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Section 1: Presentation of the Learning and Evaluation Situation
Fellowship

Objective

Students are encouraged to recognize how actions and attitudes are conducive to fellowship among members of society. They are encouraged to ask themselves questions about behaviour that is acceptable or unacceptable between members of society.

Simulation Activity

Within society, young people and adults witness acceptable and unacceptable behaviour regarding the elderly, children, authority or colleagues. Different people may exhibit different behaviour toward one another. Do people always behave in a manner that promotes fellowship? Do you know the rules that guide the actions and words of people in society?
Examples of Ethical Questions

What determines whether a behaviour is acceptable or unacceptable?
What is considered acceptable or unacceptable regarding relations between members of society?
What is a just society?
Is it possible for there to be fellowship between men, women and children?
Work Expected of Students

A charter on fellowship
Possible Student Tasks

Become familiar with the simulation activity and share their feelings or ideas with their classmates. Propose one or more ethical questions in relation to the situation and identify the values and norms present in these questions.

Organize their knowledge of the subject of fellowship and acceptable and unacceptable types of behaviour in society. Review the meaning of the terms value, norm, right and responsibility.
Describe the situation portrayed in the picture. Discuss acceptable or unacceptable behaviour in relation to this situation. Identify the values or norms that influence these types of behaviour. Identify the references present in their teammates’ points of view.

Examine various examples of charters, codes or rules of conduct, and discuss them with the group. Identify the attitudes or actions to encourage in order to foster fellowship and develop a charter.

Learn about the other teams’ charters. Determine which section is the most meaningful to them and explain the reasons for their choice.

Section 2: Suggested Procedure



        Duration: about 3 hours 30 minutes
Preparation Phase (45 minutes)

	Become familiar with the simulation activity and share their feelings or ideas with their classmates. Propose one or more ethical questions in relation to the situation and identify values and norms present in the questions.

	Key feature regarding ethics: 
Identifies a situation from an ethical point of view

Key feature regarding dialogue: 
Organizes his/her thinking

Cross-curricular competency: 
To construct his/her identity

	The teacher:
· leads the group discussion about the simulation exercise

· gives a summary of the students' comments

· supports the students in formulating one or several ethical questions

· guides the students in identifying values and norms

· presents the competencies that will be developed and the evaluation criteria that will be applied, as well as the expected outcomes and the minimum performance standard
· presents the activities and tasks that have been planned, or determines them together with the students
	The students:
· say what they know and think about acceptable and unacceptable types of behaviour or attitudes in society

· provide an ethical question in relation to the situation and identify the values and norms that are present

· discuss their point of view on the ethical questions raised

· examine what the others know and think, and ask for clarification

· identify tensions present in points of view, in particular, by looking for the differences between the ideas expressed and the meaning given to the values and norms 
· list the possible tasks related to production

	Suggestions of pictures for the simulation activity: Try to use pictures that ‘speak’ and that are related to the examples mentioned in the section on related content in ethics: treatment of the elderly; child labour in the world; daily actions in wealthy and underprivileged regions; gestures or practices related to security; relations between men and women, parents and children; relations within groups of friends; actions and attitudes within an athletic team; etc.


	Organize their knowledge of the subject of fellowship and acceptable and unacceptable types of behaviour in society. Review the meaning of the terms value, norm, right and responsibility.

	Key feature regarding ethics: 
Identifies a situation from an ethical point of view

Key features regarding dialogue: 
Organizes his/her thinking

	Criterion of dialogue: 

Relevance of how students show they have organized their thinking

	The teacher:

· guides the exchange and encourages the students to explain their point of view

· helps the students grasp the definition of the word fellowship by allowing them to use reference tools (i.e. a dictionary)

· allows time for reflection so that students can organize new information

· helps the students distinguish between different concepts

· corrects their definition, as needed

· provides examples in order to complete the students' definitions
	The students:

· explain their understanding of fellowship

· listen to their classmates’ point of view and make connections with what they think of the subject

· validate their understanding using reference tools

· organize information using a graphic organizer

· write what they know about values, norms, rights and responsibilities

· find examples of each of these concepts

· correct their definition of the concepts using information provided by the teacher

	Record keeping: Concept map; Worksheet on concepts


Performance Phase (2 hours)

	Describe the situation portrayed in the picture. Discuss acceptable or unacceptable behaviour in relation to this situation. Identify the values or norms that influence these types of behaviour. Identify the references present in their teammates’ points of view.

