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Section 1: Presentation of the Learning and Evaluation Situation
Spring Giving
Aim

Students are encouraged to examine a situation involving helping others from an ethical point of view. They should evaluate actions that foster or hinder community life by taking a closer look at each person’s values, norms and responsibilities. Students should also recognize the influence of religion on different community agencies and cultural events whose mission it is to promote well-being in the community.

(In this LES, religious culture is treated as a reference that contributes to the young person’s ethical reflection. At the same time, the student’s understanding of the phenomenon of religion develops along with an awareness of the religious heritage present in his or her environment.)

Simulation Activity

In front of Phillip’s house, the sunshine has melted the last patches of snow. Spring fever is in the air. Sadly, some families in the area don’t feel like celebrating the arrival of spring because the spring thaw has caused serious flooding. Dozens of families have lost many of their belongings, including clothes, appliances and electronic devices, books, furniture and toys. Phillip’s parents want to help out. They ask their son to fill a box with things (including clothes) that he is willing to give away. Phillip looks around his room and chooses some items. Then he looks at the box and is a little upset because it occurs to him that he wouldn’t want to receive what is in the box. He tries to fill the box with items that seem to him to have a greater value, but he finds it difficult. He goes to see his mother and tells her, “Mom, I want to help others, but I don’t know if my old things are going to make anyone happy. I thought I’d give them my Habs sweater, which is too small for me now, but I’d rather keep it as a souvenir.” Can people do something else to help families? Other than giving things that we already have, what other ways can we offer our help?

Examples of Ethical Questions

Are there advantages to helping others? Does helping others always have a positive outcome? Are some ways of helping people better than others? Should certain people receive more help than others? Is the act of giving money to someone necessarily a gesture of helping others?


Work Expected of Students

A letter to Phillip about helping others

Description 

Students read the simulation activity and share their ideas and feelings with their classmates. Take time to reflect on the various forms that helping others can take in the groups in their environment. Examine several references involving helping others.

Organize what they know about the concept of helping others. Ask people around them about this concept in order to further their ethical reflection. Formulate ethical questions about the initial problem//issue. Write the first part of their letter to Phillip. 

Gather information about various community agencies and cultural events that have something to do with helping others. Explain how some of them are part of the religious heritage. Identify the mission of these agencies and events, as well as the values they promote. Explain what they have in common and what distinguishes them.
Write the second part of their letter to Phillip in order to examine one of his options. Respect the plan suggested by the teacher and use vocabulary related to ethics. Conclude their letter by formulating a wish or a question about helping others. Read their letter to the other students. 

Reflect on what they have discovered and learned over the course of this LES.

Section 2: Suggested Procedure 
     




Duration: about 4 hours 
Preparation Phase (1 hour)

	Students read the simulation activity and share their ideas and feelings with their classmates. Take time to reflect on the various forms that helping others can take in the groups in their environment. Examine several references involving helping others.

	Key features of ethics:

Identifies a situation from an ethical point of view;





Examines several cultural, moral, religious, scientific or social references

Key features of dialogue: 

Organizes his/her thinking; Interacts with others

	Targeted evaluation criteria:              

Ethics:



Detailed study of a situation from an ethical point of view;





Consideration of several references present in the points of view

Dialogue:



Relevance of how students show they have organized their thinking 

	The teacher:

· presents the simulation activity to the students and discusses it with them

· presents Worksheet 1, My First Reflections, on which the students will take note of their initial reflections about Phillip’s situation
· asks the students to write a list of different actions that Phillip can take so as not to treat the situation as a moral dilemma 
Here are some examples of choices Phillip may have: give away his pocket money, collect recyclable bottles and give the refund, give nothing at all, give his Habs sweater even if it’s a souvenir, give other items he has at home that have no value to him, give food, lend his toys, help the families to clean up their homes, invite the children from affected families to come play at his home, help his parents prepare hot meals for people. 

