of dialogue during discussion with their teammates and take the time to reflect on the quality of their interaction 

· identify the condition(s) in which autonomy or dependence is experienced, in the situations they have examined 

· identify several references present in their teammate’s point of view, in their own point of view and in the portraits they have examined in relation to the conditions for autonomy and dependence 

· examine the rationale for a number of references (their origins, their usefulness, their importance to some people, etc.) 

· formulate an ethical question that concerns them in relation to the subject and suggest possible answers 

· conduct self-evaluation of their ethical reflection

	Student Evidence: Analysis Worksheet; Situation Analysis; 

Self-evaluation of ethical reflection and interaction with a peer 


	Find examples of autonomy and dependence that are positive and negative and illustrate them using a comparative table. Explain in writing the possible consequences of autonomy and dependence on the well-being of others and oneself.

	Key feature regarding ethics: 
Evaluates options and possible actions 

Key feature regarding dialogue: 
Develops a substantiated point of view

Cross-curricular competency;
Exercises critical judgment

	Criterion of ethics: Evaluation of options or possible actions in order to recognize which ones contribute to community life

Criterion of dialogue: Presentation of a point of view developed using a sufficient number of relevant, coherent elements

	The teacher:

· explains the task to the students

· makes sure to provide students with the resources they require to carry out their work

· encourages the students to consider the conditions for autonomy by asking them to find examples of emotional, moral, intellectual or physical autonomy or dependence, etc. 

· asks the students to reflect on the tensions that may arise in certain conditions or situations of dependence and autonomy 

· encourages the students to consider the positive effects of dependence (such as interdependence) and of autonomy (such as the ability to make choices and authenticity) on an individual’s well-being 
In this way, students are encourage to reflect on the aim of the broad area of learning Health and Well-Being 


	The students:

· make sure they understand the task requested of them by becoming familiar with the comparative table they must complete

· refer to the discussion they had with their teammates as a basis for their reflection 

· consult their worksheets as needed

· in the comparative table, write examples of individuals who are autonomous and examples of individuals who are dependent, or examples of situations in which people show autonomy or dependence 

· in writing, describe a few underlying conditions of autonomy by using the examples illustrated in the table 

· in writing, explain how autonomy and dependence can have positive effects on an individual’s well-being

· refer to relevant resources that help them develop their point of view (bibliographic and electronic references, videos, etc.) 
The accompanying text should be no longer than one page because it accompanies a table, which can illustrate several ideas.

	Student Evidence: Comparative Table; Text accompanying the Comparative Table


Integration Phase (20 minutes)

	Review the previously formulated ethical question and explain how their point of view has been modified or consolidated. Have students review what they have learned and clarify the concept of autonomy, if need be. 

	Key feature regarding ethics: 
Analyzes a situation from an ethical point of view

Key feature regarding dialogue:
Organizes his or her thinking 

	Criterion of dialogue: Relevance and sufficient quantity of written records of regarding how students organize their thinking

	The teacher:

· leads discussion on reviewing what students have learned 

· corrects students’ erroneous conceptions about the concept of autonomy 

· asks students to make connections between an individual’s autonomy and the consequences of his/ her personal choices for his/ her health and well-being (Make a connection with the broad area of learning approached in this LES)
· suggests ways of re-applying what they have learned
	The students:

· review their initial definition of autonomy and write what they have learned on their worksheets 

· identify their learning and explain how they did so 

· reflect on the ethical questions they formulated at the outset and express their current point of view, in oral or written form 

· suggest ways of re-applying what they have learned in a subsequent LES

	Student Evidence: Reflection Worksheet, Part B


Section 3: Student Worksheets and Evaluation Tools

Worksheets:

· Reflection Worksheet
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· Analysis Worksheet
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· Situation Analysis
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· Comparative Table






p. 11
· Explanatory Text
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(Students can use lined sheets or a booklet to compose their comparative tables and explanatory texts, in order to limit photocopying.)

Evaluation Tools:

· Self-evaluation regarding ethical reflection



pending
· Self-evaluation regarding the development of a point of view

pending
· Rubric for the Ethics Competency


 

pending
· Rubric for the Dialogue Competency




pending
Reflection Worksheet

Name: __________________________________ Date: ______________________ Group: _________

Part A:

· Read the questions raised in class about autonomy. 
· Write your first thoughts about the following question: What is an autonomous person? 
	I think an autonomous person…

	IS:
	IS NOT:

	
	

	Here is an example of a situation in which a person exercises his or her autonomy: 



	This is my definition of autonomy:




Part b:

· Review what you have learned during this learning and evaluation situation by answering the following questions:

Analysis Worksheet

Name: __________________________________ Date: ______________________ Group _________

· Analyze a situation highlighting people who show autonomy or dependence. 

· Identify some values or norms at issue in the situation, and then formulate an ethical question related to the situation 
· Share your point of view and your analysis of the situation with a teammate in order to examine the different aspects of the situation. 
	Describe the main characters (age, interests, character, family situation, etc.):


	Describe other important people in this situation:



	Write down the actions or words that allow you to say that one of these people shows autonomy or dependence:  



	What reasons may have caused this person to act in this way? 