	Key features regarding ethics: 
Identifies a situation from an ethical point of view; Examines references; 





Evaluates options or possible actions
Key features regarding dialogue: 
Interacts with others; Develops a point of view

	Criterion regarding ethics: 

Detailed study of a situation from an ethical point of view

Criterion regarding dialogue: 
Adequate use of related content involving interaction with others

	The teacher:

· shows the pictures that the students will have to work with

· divides the students into teams

· provides a model of effective interaction and, with the students, targets some observable conditions that foster dialogue

· gives an example of a type of judgment and a process likely to hinder dialogue, and provides an explanation using examples

· helps the students in their search for behaviours and attitudes in relation to the situation

· helps the students name values or norms associated with the situations observed
	The students:

· choose a picture with their teammate and discuss their observations

· describe and put into context the situation that is represented in the picture, individually

· find and explain behaviours or attitudes that are acceptable or unacceptable in the situation in question, with their teammate

· exchange their point of view with their teammate and find references that support each teammate's point of view

· are attentive to types of judgment that can be made by their teammates and themselves

· identify values or norms relevant to the situation

	Record keeping: Worksheet on the situation's description and context (with pictures); 
Peer evaluation worksheet regarding dialogue


	Examine various examples of charters, codes or rules of conduct, and discuss them with the group. Identify the attitudes or actions to encourage in order to foster fellowship and develop a charter.

	Key feature regarding ethics: 
Evaluates options or possible actions
Key feature of dialogue: 

Develops a point of view

	Criterion regarding ethics: 

Evaluation of options or possible actions in order to recognize which ones contribute 



to community life 

	The teacher:

· ensures that students understand that a charter or a code is made up of a collection of laws or rules that dictate conduct

· provides an example of a value that is relevant to a section in the charter

· writes examples of values and norms on a visual medium to facilitate students' work

· supports students as they write their charter

· suggests, as needed, reading and writing strategies to students, as well as reference tools
	The students:

· read two examples of charters or codes and share their understanding of the texts with their teammate

· identify values or norms relevant to sections of the charters and explain why they choose that particular value or norm

· discuss with their teammate types of behaviour that promote fellowship and good and respectful relations between members of society in order to arrive at a consensus about which sections to incorporate into their own charter

· listen carefully to others' ideas

· write their charter and organize the sections so as to create a personalized document

	Record keeping: Information gathering about charters and codes; Outline for a charter on fellowship 


Integration Phase (30 minutes)

	Learn about the other teams’ charters. Determine which section is the most meaningful to them and explain the reasons for their choice.

	Key feature regarding ethics: 
Identifies a situation from an ethical point of view

Key feature of dialogue: 

Interacts with others

Cross-curricular competency: 
To construct his/her identity

	The teacher:

· posts the charters written by the students

· allows the students to become familiar with the various charters and to explain how they came to choose what they consider to be the most meaningful section

· reviews the work they have accomplished and asks students to share their discoveries

· reviews the ethical questions raised at the outset, as well as the concepts of value, norm, right and responsibility, and makes connections with respect to the students' charters
	The students:

· read the other teams’ charters

· choose what they consider to be the most meaningful section and briefly explain their choice

· make connections between their choice and their own values

· share what they have discovered and learned

· review the concepts they have learned and explain whether their point of view regarding one of the ethical questions raised at the outset has been modified or consolidated

· suggest activities to apply what they have learned

	Record keeping: The section the student finds the most meaningful


Section 3: Suggested References for the Students and the Teacher

Amnesty International. We Are All Born Free. London, UK: Frances Lincoln Publishers, 2008.


ISBN-13: 978-1845076504
An illustrated version of the Universal Declaration of Human Rights.  

Anderson, Jillian. Dealing with Crime. London, UK: Franklin Watts, 2006.


ISBN-13: 978-1583409725
Discussion and debate on current social and political issues. 
Arato, Rona. Courage and Compassion: Ten Canadians Who Made a Difference. Toronto: Maple Tree Press, 2009.


ISBN-13: 9781897349342
Stories of ten Canadians, both historical and modern,  whose acts of bravery and caring helped their fellow human beings.  

Castle, Carolyn and UNICEF. For Every Child. New York: Dial Books, 2001.