· asks the students to come up with various forms of helping others present in the groups in their environment (class, family, group of friends)
· reads some simple references about the theme of helping others and takes note of what the students think 

· explains to the students that the exploration of these references allows them to examine Phillip’s situation with a more global perspective

· presents the competencies that will be worked on, the evaluation criteria that will be applied, the work expected of them and the minimum performance standard 

	The students:

· share their thoughts and feelings about Phillip’s situation

· complete the My First Reflections worksheet

· specify Phillip’s options and possible actions

· reflect on the various forms of helping others that are present in their environment

· read the Some References worksheet

· start by reflecting on their own about the task 
· identify some conditions that foster dialogue
· find, with teammates, values and norms related to the proverbs presented to them; then, find the meaning of these proverbs

	Record keeping: Worksheets 1 and 2


Performance Phase (3 hours)

	Organize what they know about the concept of helping others. Ask people around them about this concept in order to further their ethical reflection. Formulate ethical questions about the initial problem//issue. Write the first part of their letter to Phillip. 

	Key features of ethics:
 
Identifies a situation from an ethical point of view;





Examines several cultural, moral, religious, scientific or social references
Key features of dialogue:

Organizes his/her thinking; Develops a point of view

	Targeted evaluation criteria: 

Ethics:



Detailed study of a situation from an ethical point of view

Dialogue:



Presentation of a point of view developed using relevant elements

	The teacher:

· asks the students to complete Worksheet 3 individually

· writes the ethical questions proposed by the students on the blackboard, suggests ways of improving them and suggests others, if needed; These questions must remain visible to the students

· tells the students they must ask the people around them to help them complete the table in Worksheet 4; this will allow them to gather different points of view about the subject of the dialogue

· plans to give students a few days to conduct the survey

Note: This time is not counted in the 60 minutes anticipated for this part of the LES. 

· organizes the students into teams of two or three and asks them to share the results of their survey with a view to contributing to each student’s reflection 

· gives the students time to review Worksheet 3 and asks them to take note of how their point of view has changed as a result of the survey 

It could be a good idea to ask the students to use a different-coloured pencil to write an outline for their thoughts.
· invites the students to answer one of the ethical questions formulated with the class and explains that this answer will constitute the first part of the letter they have to write to Phillip 


	The students:

· complete Worksheet 3 individually, referring to the information they gathered during the Preparation Phase 

· participate actively in the group discussion by suggesting ethical questions related to the situation  they are studying

· ask people around them about helping others 

· share the results of their survey in small groups and take note of information gathered by the other students, if needed

· review Worksheet 3 and write down the information that contributed to changing or reinforcing their point of view 

· start drafting the first part of the letter to Phillip 

· use all the resources available to them: their teacher, reference tools for writing and correcting a text (dictionary, grammar, etc.) 

· use the checklist for the letter addressed to Phillip (p. 22)



	Record keeping: Worksheets 3, 4 and 5


	Gather information about various community agencies and cultural events that have something to do with helping others. Explain how some of them are part of the religious heritage. Identify the mission of these agencies and events, as well as the values they promote. Explain what they have in common and what distinguishes them.

	Key features of religious culture: 
Explores forms of religious expression;


Makes connections between forms of religious expression 

and the social and cultural environment
Key features of dialogue:

Interacts with others; Develops a point of view

	Targeted evaluation criteria:

Religious Culture:


Contextualized knowledge of forms of religious expression;





Establishment of connections between forms of religious expression 





and elements of the social and cultural environment 

	The teacher:

· asks the students to name agencies and events present around them and in the media 

· identifies the agencies and events that have something to do with Québec’s religious heritage and notes the information on Worksheet 6

A teacher may also choose not to copy Worksheet 6 and note everything on the blackboard. What is important is to be sure the information remains available until the end of the LES.
· presents to the students texts on community agencies and cultural events through which forms of helping others take place, especially agencies and events that have a link to religious heritage

See the references suggested in section 3 of this document. Preferably, the texts should be short. If needed, provide students with abridged versions or leave them an extra period for reading. Three or four different texts are enough.
· explains the questions on Worksheet 7 that ask the students to describe the agencies and events in a relevant manner 

· lets the students complete Worksheet 7-A or 7-B individually; for this task, the students do not all have the same text  

Since the objective of this activity does not involve demonstrating competency in reading comprehension, the teacher can accompany students who need help. 
· explains Worksheet 8, which will be used to draw out the similarities and differences between the various agencies and events 

· organizes teams of two for the comparison task and reminds them of certain conditions that foster dialogue; in addition, makes sure students compare one event to another event or one agency to another agency 
	The students:

· make a list of their previous knowledge about agencies and events that are present around them and in the media 

· research information by consulting Internet resources suggested on page 8

· make sure they have a good understanding of the elements that are essential for making a pertinent description of a community agency or event (Worksheet 7).

