ERC – LES –  Religious Culture and Dialogue 

Elementary Cycle Three



Values and Norms

in religious and spiritual traditions
Elementary Cycle Three

Religious Culture and Dialogue

TEACHER TOOLS


Table of Contents

Section 1: Presentation of the Learning and 

Evaluation Situation





p. 3

Section 2: Suggested Procedure 





p. 4

Section 3: References for the Students and the Teacher

p. 10
Section 4: Teacher Tools 






p. 13
Section 5: Table of Program Content 




p. 27
Section 1: Presentation of the Learning and Evaluation Situation
Values and Norms in Spiritual Traditions
Aim

To help students recognize that religions embody values and norms that dictate the behaviours and attitudes to be adopted toward oneself and others in order to foster community life. To help students explore the moral dimension of religions by drawing upon examples from key writings.

Learning Context
à
Most religious traditions contain values and norms that help guide people in what choices to make or how to behave in their daily lives. Many of these are probably familiar to some of you, such as the Ten Commandments or the Five Pillars of Islam. These norms and their underlying values are found in the sacred texts of most religious traditions; the sacred texts often also contain stories, such as Jesus’ parables, that reflect the religious tradition’s values and / or norms. By looking at various stories, we can identify some of the values and norms held by the tradition in question. As an example, let’s look at the Iroquois legend The Three Sisters and examine some of the Iroquois values found within it.

Work Expected of Students

A class display (mural, quilt) with examples of how values from various traditions can be practised
Possible Student Tasks
Become familiar with the learning context. Identify and discuss values found in a traditional story. Review definitions of terms values and norms.
Access prior knowledge and identify values and norms associated with some spiritual traditions found in Québec.
Each student reads a provided text from a specific tradition and identifies the values found within it.
Students who have worked on the same tradition form teams and share their information with the team. Teams synthesize information by choosing two or three values that are present in the tradition.
Students pair with a partner that studied a different tradition and interview one another about their findings. Students look for similarities and differences in the spiritual traditions explored and try to find common values.

Class plenary of findings and brainstorming of examples of values in practice. As a class deliberate on the format and arrangement of the final presentation. Produce and display collective presentation.  

Review process and learning. Students reflect on learning and discoveries about religious culture.
Section 2: Suggested Procedure




Duration: 4hours 45 minutes 
Preparation Phase (1 hour 15 minutes)

	Become familiar with the learning context. Identify and discuss values found in a traditional story. Review definitions of terms values and norms.
(45 minutes)

	Key feature of religious culture:
Explores forms of religious expression
Key features of dialogue:

Organizes his/her thinking; Interacts with others

	Criterion of dialogue: 

Relevance of how students show they have organized their thinking 

	The teacher:

· presents learning context, including the story of The Three Sisters (Teacher Tools, p. 12)
· invites students to identify values presented in the story, with references to the text (For examples of values, see References: Teacher Tools, p. 10)
· records answers in large visual display (i.e. blackboard, chart paper) (see Possible Examples of Values in The Three Sisters: Teacher Tools, p. 13)

· invites students to review the terms values and norms using the Concepts: Values and Norms worksheet (Student Booklet, p. 4 ) and resources such as dictionaries, Web sites (see Definitions from the ERC program, Teacher Tools, p. 15) 

· leads class discussion of definitions and examples
· allows time for students to modify or elaborate their definitions and examples

	The students:

· reflect on learning context 
· listen and reflect on values present in The Three Sisters

· offer examples of values present, referring to the text to support their ideas 
· complete the Concepts: Values and Norms worksheet offering definitions and examples
· share their information with the class; modify or elaborate definition and examples based on class discussion


	Required materials: Story of The Three Sisters (Teacher Tools, p. 12 ) ● Possible Examples of Values in Three Sisters (Teacher Tools, p. 13)● visual display for collective answers ● Concepts: Values and Norms (Student Booklet, p. 4)

	Record keeping: Collective answers to The Three Sisters ● Concepts: Values and Norms


	Access prior knowledge and identify values and norms associated with some spiritual traditions found in Québec.