ISBN-13: 978-0803726505
An illustrated version of fourteen of the most important rights of the child from UNICEF’s Convention on the Rights of the Child. 
Connolly, Sean. Campaigns for Change. Series, including 6 titles: Gender Equity, Religious Freedom, Racial and 
Ethnic Equality, Rights at Work, Safeguarding the Environment, The Right to Vote. London, UK: Franklin 
Watts, 2007.ISBN-13: 978-079676452 (Religious Freedom # only)
Explanation of how many of the rights we take for granted were fought for and won. 
Connolly, Sean. Global Organisations. Series including 6 titles: Greenpeace, The International Red Cross, UNICEF, 
OXFAM, The United Nations, The World Health Organisation. Collingwood, ON: Smart Apple Media, 2008. 
ISBN-13: 978-1599203065 (Greenpeace # only)
Describes some of the world’s most important organizations that work to help people. 

Doyle, Brian. Angel Square. Toronto: Groundwood Books, 2003. ISBN-10: 0-88899-230-0
A novel about a young boy who confronts racial hatred when his best friend’s father is beaten just because he is Jewish. 

Hewitt, Sally. A Caring School. Series, Taking Part. London, UK: Franklin Watts, Ltd, 2006.


ISBN-13: 978-0749666590
Presents how schools can make a difference in the community. 

Hibbert, Adam. Keeping Peace in the World. London, UK: Franklin Watts, 2006.


ISBN-13: 978-0749663087
Debates on key issues involving conflict. 

Jarman, Melanie. Rich World, Poor World. London, UK: Franklin Watts, 2006.


ISBN-13: 978-0749663100
Debates on key issues involving social justice. 

Kalman, Bobby. What is a Community? From A to Z. St. Catherines, ON: Crabtree Publishing, 1999.  ISBN-13: 
9780865054141 
Shows how communities can be different but also share many things in common. 

Medina, Sarah. Relationships: How Can We Get Them Right? Chicago, IL: Heinemann Educational Books, 2004.


ISBN-13: 978-0431210421
Part of a series that includes other titles dealing with difficult issues for children. This book helps children deal with relationship issues. 

National Geographic. Every Human Has Rights: A Photographic Declaration for Kids. Washington DC: National 
Geographic for Kids Books, 2008. ISBN-13: 978-1426305115
An illustrated version of the Universal Declaration of Human Rights. 

Sanders, Bruce. Let’s Talk about Racism. Mankato, MN: Stargazer Books, 2005. ISBN-13: 978-1596040465
Addresses questions about racism. 

Teacher Resources

Posner, Eric. Laws and Social Norms. Cambridge, MA: Harvard University Press, 2000.


ISBN-13: 9780674001565
A discussion on how the relationship between norms set by social codes and those set by laws.  

UNICEF. A World Fit for Children. Toronto, ON: UNICEF, 2008.  ISBN-13: 978-92-806-4324-4
Includes many documents that pertain to the welfare of children. 
United Nations. Convention on the Rights of the Child. Adopted and opened for signature, ratification and accession by General Assembly resolution 44/25 of 20 November, 1989

Section 4: Student Worksheets and Evaluation Tools
Worksheets:

· 1. Concept Map on Fellowship
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· 2. Concepts
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· 3. A Picture to Study
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· 4. Charters and Codes
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· 5. An Outline for My Charter
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· 6. The Most Meaningful Section for Me
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Evaluation tools:

· Peer Evaluation Grid Regarding the Practice of Dialogue
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· Observation Grid Regarding the Practice of Dialogue
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· Rubric for Evaluating the Ethics Competency
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· Rubric for Evaluating the Dialogue Competency 
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Note to the teacher: The rubrics are currently being validated. During the 2008-2009 school year, they will be revised and improved. The rubrics and grids that have been developed to date are based on the ERC program’s end-of-cycle outcomes. Over the course of first years of the program’s implementation—given that students will not have experienced the entire program—the requirements may seem too challenging. The minimum performance standard may therefore be adjusted, as needed.

Concept Map on Fellowship



Worksheet 1


Name: ___________________________________________ Date: ____________________________ 


Concepts







Worksheet 2

Name: ___________________________________________ Date: ____________________________ 

· In a group, discuss the following words: value, norm, right, responsibility.