· identify the mission of the agencies and events they study 

· clearly express how certain agencies and events are manifestations of religious heritage

· respect the conditions that foster dialogue

· participate actively in the team’s task by listening and asking questions for clarification 



	Record keeping: Worksheets 6, 7 and 8


	Write the second part of their letter to Phillip in order to examine one of his options. Respect the plan suggested by the teacher and use vocabulary related to ethics. Conclude their letter by formulating a wish or a question about helping others. Read their letter to the other students. 

	Key features of ethics:
Identifies a situation from an ethical point of view;




Evaluates options or possible actions
Key feature of dialogue:
Develops a point of view

	Targeted evaluation criteria: 

Ethics:

Detailed study of a situation from an ethical point of view;



Evaluation of options or possible actions in order to determine which ones contribute to community life

Dialogue:

Presentation of a point of view developed using relevant elements 

	The teacher:

· presents an outline for writing the second part of the letter

· 
explains what should be included in the second part of the letter and specifies what is expected regarding each of the evaluation criteria that will be applied for this task

· 
points out that the goal of writing the letter is not necessarily to get the students to say what they would do in Phillip’s place, but rather to have them make a suggestion to help Phillip make his own decision

· 
reminds the students that they must name the references (values, norms, rules) present in the different points of view mentioned in their letter 

· 
warns the students about their own prejudices and hasty generalizations that may creep into their texts 

· 
reviews the preceding activities to remind the students of all the elements that can help them in writing their letter 
· invites the students to present their final draft
	The students:

· complete the Options and Possible Actions worksheet and reapply this information in writing the second part of their letter to Phillip Worksheet 9 is basically an outline for the letter.  

· listen attentively to the teacher’s instructions about the second part of the letter and ask questions, if needed

· refer to the different worksheets they have completed since the beginning of the LES 

· use all the available resources: their teacher, reference tools for writing and correcting a text (dictionary, grammar, etc.) 

· use the checklist for the letter to Phillip (p. 22)

· reread their letter and ensure that they have provided enough explanations to develop their point of view 

	Record keeping: Worksheets 9, 10 and 11


Integration Phase (20 minutes)

	Reflect on what they have discovered and learned over the course of this LES.

	Key features of ethics: 

Identifies a situation from an ethical point of view;





Evaluates options or possible actions
Key features of religious culture:
Explores forms of religious expression; 





Makes connections between forms of religious expression and 





the social and cultural environment
Key feature of dialogue:

Develops a point of view

	The teacher:

· asks the students what they have learned about religious culture 

· asks the students to review the difficulties they faced and the means they used to overcome them 

· reviews Question 2 on Worksheet 1 and asks the students how their point of view has changed
	The students:

· make a list of what they have learned

· identify one difficulty they had and name one means for overcoming it

· explain how their ideas have or have not evolved over the course of this LES 


Section 3: Student Worksheets and Evaluation Tools 
Worksheets:
· 1. My First Reflections 







p. 9
· 2. Some References 







p. 10
· 
3. Different Forms of Helping Others





p. 11
· 4. The Point of View of People Around Me 




p. 12
· 5. Letter to Phillip: Part One






p. 13
· 6. Inventory of Community Agencies and Cultural Events



p. 14
· 7-A. I Explore Forms of Helping Others (Community Agency)


p. 15
· 7-B. I Explore Forms Of Helping Others (Cultural Event)



p. 16
· 8. I Compare








p. 17
· 9. Options and Possible Actions






p. 18
· 10. Letter to Phillip: Part Two






p. 19
· 11. Checklist








p. 20
Evaluation Tools:

· 
Evaluation Grid for the Ethics Competency




p. 21
· 
Evaluation Grid for the Dialogue Competency




p. 22
· 
Evaluation Grid for the Religious Culture Competency



p. 23
Note: The evaluation tools on pages 24, 25 and 26 are not rubrics. They contain observable elements related to the evaluation criteria applied for the purposes of this particular LES. Rubrics will be produced shortly and will complete this LES. We suggest you check the Web site regularly to see when these additional documents will be available: www.mels.gouv.qc.ca/ecr.

