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Section 1: Presentation of the Learning and Evaluation Situation
Discovering Key Figures

Aim

The students are encouraged to discover that religious traditions in Québec society originate in events associated with key figures who often come from other places in the world. 

Simulation Activity

The principal of the Dupuis elementary school would like to introduce parents to what students have learned in the new Ethics and Religious Culture program. To do so, she calls on the Cycle Three students. She asks them to prepare something that could be presented at a parents’ evening. The principal would like parents to have the feeling they are time travellers. The journey through time would let them discover how the major religious traditions came to be established in Québec society. To make the project interesting, she asks the students to achieve this objective by presenting the life stories of key figures. 

Work Expected of Students
A presentation of the origins of the religious traditions existing in Québec society based on key figures and their mission.
Possible Student Tasks


Become familiar with the simulation activity. Define a key figure. Study the religious traditions that exist in Québec. Associate each of them with a key figure or figures, with reference to founding events.

Using a list of questions, each student undertakes to gather relevant information about a key figure by consulting a variety of resources. They identify forms of religious expression (celebrations, symbols, stories) associated with this figure.

Students who have worked on the same figure join to form a team of specialists. They choose the information they wish to focus on and organize the content of the presentation. They take the time to establish some conditions that foster dialogue.


Divide up the specialist teams so that each student gives his or her presentation to another team. Each student prepares to take part in a class discussion by filling in a few note-taking sheets. Students take part in the discussion. They give their presentations to parents.

As a whole class, students review what they have learned. They write down what they learned and discovered about religious culture.

Section 2: Suggested Procedure



  Duration: approximately 4.5 hours 
Preparation Phase (1 hour)

	Become familiar with the simulation activity and write down what they already know about the subject. Study the religious traditions that exist in Québec and associate them with a key figure or figures.

	Key feature regarding religious culture:
Explores forms of religious culture

Key features regarding dialogue:

Organizes his/her thinking; Interacts with others

	The teacher:

· asks the students to write down what they already know about key figures
· has the students share what they know with their peers

· leads a class discussion about the simulation activity using the Preparation Worksheet

· helps students to understand what a key figure is 

· explains how a key figure can sometimes be considered a founder and explains what a founding event is 

· makes the distinction between a key religious figure and other key figures

· with the students, makes up a list of key figures associated with religions that exist in Québec 

Presents the Table “Total population by major denominations, Québec administrative regions, 2001.” 2001 Census (See Web Resources p. 8) Potential list of key figures: Jesus, Abraham, Moses, Muhammad, Luther, Calvin, Buddha, Guru Nanak.

· asks the students to choose the key figure who will be the topic of their presentations 
· ensures that about four students have chosen to research the same key figure; later, they will form specialist teams and deliberate on the content to be chosen for the presentation 
· presents the competencies that will be developed, the evaluation criteria that will be applied, the expected outcomes and the minimum performance standard
	The students:

· listen to the simulation activity and make connections with what they know
· write down their definition of a key figure 

· write down the names of any key figures they know about and correctly associate them with a religious tradition 

· name the religious celebrations or other forms of religious expression they know about that may be associated with key figures

· write down what they know about the origins of religions

· share their prior knowledge with the class

· assimilate the shared definition of “key figure” and make sure they understand what a founding event is

· make sure they understand that a key figure can be considered a founder

· choose the key figure who will be the topic of their presentations

· formulate a few questions about the key figures they have chosen

· write down what they already know about the figure they have chosen



	Record keeping: Preparation Worksheet


Performance Phase (3 HOURS)

	Using the list of questions provided, each student undertakes to gather relevant information about a key figure by consulting a variety of resources. They identify forms of religious expression (celebrations, symbols, stories) associated with this figure.

	Key features regarding religious culture: 
Explores forms of religious expression;





Makes connections between forms of religious expression





and the social and cultural environment

Key features regarding dialogue: 

Organizes his/her thinking 

Cross-curricular competency:

Uses information

	Criteria of religious culture:

Contextualized knowledge of forms of religious expression;






Comparison of forms of religious expression with
 




elements of the social and cultural environment

	The teacher:

· presents the list of questions that will guide students as they gather information
· presents the relevant resources available to the students 

· with the students, reflects on certain non-encyclopedic electronic media and makes them aware of acceptable sources of information

· sets aside a work period for gathering information at the library 

· reviews a few reading strategies when necessary 

	The students:

· make connections between the questions they ask and those suggested by the teacher 

· work individually to gather information 

· describe and contextualize the key figure they have chosen

· organize the information on a concept map when necessary 

· write down their sources of information

· write down their unanswered questions when necessary 

· find a few relevant images as illustrations for the presentation to suggest to their teams

	Record keeping: Individual research


	Students who have worked on the same figure join to form a team of specialists. They choose the information they wish to focus on and organize the content of the presentation. They take the time to establish some conditions that foster dialogue. 