· Take notes that will help you understand the meaning of these terms. In your own words, write a definition for each term. Give an example to illustrate.





A Picture to Study





Worksheet 3

Name: ___________________________________________ Date: ____________________________ 

· Study the picture you and your teammate have chosen. Describe it and identify the acceptable and unacceptable types of behaviour and attitudes in this situation. Present and explain your point of view on actions and attitudes to your teammate.
Description of the situation




Charters and Codes




Worksheet 4
Name: ___________________________________________ Date: ____________________________ 
· Look at the examples of charters provided by your teacher. 
· What makes these texts unique? Can you identify values or norms that are related to the sections from these charters?






An Outline for My Charter



Worksheet 5

Name: ___________________________________________ Date: ____________________________ 

· With a teammate, write a charter on fellowship with five to eight sections.

· Your group, as well as other people in society, should be able to apply your charter.

· You can personalize your charter with illustrations or by taking ideas from other models of charters you have read.


The Most Meaningful Section for Me
Worksheet 6
· Read the charters that the other students in class have written.

· Which section is the most meaningful for you? Write it on this label and explain why it seems important to you.

[image: image1.wmf]
Évaluation par les pairs de la pratique du dialogue


Nom : _______________________________________  Date : ________________
· Évalue ta pratique du dialogue avec les autres en répondant aux questions ci-dessous.

· Demande à un camarade de porter lui aussi un regard sur ta façon de dialoguer avec les autres.  

· Tu peux t’expliquer auprès de ton coéquipier s’il a besoin de plus d’information.



	
	
	

	
	Oui
	Non
	Oui
	Non

	J’ai discuté avec mon coéquipier des comportements acceptables ou inacceptables illustrés par l’image que nous avions choisie.


	
	
	
	

	Je comprends ce qui est acceptable ou inacceptable par rapport à la fraternité.


	
	
	
	

	J’identifie une valeur ou une norme qui appuie mon point de vue et celui de mon coéquipier.


	
	
	
	

	J’ai relevé un type de jugement utilisé en cours de dialogue. Je peux expliquer d’où il vient.


	
	
	
	


Grille d’observation de la pratique du dialogue

Note: Il est possible de réutiliser cette grille d’observation à plusieurs reprises. L’enseignant peut ainsi cibler quelques groupes d’élèves à la fois et compléter son observation au cours de différentes tâches. 

	· = réussi
±     = plus ou moins réussi
· = non réussi
Nom de l’élève
	Utilise adéquatement les ressources mises à sa disposition pour comprendre une charte, un code ou une règle de conduite.
	Fait un retour sur sa démarche, nomme ce qu’il a appris et consolide ou modifie son point de vue.

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Rubric for Evaluating the Competency Reflects on ethical questions

	
	Name:










Date:

	
	A
	B
	C
	D
	E

	Evaluation criterion: Detailed study of a situation from an ethical point of view

	Does the student describe the situation shown in the picture (who, what, where, when, how, why)?

Does he/she explain the different components?

A Picture to Study 
	The student’s description is accurate and detailed. He/she demonstrates having researched the components of the picture chosen (the country, people shown, reasons for their actions, etc.). He/she goes well beyond his/her personal impressions. 
	The student’s description is complete. He/she demonstrates having researched a few components of the picture chosen (the country, people shown, reasons for their actions, etc.). He/she goes beyond his/her personal impressions. 
	The student’s description identifies the essential aspects of the situation. He/she demonstrates having researched at least one component of the picture chosen (the country, people shown, reasons for their actions, etc.). He/she goes only slightly beyond his/her personal impressions. 
	The student’s description contains major gaps. He/she demonstrates having researched a single component of the picture chosen (the country, people shown, reasons for their actions, etc.). He/she does not go beyond his/her personal impressions.
	The student’s description contains elements that are barely appropriate to the situation. He/she does not demonstrate having researched any components of the picture chosen. He/she does not go beyond his/her personal impressions.

	Can the student identify the tensions or the conflicting values in the situation shown in the picture?