Name: ___________________________________ Date: ________________________________
My First Reflections






Worksheet 1
1. Describe Phillip’s situation. Name the people involved and specify the tensions and main elements of the situation (who? what? where? how? why?).

	


2. Phillip is experiencing a situation in which he is asked to give assistance to others, but he doesn’t know what to do. Make a list of possible actions. 

	



3.a) Can you name some acts of helping others that you have sometimes seen in your surroundings? 

	In your class

	

	In your family

	

	In your group of friends

	


b) Look at the table in Question 3a. What effect could these actions have on the people involved? 

Draw a ( next to the options that seem to have a positive impact on people. Draw a ( when you are not sure of the consequences of the action in question. Draw a ( if you think the action could have a negative effect on people involved.

4. Here are some additional paths for developing your thoughts. Among the examples of acts of helping others listed in Question 3a, you must select two that have different effects on people. ((( 

	Act of helping others: first example 

	First example: 



	Explain the possible effects on the people involved:



	The values or norms—or both—that are in play: 



	Act of helping others: second example

	Second example:



	Explain the possible effects on the people involved:



	The values or norms—or both—that are in play:





Name: ___________________________________________ Date: ____________________________
References







Worksheet 2
The following proverbs and quotes present different points of view on helping others. In teams of two or three, explain what you understand about the following references. Can you identify the values that are present in each of the references?

	Proverb or quote
	What does it mean?


	What values are related to it?

	Well-organized charity starts with oneself.

French proverb
	
	

	One hand cannot clap.

Jamaican proverb
	
	

	Give a man a fish and you feed him for a day; teach a man to fish and you feed him for a lifetime.

Maimonides


	
	

	He gives double who gives unasked. 

Arabian proverb


	
	

	If you have a lot, give some of your possessions; if you have little; give some of your heart. African proverb


	
	

	We often have need of folk smaller than ourselves.

Jean de La Fontaine

(The Lion and the Rat)
	
	



Name: ___________________________________________ Date: ____________________________
Different Forms of Helping Others



Worksheet 3

	 What does the term helping others mean? 





Name: ___________________________________________                                                                          Date: _________________________________
The Point of View of People Around Me








Worksheet 4
Ask some of the people around you to answer these questions. You can ask your parents, grandparents, brother or sister, neighbour, best friend, etc.

	
	Name of the first person you asked:


	Name of the second person you asked:



	What is helping others? 
Are there different ways of helping others? If you answer ‘yes,’ give some examples.
	
	

	Can you name some community agencies and cultural events that have a mission to help others?


	
	


Worksheet 5
Name: ___________________________________________ Date: ____________________________
Letter to Phillip: Part One 

Answer one of the ethical questions developed in class. 

· Give clear explanations. (It may be helpful to use the following words: because, since, when)

· Give examples or counter-examples of acts of helping others to support your point of view.

· Name values or norms—or both—that influence your answer.

· Name some references that contributed to developing your point of view by using the information you gathered on your worksheets.

	Dear Phillip, 

Since I learned about your situation, I thought a lot about the different forms of helping others around me. I tried to think about what you are going through from an ethical point of view. Here is my point of view on the question: 



	

	

	

	

	

	

	

	

	

	

	

	

	

	


Worksheet 6

Name: ___________________________________________ Date: ____________________________
Inventory of Community Agencies and Cultural Events that Have Something to Do with Helping Others

With your classmates and your teacher, make a list of community agencies and cultural events in your environment that aim to help people or groups. 

Circle the name of the agencies and events that are somehow related to religious heritage.


Worksheet 7-A

Name: ___________________________________________ Date: ____________________________
I Explore Forms of Helping Others Through a Community Agency


	Name of community agency:



	Its origins:

Who founded it?

How long has it been an agency?

Who is involved? (parents, children, volunteers, media, etc.)


	

	Its mission: 

Who does it help, in what ways and why? 

What are the values behind its actions?


	

	Its influence: 

What impact does this agency have on the people in the community?


	

	Does this agency have a religious dimension? 

If so, what is the religious tradition to which it is associated?
	



Worksheet 7-B

Name: ___________________________________________ Date: ____________________________
I Explore Forms of Helping Others Through a Cultural Event

	Name of the cultural event:

	Its origins: 

Who founded it?