	Key features regarding religious culture:
Explores forms of religious expression; 






Makes connections between forms of religious expression and the social 




and cultural environment

Key features regarding dialogue:

Interacts with others; Develops a point of view

	Criterion of religious culture: 

Contextualized knowledge of forms of religious expression
Criterion of dialogue: 


Adequate use of related content involving interaction with others 

	The teacher:

· models effective interaction and, with the students, targets some conditions that foster dialogue
· using examples, presents a type of judgment and a process that may hinder dialogue 

· sets up the teams 
· assists students as they gather information 
· proposes additional resources when necessary 
· supports students in organizing the teams and sharing responsibilities 
· provides feedback about the relevance and understanding of elements chosen by the teams 
· comments on the choice of illustrations

· reviews the work accomplished by the teams and asks students to identify the difficulties and successes they experienced 

· reads the content of the presentations and suggests clarifications when necessary 


	The students:

· discuss their point of view with teammates and target the relevant elements to be chosen 

· see that responsibilities are shared according to each team member’s talents (secretary, spokesperson, person in charge of graphics, etc.)

· listen to the other members of their teams and ask for clarification

· are attentive to the types of judgment that they and their teammates may make 

· with teammates, outline the visuals to be used during the presentation (poster, accessory, image, world map, etc.)

· make the illustrations required to ensure the presentation runs smoothly

· with teammates, divide up the content of the presentation among team members

· complete the Self-Evaluation Grid Regarding Teamwork Participation

	Record keeping: Text and illustrations for the team presentation, 

Self-Evaluation Grid Regarding Teamwork Participation 


	Divide up the specialist teams so that each student gives his/her presentation to another team. Each student prepares to take part in a class discussion by filling in a few Discussion sheets. Students take part in the discussion. They give their presentations to parents.

	Key features regarding religious culture:
Makes connections between forms of religious expression and the social 




and cultural environment;





Considers various ways of thinking, being and acting
Key features regarding dialogue:

Interacts with others; Develops a point of view

	Criteria of religious culture: Consideration of various ways of thinking, being or acting that are relevant to the context; 


 Establishment of connections between forms of religious expression and 




 elements of the social and cultural environment   

Criterion of dialogue: 
 Presentation of a point of view using relevant elements

	The teacher:

· supervises the formation of new teams

All the specialist teams will be divided in order to create new 
teams that will comprise one specialist for each key 
figure.

· explains that the purpose of the task assigned to the new teams is to discuss the various key figures with their peers

· provides instructions concerning the note-taking sheet, by explaining what a comparison is and what a founding event is


Each student will need at least three discussion sheets (one sheet for each founder)
· spends a few minutes with each of the teams to ensure the discussion runs smoothly

· leads a class discussion by using questions from the note-taking sheet, among others
· with the students, identifies some characteristics common to several key figures 

· with the students, identifies the origins of each of the figures on a world map

· reformulates the students’ remarks to clarify them, when necessary

	The students:

· in small teams, listen attentively to each classmate’s presentation

· present the entire presentation of their team 

· ask for clarification

· write down their new knowledge using the note-taking sheets 

· consult the illustrations they provided for the team presentation in order to fill in their note-taking sheets 

· participate in the class discussion, using the information they have noted on their note-taking sheets 

· share their discoveries

· adjust the content of their presentation with their teammates, as needed 

· write down, using the world map, the place of origin of each religious tradition mentioned in the current situation 

· prepare to give their presentations to their parents 



	Record keeping: My Notes, Observation Grid Regarding the Practice of Dialogue


Integration Phase (30 minutes)

	As a whole class, students review what they have learned. They write down what they have learned and discovered about religious culture.