	Name the values that could be at issue in this situation:


	Name the norms that could be at issue in this situation: 



	Formulate an ethical question related to the situation: 




Situation Analysis

Here is an example of a situation to be analyzed. It presents people who either show or do not show autonomy.


Katryn

Comparative Table
Name: __________________________________ Date: ______________________ Group: _________

· Reflect on situations or individuals that will allow you to find examples of autonomy and dependence that can be positive or negative for an individual. 

· Write the examples in the table below.

	Positive Autonomy



	Negative Autonomy 

	Positive Dependence 


	Negative Dependence 


Explanatory Text
Name: __________________________________ Date: ______________________ Group: _________

· Describe a few conditions that are necessary for autonomy, based on the examples that you wrote in the comparative table. 
· Explain how autonomy and dependence can have a positive effect on an individual’s well-being. 








Section 4: Table of Program Content

	Targeted Subject-Specific Competencies

	Reflects on ethical questions

Key features

Evaluation criteria

Analyzes a situation from an ethical point of view 

Detailed analysis of a situation from an ethical point of view 

Examines a variety of cultural, moral, religious, scientific or social references

X

Evaluates options or possible actions 

Evaluation of options or possible actions in order to recognize which ones contribute to community life 

Themes and related content:

1- Autonomy (Dependence and autonomy)

2 -Freedom (Limits to freedom)

	Engages in dialogue

Key features

Evaluation criteria

Organizes his/her thinking

Relevance and sufficient quantity of written records regarding how students organize their thinking

Interacts with others

X

Develops a substantiated point of view

Presentation of a point of view developed using a sufficient number of relevant, coherent elements 

Content regarding the practice of dialogue:

Form of dialogue: Discussion

Means for developing a point of view: description – explanation – comparison

Means for examining a point of view: Recognize and examine judgments that make it possible to develop a point of view and processes that may hinder dialogue

	Targeted Cross-Curricular Competency

	Exercises critical judgment

	Broad Area of Learning

	Health and Well-Being


Paths for progressing within a group of learning and evaluation situations:

· Tackle autonomy by raising the tensions it causes between the individual and the group. Initiate discussion about autonomy and society (by tackling individual and group expressions of autonomy).

· Tackle the concept of freedom and help students to make connections, but also distinctions between autonomy and freedom. 
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Ethics and Religious Culture 





Learning and Evaluation Situation 
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Criterion: Detailed analysis of a situation from an ethical point of view





Criterion 1 





Key feature:


Analyzes a situation from an ethical point of view








Criterion: Relevance and sufficient quantity of written records regarding how students organize their thinking





Key feature: Evaluates options or possible actions








Content:


Deliberation











Key feature: Examines a variety of references








Key feature:


Organizes his/her thinking








Key feature: Evaluates options or possible actions








Cross-curricular competency: Exercises critical judgment











Broad area of learning: Health and Well-Being 








Theme: Autonomy





Key feature:


Analyzes a situation from an ethical point of view











Engages in dialogue








Criterion: Presentation of a point of view developed using a sufficient number of relevant, coherent elements 








Key feature:


Interacts with others

















- moral


- emotional


- intellectual


- physical aspects, etc.








Key feature:


Organizes his/her thinking




















NOTE


This learning and evaluation situation is a working document, which is therefore subject to change. 


It may be adapted as needed depending on the student’s social environment, the planning of teaching and learning activities, the integration of the Ethics and Religious Culture program and the Québec Education Program, etc.








Criterion 1 





Criterion: Detailed analysis of a situation from an ethical point of view





�








Reflects on ethical questions





Criterion 3 





Key feature:


Develops a substantiated point of view








Key feature 2:


Interacts with others











Marco and his friends are part of a group of amateur filmmakers. They have started a project guided by their arts and communications teacher. They want to make a documentary about how recycling is managed in their school.





This project requires close collaboration among the members of the group, because each one has expertise in different areas.  





Pierre-Luc is very familiar with video editing software and the use of digital cameras.


Maryse has original ideas for developing a captivating script. 


Jose was involved in setting up the recycling project with the school governing board. He has many contacts and has previously participated in a few fund-raising campaigns. 


Katryn is very comfortable in front of a camera and expresses herself easily and clearly. She will be the presenter.





The small group holds frequent work meetings, which Maryse tries to organize as best she can. She believes that efficiency involves the organization of work. She is used to organizing things by herself. Katryn dislikes this; she prefers spontaneity and group work. Maryse often takes charge and organizes everyone’s tasks. She even wanted to write the entire film script herself before one of the work meetings. 





The teacher who is supervising them sometimes has to intervene to re-orient the tasks of the group members. Each member is then asked to talk about the progress of the project, but Pierre-Luc, who is also Maryse’s friend, always agrees with her and does not seem to want to express his own opinion. 





In order to be ready for the upcoming amateur video festival, the members of the group will have to stick together. They have a lot of work to do: they have to finish filming and editing, and then conclude the fund-raising campaign. 











Has my first point of view about autonomy changed? Is it the same? 


Explain your answer:











This is how I define autonomy now:





Criterion: Presentation of a point of view developed using a sufficient number of relevant, coherent elements





Criterion 3 





Criterion: Evaluation of options or possible actions which contribute to community life 
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