Since when has this event been taking place?

When and where is it held?

Who is involved? (parents, children, volunteers, media, etc.)


	

	Its mission: 

Who does it help, in what ways and why? 

What are the values behind its actions?


	

	Its influence: 

What impact does this event have on the people in the community?
	

	Does this event have a religious dimension?

If so, what is the religious tradition to which it is associated?
	



Worksheet 8

Name: ___________________________________________ Date: ____________________________

I Compare










After carefully exploring a community agency or a cultural event, team up with another student who worked on a different agency or event. Share what you have learned with him or her and compare what you have found out. 




How are they different?

	
	
	



Worksheet 9

Name: ___________________________________________ Date: ____________________________
Phillip is in a situation in which he has to provide assistance to others. But, he doesn’t know what to do. Give two options or possible actions he can choose for the situation he is in. Study these options or actions from an ethical point of view.

Options and Possible Actions


	Phillip could . . . 


	
	Phillip could . . . 

	Here are the values or norms—or both—that are related to his action:


	
	Here are the values or norms—or both—that are related to his action:



	This is how his action affects him:


	
	This is how his action affects him:



	This is how his action affects others: 


	
	This is how his action affects others:


Worksheet 10


Name: ___________________________________________ Date: ____________________________
Letter to Phillip: Part Two






At the end of your letter, explain to Phillip what you would do if you were in his place. Take the time to give details about the option you choose from an ethical point of view. You can look at Worksheet 9 for ideas.

· Explain to him why you prefer this option.

· Name the values and norms—or both—that are related to this action. 

· Explain the advantages and disadvantages of this action for Phillip and for other people.

· End your letter by telling him what you wish for him or by asking a question you still have about helping others. 

	(Continuation of the letter started in Worksheet 5)

Now that I know more about the mission and values of some community agencies that work with people’s sense of helping others, I’m in a better position to give you some suggestions. 

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	


Worksheet 11

Name: ___________________________________________​​​​ Date: _______________________
Checklist for the Letter to Phillip

	Part One

	I chose one of the ethical questions formulated together in class.
	Yes 
	No 


	It’s done now



	I gave clear explanations. 
	Yes
	No
	It’s done now



	I gave examples or counter-examples of helping others to support my point of view.


	Yes
	No
	It’s done now



	I named values or norms—or both—that influenced my answer.
	Yes
	No
	It’s done now



	I named a reference that helped me develop my point of view.
	Yes
	No
	It’s done now



	Part Two

	I suggested an option or action that contributes to community life.
	Yes 
	No 
	It’s done now



	I explained why I made this suggestion.


	Yes
	No
	It’s done now



	I named values or norms—or both—related to this action.
	Yes 
	No 
	It’s done now



	I explained the effects (both positive and negative) of this action on the people involved.
	Yes
	No
	It’s done now



	I ended my letter by expressing what I wish for Phillip.

OR

I ended my letter by asking a question I was wondering about that has to do with helping others.
	Yes 
	No 
	It’s done now




References (Possible starting points for answers)

The following proverbs and quotes present different points of view on helping others. In teams of two or three, explain what you understand about the following references. Can you identify the values that are present in each of the references?

	Proverb or quote
	What does it mean?


	What values are related to it?

	Well-ordered charity starts with oneself.

French proverb
	Before thinking of others, it’s important to think about oneself—or, before taking care of others, it’s important to take care of oneself. This proverb is also used in response to criticism from others, in the sense that it is important to look at oneself, at one’s own weaknesses before criticizing others.


	Self respect



	One hand cannot clap.

Jamaican proverb
	Together with another person or persons, we can accomplish many things because we can pool our efforts.


	Collaboration

Cooperation

Interdependence

	Give a man a fish and you feed him for a day; teach a man to fish and you feed him for a lifetime.

Maimonides
	Sometimes, it is preferable to help someone by having a long-term view as opposed to a quick fix. It can also be preferable to show someone how to do something as opposed to doing it for the other person, which can make someone dependent.


	Education

Collaboration

Self sufficiency

Helping others



	He gives double who gives unasked. 

Arabian proverb
	When we help others or give something to someone, it isn’t necessary to draw attention to it. 

Helping someone without telling anyone makes the gesture more honourable.