	Key feature regarding religious culture:
Explores forms of religious expression
Key feature regarding dialogue:

Develops a point of view

	Criterion of religious culture:

Contextualized knowledge of forms of religious expression
Criterion of dialogue:


Presentation of a point of view using relevant elements

	The teacher:

· asks the students about their degree of satisfaction with the work accomplished  

· reviews the Preparation Worksheet so that students make connections between what they have just learned and their prior knowledge 

· asks students to formulate two multiple-choice questions in order to express their discoveries about religious culture

· asks students to make their presentations again, to another group 


	The students:

· write down a strength they showed in this work and explain another context in which they could apply it 

· by consulting their note-taking sheets, they formulate two multiple-choice questions about what they have learned about religious culture 

· divide up the questions in small teams 
These questions could be used again several weeks later in order to reapply knowledge. They could also be used to introduce a subsequent LES.


	Record keeping: Review Sheet 


Section 3: References for the Students and the Teacher
Allemand-Baussier, Sylvie. Les religions. Paris: Larousse Collection Encyclopédie Larousse 6-9 ans, 2001.
Collectif. Les Indiens d'Amérique du Nord. Les Encyclopes, Toulouse: Éditions Milan.
Collectif. Religions: de la préhistoire à nos jours. Les Encyclopes, Toulouse: Éditions Milan.
Collection “Les Fondateurs des Religions” in 4 volumes: Le Bouddha et le bouddhisme / Jésus et le christianisme / Moïse et le judaïsme /Mahomet et l’islam. Montréal: Éditions École Active, 2003.

Encyclopédie Gallimard Jeunesse  des religions du monde. Paris: Gallimard, 2004.

Giradet, Sylvie. 1 “foi” 2 “foi” 3 “foi”!. Paris: Éditions Hatier, 2005.

Rogers, Kirsteen, and Clare Hickman. World Religions: With Internet Links. New York: Scholastic Book Services, 2002. 

Malherbe, Michel, and Anne Chabert d’Hières. La grande encyclopédie Fleurus Religions. Paris: Éditeur Fleurus, 2005.
Mrowiec, Katia, Michel Kubler and Antoine Sfeir. Dieu, Yahweh, Allâh: les grandes questions sur les trois religions. Paris: Éditions Bayard Jeunesse, 2004.

Watts, Murray. The Lion Bible for Children. Intercourse, PA: Good Books, 2002.
Section 4: Student Worksheets and Evaluation Tools
Worksheets:

· 1. Preparation Worksheet
p. 11-12

· 2. List of Questions
p. 13

· 3. Self-Evaluation Grid Regarding Teamwork Participation
p. 14

· 4. My Notes
p. 15

· 
5. Review Sheet
p. 16

· 6. Map of the World
p. 17 

Evaluation Tools:

· Observation Grid Regarding the Practice of Dialogue
pending
· Rubric for Evaluating the Religious Culture Competency
p. 18

· Rubric for Evaluating the Dialogue Competency
p. 19
Note to the teacher: The rubrics are currently being validated. During the 2008-2009 school year, they will be revised and improved. The rubrics and grids that have been developed to date are based on the ERC program’s end-of-cycle outcomes. Over the course of the first years of the program’s implementation—given that students will not have experienced the entire program—the requirements may seem too challenging. The minimum performance standard may therefore be adjusted, as needed.

Work Booklet

Discovering Key Figures 

My research is on ______________________

This booklet belongs to ____________________________
Name:




 



Date:





PREPARATION WORKSHEET



  Worksheet 1
I organize my ideas.
	What do you think a key figure is?

Give one or two examples.



	My personal answer . . . 
	My team’s answer . . . 

	
	

	Note the definition of “key figure” that corresponds 

to the one developed in the class.

	

	Do you know of any key figures or stories associated with the origins of the religious traditions in Québec? What do you know about the origins of religions? 

	



PREPARATION WORKSHEET (CONT.)

Choose the key figure who will be the subject of your research. 

_________________________________________________________________________

Write down what you already know about this figure. 

_______________________________________________________________________________________________________________________________________________________________________________________________________________


Can you say during which era and where he or she lived? 

______________________________________________________________________________________________________________________________________


Formulate two questions that you are asking about the key figure you have chosen. 
1.___________________________________________________________________________________________________________________________________


2._________________________________________________________________________________________________________________________________________

Write down the names of your teammates and each person’s responsibility.  