A Picture to Study
	The student explains some values and norms that can be sources of tension in the situation. He/she describes acceptable and unacceptable actions or attitudes for that situation.
	The student explains one value or norm that can be a source of tension in the situation. He/she describes acceptable and unacceptable actions or attitudes for that situation.
	The student identifies one value or norm that can be a source of tension in the situation. He/she describes one acceptable or unacceptable action or attitude for that situation.
	The student identifies one value or norm that can be a source of tension in the situation. He/she names one acceptable or unacceptable action or attitude that is more or less relevant to the situation.
	The student names one acceptable or unacceptable action that is more or less relevant to the situation. 

	Evaluation criterion: Evaluation of options or possible actions in order to determine which ones contribute to community life

	Does the student picture the options or actions that contribute to the common good?

An Outline for My Charter
	The student’s charter contains more than enough articles. All the proposed articles, which are original and supported, are accurately related to concrete values and behaviours. 
	The student’s charter contains a sufficient number of articles. The majority of proposed articles are supported and are clearly related to concrete values and behaviours.
	The student’s charter contains a sufficient number of articles. Most of the proposed articles are supported and are briefly related to concrete values and behaviours.
	The student’s charter contains an insufficient number of articles. The majority of the proposed articles are poorly supported and are sometimes redundant, referring to the same values and behaviours. 
	The student’s charter contains an insufficient number of articles. The proposed articles are vague and redundant, referring to the same values and expected behaviours.  

	Does the student examine the effects of applying or not applying the articles of his/her charter on fellowship?

No worksheet is planned for this, although students may write down their reflections on a separate sheet. The teacher can ask this question can also be asked by the teacher during the student presentations of the charters.
	The student explains realistic and coherent effects related to his/her charter’s articles. He/she makes connections with similar situations. He/she explains the consequences, results or outcomes of these articles, taking into account a variety of situations.
	The student explains realistic and coherent effects related to his/her charter’s articles. He/she names the consequences, results or outcomes of these articles, taking into account a few situations. 
	The student explains some effects that are mostly realistic and coherent related to his/her charter’s articles. He/she names at least two consequences, results or outcomes of these articles, taking into account a few situations. 
	The student names some more or less realistic effects related to his/her charter’s articles. He/she names a consequence, result or outcome of these articles, taking into account a few situations.
	The student names some rather unrealistic effects related to his/her charter’s articles. He/she names a consequence, result or outcome of these articles, without taking into account situations that can be related to these articles.

	Teacher’s comments:




Rubric for Evaluating the Competency Engages in dialogue

	
	Name: 











Date:

	
	A
	B
	C
	D
	E

	Evaluation criterion: Relevance of how students show they have organized their thinking

	Does the student identify the subject of dialogue? (fellowship, acceptable and unacceptable behaviours)

Concept Map
	The student gives four accurate and varied examples of what constitutes fellowship. He/she clearly distinguishes between the two types of behaviour requested.
	The student gives three or four accurate examples of what constitutes fellowship. He/she distinguishes between the two types of behaviour requested.
	The student gives one or two correct examples of what constitutes fellowship. He/she partially distinguishes between the two types of behaviour requested.
	The student gives one or two imprecise examples of what constitutes fellowship. He/she has difficulty distinguishing between the two types of behaviour requested.
	The student gives incorrect examples of what constitutes fellowship. He/she does not distinguish between the two types of behaviour requested.

	Does the student make connections between previous and newly acquired knowledge regarding the concepts studied? 

Concepts
	The student explains the four concepts requested with clarity and detail. 


	The student clearly explains at least three of the concepts requested. 
	The student briefly explains at least three of the four concepts requested. 
	The student briefly explains a couple of the concepts requested.  
	The student describes a couple of the concepts requested using a few key words. 

	Evaluation criterion: Adequate use of related content involving interaction with others

	Does the student express his/her point of view to teammates when choosing a picture and writing the charter?

(Does he/she take part in making decisions?)

Observation grid

Peer evaluation
	The student actively participates in discussions, expressing his/her point of view with precision and detail. He/she builds on the various points made by peers in order to consolidate or modify his/her point of view. He/she justifies his/her preferences about the selected picture.
	The student participates in discussions, expressing his/her point of view, usually with precision. He/she builds on the various points made by peers in order to consolidate or modify his/her point of view. He/she expresses his/her preferences about the selected picture.
	The student participates in discussions, sometimes expressing his/her point of view. When called on by peers, he/she sometimes builds on the various points they have made and expresses his/her preferences about the selected picture.
	When called on by peers, the student participates a little in discussions and partly expresses his/her point of view. He/she rarely uses points made by peers and there is a noted lack of expression regarding his/her preferences about the selected picture.
	Even when called on by peers, the student has difficulty participating in discussions aimed at expressing his/her point of view. He/she is not aware of the points made by peers and there is a noted lack of expression regarding his/her preferences about the selected picture.