	Humility

Generosity

Discretion

Sharing

	If you have a lot, give some of your possessions; if you have little; give some of your heart.

African proverb
	The items that we can give are varied and depend on what we have. It is not only material things that have value; giving time and love is a form of helping others.


	Sharing

Love

Friendship

Helping others

	We often have need of folk smaller than ourselves.

Jean de La Fontaine

(The Lion and the Rat)
	Anyone can help others, even the person who seems to be the weakest or to have the least. You never know who can come to your aid. 

(See the fable The Lion and the Rat)


	Helping others

Interdependence

Humility




Note to the teacher: The Grasshopper and the Ants can also be used. 

	Targeted evaluation criteria
	Evaluation Grid for the Ethics Competency

Name: _______________________________________

Date: _______________________________________
	Advanced

A
	Thorough

B
	Acceptable

C
	Partial or Minimal

D

	Consideration of several references present in the points of view
	The student specified the references that helped in writing his/her definition of helping others. Worksheet 3
	
	
	
	

	
	The student identified values and norms in examples and counter-examples he/she contributed. Worksheets 1 and 5
	
	
	
	

	
	The student identified values in the proverbs and quotes presented. Worksheet 2
	
	
	
	

	
	The student explained the meaning of these proverbs. Worksheet 2
	
	
	
	

	Evaluation of options or possible actions in order to determine which ones contribute to community life


	The student made a relevant list of actions Phillip could carry out. Worksheet 1
	
	
	
	

	
	In his/her examples of helping others, the student described how certain actions would affect the people concerned. Worksheet 1
	
	
	
	

	
	The student identified situations involving helping others that contribute to the common good. Worksheet 1
	
	
	
	

	
	The student identified situations involving helping others that contribute little or not at all to the common good. Worksheet 1
	
	
	
	

	
	The student explained a possible action Phillip could take. Worksheet 10
	
	
	
	

	
	The student explained the effects (positive and negative) on the people concerned regarding the option or action he/she suggested to Phillip. Letter, Part Two
	
	
	
	

	
	The student explained how this option fosters community life. Worksheet 10
	
	
	
	

	Teacher’s comments:


	
	
	
	

	Selected evaluation criteria
	Evaluation Grid for the Dialogue Competency

Name: _______________________________________

Date: _______________________________________
	Advanced

A
	Thorough

B
	Acceptable

C
	Partial or Minimal

D

	Relevance of how students show they have organized their thinking 
	The student identified the subject of dialogue with answers involving helping others. Worksheets 1 and 2


	
	
	
	

	
	The student made connections between the situations presented and his/her own experience. Worksheet 1


	
	
	
	

	
	The student’s answers involved elements that were essential to the situation presented. Worksheet 1
	
	
	
	

	
	The student chose essential elements to formulate his/her answer to an ethical question about helping others and avoided giving unhelpful details. Worksheet 5
	
	
	
	

	
	The student selected pertinent resources and information in developing his/her point of view. Worksheet 5
	
	
	
	

	Presentation of a point of view developed using relevant elements
	The student used an explanation to name the effects of certain options on the people involved. Worksheets 3, 5 and 10
	
	
	
	

	
	The student adequately used description to explore a form of religious expression. Worksheet 5
	
	
	
	

	
	The student developed his/her point of view to respond to the ethical question using appropriate and varied resources. Worksheet 5
	
	
	
	

	
	The student’s response to an ethical question showed that he/she recognized the existence of several ways of seeing a single situation. Worksheet 5
	
	
	
	

	
	The student formulated clear explanations and gave examples. Worksheets 5 and 10
	
	
	
	

	
	The student named the values and norms that influenced his/her choices. Worksheets 5 and 10
	
	
	
	

	Teacher’s comments:




	Selected evaluation criteria
	Evaluation Grid for the Religious Culture Competency
	Advanced

A
	Thorough

B
	Acceptable

C
	Partial or Minimal

D

	Contextualized knowledge of forms of religious expression


	The student explained the origin of the agency or event. Worksheet 7
	
	
	
	

	
	The student highlighted the essential elements of the agency or event he/she had to describe. Worksheet 7
	
	
	
	

	
	The student correctly associated the agency or event with its religious tradition. Worksheet 7


	
	
	
	

	
	The student named the agency or event’s mission and values. Worksheet 7 


	
	