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Name:









Date: 




LIST OF QUESTIONS
Worksheet 2 

Highlight the questions for which you found information. Write your answers on a separate sheet. 

· Who is this key figure (origins, birth, death, family, childhood, values, motivations, beliefs)? 

· When did he or she live? Did he or she have a mission? What role did he or she play?

· Did anyone accompany this figure? How many “followers” did he or she have? What relationships did this figure have with these people? 

· Did the figure communicate with a higher power? 

· Did he or she experience unusual events? 

· Did the figure have to overcome difficulties? If so, which ones?

· Are there any stories about this figure?

· Can you name some founding events associated with the important phases of his or her life? What do these events mean to the followers of the faith associated with this figure?

· Are there objects, rituals or celebrations associated with this key figure? 
· Are there any pilgrimage sites associated with this key figure? What do these pilgrimages mean to followers?

· On a map of the world, can you locate the place where he or she lived?

· You can include surprising information about this figure.  

Name: 






Date:






SELF-EVALUATION GRID REGARDING



Worksheet 3

TEAMWORK PARTICIPATION
1. While you were organizing the content of this presentation, did you change your point of view after discussing it with your teammates? 

	Concerning the visual organization
	Concerning the content

	
	

	
	

	
	

	
	

	
	


2. Write down a difficulty you experienced related to teamwork. Explain the solution you found to overcome it. 

	

	

	

	


3. Write down a success or achievement experienced during teamwork. What contributed to this success? 

	

	

	

	


4. Can you name one or more rules that your team adopted? 

	

	

	

	


5. Express your degree of satisfaction with the work accomplished. Explain your answer.  

	

	

	

	


Name:





  


Date: 





My Notes
Worksheet 4
	1. Name of the key figure:

Tradition to which this figure belongs:  

· Christianity

· Judaism

· Hinduism

· Islam

· Buddhism

· Native spirituality 

· Others: _____________


	2. Find a similarity or difference between this key figure and the one you worked on.

__________________________________________________

__________________________________________________

__________________________________________________

+++ Refer the List of Questions to find ideas.



	
	3. Write down the important elements related to the life of this key figure: 



	4. Identify the founding events related to the life of this key figure. Explain the meaning of these events for followers.

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

5. Write down the forms of religious expression (celebrations, rituals, objects) related to the life of this figure. Explain how these forms of expression are present in your social and cultural environment.
___________________________________________________________________

___________________________________________________________________




Name:









Date:





REVIEW SHEET







Worksheet 5

1. These are the multiple-choice questions I wrote based on my new knowledge of religious culture.  


2. Brief reflections



Name:





  


Date:





Map of the World
Worksheet 6



Rubric for Evaluating the Competency Demonstrates an understanding of the phenomenon of religion

LES, Elementary Cycle Three: Discovering Key figures
	
	Name:












 Date:

	
	A
	B

(target level)
	C
	D
	E

	Evaluation criterion: Contextualized knowledge of forms of religious expression

	Does the student describe the major stages in the life of a key figure?

Worksheet 2
	The student gives information on his/her own in answer to the majority of the questions asked. 
	With a little help, the student gives information in answer to several of the questions asked.
	With help, the student responds to a few questions by giving a brief description of the major stages of the life of a key figure.
	With a lot of help, the student responds to some questions by describing some of the major stages in the life of a key figure. 
	With constant help, the student gives very little information describing the major stages in the life of a key figure; this description does not allow the reader to discover the figure. 

	
	The description is accurate and detailed, and offers pertinent and surprising information.
	The description is accurate and sometimes detailed.
	The description includes basic but accurate information.
	The description includes basic information, with certain shortcomings.
	The description is incomplete and shows important shortcomings.

	Does the student explain the meaning of founding events related to the life of the key figure he/she has researched?

Worksheets 2 and 4
	The student recognizes the founding events related to each of the key figures presented and identifies the meaning for followers by taking into account a variety of ways of thinking, being and acting.   
	The student recognizes the founding events related to the life of each of the key figures presented and identifies the meaning for followers.  


	The student recognizes the founding events related to the life of most of the key figures presented and briefly identifies the meaning for followers.
	The student recognizes the founding events related to the life of a few of the key figures presented and, with some difficulty, identifies the meaning for followers. 


	The student names a founding event related to the life of the key figure he/she researched without identifying the meaning for followers.