	Does the student ask questions for clarification? Does he/she call into question types of judgments and processes likely to hinder dialogue?

Observation grid

Peer evaluation
	The student frequently asks well thought-out questions during team discussions.
	The student regularly asks questions that are usually relevant during team discussions.
	The student occasionally asks simple questions during team discussions.
	The student asks questions that are not particularly appropriate during team discussions.
	The student asks questions that are not relevant or acts as a mere spectator.

	Teacher’s comments:




Section 4: Table of Program Content
	Targeted Subject-Specific Competencies

	Reflects on ethical questions

Key features

Criteria

Identifies a situation from an ethical point of view

Detailed study of a situation from an ethical point of view

Examines several cultural, moral, religious, scientific or social references

X

Evaluates options or possible actions

Evaluation of options or possible actions in order to determine which ones contribute to community life

Themes and related content:

1-Demands of life in society (The distinction between what is acceptable and unacceptable in society – Values, norms and responsibilities that guide life in society)

	Engages in dialogue

Key features

Criteria

Organizes his/her thinking

Relevance of how students show they have organized their thinking

Interacts with others

Adequate use of related content involving interaction with others

Develops a point of view

X

Content relative to the practice of dialogue:

Form of dialogue: Deliberation

Means for developing a point of view: Comparison - Synthesis

Means for examining a point of view: Recognize and examine judgments that form the basis for developing a point of view and processes that may hinder dialogue

	Targeted Cross-Curricular Competency

	To construct his/her identity



	Broad Area of Learning

	Citizenship and Community Life


Suggested topics for progressing within a family of les

· Differences as sources of conflict, in relation to values and norms that guide life in society
· Values and norms that guide life in society, in relation to preconceived ideas, generalizations and stereotypes
Ethics and Religious Culture





Learning and Evaluation Situation 





Form of dialogue:


Deliberation





Engages in dialogue





NOTE


This learning and evaluation situation is a working document, which is therefore subject to change. It may be adapted as needed depending on the student’s social environment, the planning of teaching and learning activities, the integration of the Ethics and Religious Culture program and the Québec Education Program, etc.





It isn’t…





Reflects on ethical questions





Key feature:


Identifies asituation from an ethical point of view





Key feature:


Identifies a situation from an ethical point of view





Elementary Cycle Three LES: Fellowship








Key feature: 


Interacts with others





Criterion 1





Key feature: 


Interacts with others





Key feature:


Examines several references





Key feature: 


Develops a point of view





Cross-curricular competency:


To construct his/her identity





Criterion 1





Criterion of ethics: Detailed study of a situation from an ethical point of view





My explanation for what is a responsibility:





Identify actions or attitudes that would be acceptable or unacceptable in this situation. Explain your choices.





1. Acceptable action or attitude: 











Reason: 























2. Unacceptable action or attitude:











Reason:





























Describe the characters, place, action.



































Key feature:


Evaluates options or possible actions





Criterion 3





Criterion 2





Key feature: 


Organizes his/her thinking





It is…





Unacceptable behaviour:





Acceptable behaviour:





Fellowship





Criterion of dialogue: Relevance of how students show they have organized their thinking





My explanation for what is a right:





My explanation for what is a norm:





My explanation for what is a value:








Title: 





The section that I chose is:











I think it refers to this value or norm:











because:














Title: 





The section that I chose is:











I think it refers to this value or norm:











because:











What I got out of reading the charters and codes:





Criterion of ethics: Evaluation of options or possible actions in order to recognize which ones contribute to community life





Charter of fellowship





�





The most important section for me is:

















Reason:





























Name: ____________________________





Theme: Demands of life in society





Cross-curricular competency:


To construct his/her identity





Criterion of dialogue: Relevance of how students show they have organized their thinking





Critère en pratique du dialogue: Utilisation adéquate des éléments de contenu relatifs à l’interaction avec les autres
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�





Le nom de mon coéquipier





Mon nom





Critère en pratique du dialogue : Présentation d’un point de vue élaboré à partir d’éléments pertinents
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