	
	

	Establishment of connections between forms of religious expression and elements of the social and cultural environment


	The student gave examples of how the phenomenon of religion is present in his/her environment and in the media. Worksheet 7
	
	
	
	

	
	The student explained how cultural elements in his/her environment have a religious origin. Worksheet 7
	
	
	
	

	
	The student explained what impact the agency or event could have on the life of the people in his/her environment. Worksheet 7
	
	
	
	

	
	The student named some common and different aspects of community agencies or cultural events that have a link with religious heritage. Worksheet 8
	
	
	
	

	Teacher’s comments:




Section 5: Table of Program Content

	Targeted Subject-Specific Competencies 

	Reflects on ethical questions

Key features
Criteria

Identifies a situation from an ethical point of view

X

Examines several cultural, moral, religious, scientific or social references

Consideration of several references present in the points of view

Evaluates options or possible actions
Evaluation of options or possible actions in order to determine which ones contribute to community life

Theme and related content: Demands of belonging to a group (Conditions that foster or detract from the well-being of each member; Roles and responsibilities of group members)

Concepts to reapply: Ethical question, conflicting values, value, norm 

	Demonstrates an understanding of the phenomenon of religion

Key features
Evaluation Criteria

Explores forms of religious expression

Contextualized knowledge of forms of religious expression

Makes connections between forms of religious expression and the social and cultural environment

Establishment of connections between forms of religious expression and elements of the social and cultural environment

Considers various ways of thinking, being and acting

X

Theme and related content: Forms of religious expression in the young person’s environment (Community and cultural forms of expression)

Concept to reapply: Form of religious expression

	Engages in dialogue

Key features 
Evaluation Criteria 

Organizes his/her thinking
Relevance of how students show they have organized their thinking
Interacts with others

X

Develops a point of view

Presentation of a point of view developed using relevant elements

Content regarding the practice of dialogue: 

Form of dialogue: Discussion

Means for developing a point of view: Explanation and description 

Means for examining a point of view: Recognize and examine judgments that form the basis for developing a point of view and become familiar with the processes likely to hinder dialogue

	Targeted Cross-Curricular Competency



	Solves problems



	Broad Area of Learning



	Citizenship and Community Life
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Criteria of dialogue: Relevance of how students show they have organized their thinking





Criterion of religious culture: Establishment of connections between forms of religious expression and elements of the social and cultural environment








Demonstrates an understanding of the phenomenon of religion





Criterion in ethics: Evaluation of options or possible actions in order to determine which ones contribute to community life

















Theme: Demands of belonging to a group

















Ethics and Religious Culture





Learning and Evaluation Situation





Criterion of religious culture: Contextualized knowledge of forms of religious expression





























Criterion of religious culture: Establishment of connections between forms of religious expression and elements of the social and cultural environment








Criterion of religious culture: Contextualized knowledge of forms of religious expression








Criterion of religious culture: Establishment of connections between forms of religious expression and elements of the social and cultural environment








Criterion of dialogue: Presentation of a point of view developed using relevant elements





Name of agency or event:





Name of agency or event:








Criterion of dialogue: Presentation of a point of view developed using relevant elements





Criterion of religious culture: Contextualized knowledge of forms of religious expression





Criterion in ethics: Consideration of several references present in the points of view








Criterion in ethics: Consideration of several references present in the points of view








Reflects on ethical questions





Theme: Forms of religious expression in the young person’s environment





NOTE


This learning and evaluation situation is a working document, which is therefore subject to change. It may be adapted as needed depending on the student’s social environment, the planning of teaching and learning activities, the integration of the Ethics and Religious Culture program and the Québec Education Program, etc.








Criterion of dialogue: Presentation of a point of view developed using relevant elements








Here are some resources that can help you develop your definition: a dictionary or your school principal, a TV program, a proverb or quote, a law, a scientific explanation, etc. Name the references that helped you write your definition of helping others.





























Criterion in ethics: Consideration of several references present in the points of view





Criterion in ethics: Consideration of several references present in the points of view





Form of dialogue: discussion





Engages in dialogue








Criterion in ethics: Evaluation of options or possible actions in order to determine which ones contribute to community life








How are they similar?








Working Document – September 15, 2008 version

1
 Working Document – September 15, 2008 version