	Does the student associate the key figures with the appropriate tradition and can he/she name important elements?

(individual research, Discussion Sheets, p. 15, no. 1 and 3)
	The student associates all the key figures to the appropriate tradition and recognizes important details that he/she can accurately describe.
	The student associates all the key figures to the appropriate tradition and recognizes important details that he/she can briefly describe. 
	The student associates most of the key figures to the appropriate tradition and lists important details about each person’s life.
	The student associates some of the key figures to the appropriate tradition and lists details about their life, some of which have little or no importance.
	The student associates only the key figure he/she has researched with the appropriate tradition and lists some incorrect elements. 

	Does the student review what he/she has learned by formulating questions that indicate new knowledge in religious culture?

(Review Sheet, page 16)
	The student writes more than two multiple-choice questions. The questions and answer choices often show a subtle understanding of the phenomenon of religion.
	The student writes two multiple-choice questions. The questions and answer choices often show a sometimes subtle understanding of the phenomenon of religion.
	With help, the student writes two multiple-choice questions. The questions and answer choices often show an adequate understanding of the phenomenon of religion.
	With help, the student writes one or two multiple-choice questions, of which the answers are more or less relevant.
	With constant help, the student writes, with difficulty, a multiple-choice question that does little to indicate new knowledge in religious culture.

	Evaluation criterion: Comparison of forms of religious expression with elements of the social and cultural environment

	Does the student find similarities and differences between the various key figures that have been presented? 

(individual research, Discussion Sheets, page 15, no.  2)
	The student finds one similarity and one difference and explains them in detail.
	The student finds one similarity and one difference and explains them clearly. 
	The student finds one similarity and one difference and explains them briefly.


	With help, the student finds one similarity or one difference, without commenting.
	Absence of similarities or differences.

	Can the student identify, in his/her environment, forms of religious expression related to the life of key figures and can he/she explain the influence on life in society? 

Discussion Sheet, page 15,  no. 5)
	The student describes objects, rituals or celebrations related to each of the key figures and explains their influence.
	The student describes objects, rituals or celebrations related to each of the key figures and clearly recognizes the influence of some of these forms of religious expression.
	The student names objects, rituals or celebrations related to most of the key figures and recognizes the influence of these forms of religious expression.
	The student names objects, rituals or celebrations related to some of the key figures and has difficulty recognizing the influence of these forms of religious expression.
	The student names some objects, rituals or celebrations related to one or two key figures without recognizing the influence.

	Teacher’s comments:




Rubric for Evaluating the Competency Engages in dialogue

LES, Elementary Cycle Three: Discovering Key figures
	
	Name:












Date:

	
	A
	B

(target level)
	C
	D
	E

	Evaluation criterion: Adequate use of related content involving interaction with others

	Does the student express his/her point of view about which elements will be the most relevant for the presentation on a key figure?

Worksheet 3
	The student shares research results in an accurate and detailed manner. He/she uses what peers say in order to consolidate or modify his/her own point of view and justifies his/her preferences regarding the content selected for the presentation.
	The student shares research results in an accurate manner. He/she occasionally uses what peers say in order to consolidate or modify his/her own point of view and expresses preferences regarding the content to be selected for the presentation.
	The student briefly shares research results. When called on by peers, he/she expresses preferences regarding to the content to be selected for the presentation.
	When called on by peers, the student briefly shares research results without expressing preferences regarding to the content to be selected for the presentation.
	Even when called on by peers, the student shares research results with difficulty and without expressing preferences regarding the content to be selected for the presentation. 

	Does the student formulate questions in order to clarify teammates’ points of view?

Observation Grid Regarding the Practice of Dialogue
	The student participates regularly by formulating well-chosen questions for clarification that contribute to the team’s work.
	The student participates occasionally by formulating pertinent questions.
	The student participates occasionally by formulating questions that allow for little clarification of different points of view.
	The student formulates questions that are not on the subject or acts as a mere spectator.

	How does the student contribute to the team deliberation?

Observation Grid Regarding the Practice of Dialogue
	The student respects the conditions that are conducive to dialogue and contributes in an original way to overcoming difficulties, in addition to reminding others of the established rules.
	The student respects the conditions that are conducive to dialogue and contributes to overcoming difficulties by reminding others of the established rules.
	With a few reminders, the student respects the conditions that are conducive to dialogue and contributes to overcoming difficulties by responding positively to his/her peers’ interventions.
	Despite a few reminders, the student respects the conditions that are conducive to dialogue with difficulty.
	The student identifies the conditions that are conducive to dialogue without applying them.

	Evaluation criterion: Presentation of a point of view using relevant elements

	Does the student reflect on his/her process?

Worksheets 3 and 5 
	The student takes note of his/her relevant and developed reflections on different aspects of teamwork. He/she describes a strength and a difficulty and carefully explains how his/her point of view has been consolidated or modified. 
	The student takes note of relevant reflections on different aspects of teamwork*. He/she briefly describes a strength and a difficulty and adequately explains how his/her point of view has been consolidated or modified.
	The student takes note of sometimes superficial reflections on different aspects of teamwork*. He/she identifies a strength and a difficulty and partially explains how his/her point of view has been consolidated or modified.
	The student takes note of superficial reflections on different aspects of teamwork*. He/she identifies a strength or a difficulty and indicates whether his/her point of view has been consolidated or modified.
	Several elements of the student’s reflections are superficial or incomplete.

	Teacher’s comments:



Section 5: Table of Program Content
	Targeted Subject-Specific Competencies

	Demonstrates an understanding of the phenomenon of religion

Key features

Evaluation criteria

Explores forms of religious expression

Contextualized knowledge of forms of religious expression

Makes connections between forms of religious expression and the social and cultural environment 

Comparison of forms of religious expression with elements of the social and cultural environment 

Considers various ways of thinking, being and acting 

X

Theme and related content:

1- Religions in society and the world (Founders; Ways of representing time)



	Engages in dialogue

Key features

Evaluation criteria

Organizes his/her thinking

X

Interacts with others

Adequate use of related content involving interaction with others 

Develops a point of view 

Presentation of a point of view using relevant elements 

Content regarding the practice of dialogue:

Form of dialogue: Deliberation and discussion

Means for developing a point of view: Description and comparison 

Means for examining a point of view: Recognize and examine judgments that make it possible to develop a point of view and processes that may hinder dialogue

	Targeted Cross-Curricular Competency

	To use information

	Broad Area of Learning

	Citizenship and Community Life


Suggested Topics for Progressing Within a Group of LES
· exploration of the geography and demography of the world’s religions 

· a more in-depth exploration of the founding events associated with key figures 

· discovery of the religious values and norms associated with significant writings and key figures and their works 

Ethics and Religious Culture





Learning and Evaluation Situation





NOTE


This learning and evaluation situation is a working document, which is therefore subject to change. It may be adapted as needed, depending on the student’s social environment, the planning of teaching and learning activities, the integration of the Ethics and Religious Culture program and the Québec Education Program, etc.





Demonstrates an understanding of the phenomenon of religion





Form  of dialogue: Deliberation, discussion








Engages in dialogue





The next time I have to prepare a presentation with a team, this will be my challenge. 





Key feature:


Organizes his/her thinking








Key feature:


Explores forms of religious expression





Key feature:


Explores forms of religious expression








Criterion 1 





Cross-curricular competency: Uses information





Key feature:


Makes connections between forms of religious expression and the social and cultural environment








Criterion 2 





Key feature:


Interacts with others








Criterion 2 





Key feature:


Develops a point of view








Criterion 3





Key feature:


Considers various ways of thinking, being and acting 





Origins of Religious Traditions in Québec


Now you know about several key figures associated with the origins of religious traditions. Identify the place where each one lived. Refer to an atlas or an encyclopedia of religion.





Key feature:


Develops a point of view








Theme:


Religions in society and the world 





Criterion of religious culture: Contextualized knowledge of forms of religious expression





Criterion of religious culture: Comparison of forms of religious expression with elements of the social and cultural environment 





Criterion of dialogue: Presentation of a point of view developed using relevant elements





Criterion of dialogue: Adequate use of related content involving interaction with others





Criterion of dialogue: Presentation of a point of view developed using relevant elements





Criterion of religious culture: Contextualized knowledge of forms of religious expression 





Criterion of dialogue: Contextualized knowledge of forms of religious expression 





The next time I have to prepare a presentation with a team, this is the strength that I will highlight.  





Criterion of religious culture: Comparison of forms of religious expression with elements of the social and cultural environment
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