(30 minutes)

	Key features of religious culture:
Explores forms of religious expression; 




Considers various ways of thinking, being and acting
Key feature of dialogue: 

Organizes his/her thinking 

	The teacher:

· presents traditions being studied (See Christian, Buddhist and Native Traditions Found in Québec for added reference, Teacher Tools, p. 14) 
· invites students to share prior knowledge of any or all traditions mentioned 
· presents Norms from Spiritual Traditions (Student Booklet, p. 5)
· allows time for students to read and reflect
· leads class discussion of values present, as well as similarities, differences, other known norms within these traditions, connections to other traditions 
· presents the tasks planned, the expected outcomes and the minimum performance standard  
	The students: 
· become familiar with traditions being studied; offer prior knowledge of values and norms from these traditions (ex: naming the Ten Commandments)     

· share knowledge and listen to contributions from others, ask questions for clarification
· reflect on Norms from Spiritual Traditions; identify values, look for similarities and differences, connections to other traditions, etc.

· express ideas and observations and listen to others in class discussion


	Note to teacher #1: It is recommended to limit the number of traditions studied to allow deeper exploration of values in each. The teacher may wish to focus on different traditions rather than the ones presented in this LES, depending on access to resources and class needs and interests. 

	Note to teacher #2: A presentation on religious traditions can be found at http://www.scarboromissions.ca/Golden_rule/golden_rule_movie.swf

	Required materials: Christian, Buddhist and Native Traditions Found in Québec (Teacher Tools, p. 14) ● Norms from Spiritual Traditions (Student Booklet, p. 5) 

	Record keeping: Collective prior knowledge of values and norms in different traditions


Performance Phase (2 HOURS 30 minutes)

	Each student reads a provided text from a specific tradition and identifies the values found within it.
(15 minutes)

	Key feature of religious culture:
Explores forms of religious expression; 
Key features regarding dialogue: 
Organizes his/her thinking; Develops a point of view

	Criterion of religious culture: 
Contextualized knowledge of forms of religious expression
Criterion of dialogue:   

Presentation of a point of view developed using relevant elements

	The teacher:
· reviews and displays collective answers from the learning context as a guide for students, if necessary
· reviews Concepts: Values and Norms and invites students to furnish further examples 
· distributes different texts to individual students (Provided Texts, Teacher Tools, pp.17-21. See note below)
· allows time for reading and reflection
· invites students to identify the values present using Values From A Text (Student Booklet, p. 6)  
· assists students as necessary in identifying values; encourages students to use creativity and prior knowledge to try to extract ‘hidden’ values
· ensures that answers are relevant and appropriate 
· provides additional texts or resources if necessary (see References, Teacher Tools, p. 9)
	The students:
· reflect on process used in learning context
· review and add examples to Concepts: Values and Norms
· read and reflect on provided text 

· identify values present in the text, drawing on work from Preparation Phase as necessary
· record findings using Values From A Text, citing quotations and reasons for believing these values are present 



	Note to teacher: Some texts may need to be photocopied; this LES provides nine examples of texts, so in a class of 27, three students would receive each text. The Norms from Spiritual Traditions (Teacher Tools, p. 16) may also be used as texts in this activity.

	Required materials: Provided Texts (Teacher Tools, pp.17-21) ● work from Preparation Phase ● Values From A Text (Student Booklet, p. 6)

	Record keeping:  Values From A Text


	Students who have worked on the same tradition form teams and share their information with the team. Teams synthesize information by choosing two or three values that are present in the tradition.

(30 minutes)

	Key features of religious culture:
Explores forms of religious expression; 




Considers various ways of thinking, being and acting
Key features of dialogue:  

Interacts with others; Develops a point of view

	Criterion of religious culture:  
Contextualized knowledge of forms of religious expression   

Criterion of dialogue: 

Presentation of a point of view using relevant elements

	The teacher:

· groups three or four students who have worked on the same tradition together, ideally those who have worked on a different text within that tradition
· reminds students of conditions that foster dialogue and reviews a specific obstacle and/or type of judgment
· allows time for students to share information; choose two or three values and elaborate reasons
· invites students to complete Group Synthesis worksheet (Student Booklet, p. 7) 
· ensures that values chosen are appropriate and reasons are pertinent 
· allows time for students to reflect and individually evaluate the team process with Self-Evaluation of Dialogue (Student Booklet, p. 8)
	The students:

· with the team, establish conditions that foster dialogue
· present their ideas from Values From a Text worksheet; listen attentively to others 

· are attentive to the types of judgment that they and their teammates may make 

· deliberate with teammates and together choose two or three values present in the tradition, elaborating reasons
· individually complete Group Synthesis worksheet with information provided by the team 

· individually complete Self-Evaluation of Dialogue 



	Note to teacher: Each student needs a copy of the Group Synthesis worksheet for the next activity

	Required materials: Completed Values From A Text worksheet ● Group Synthesis (Student Booklet, p.7)● Self-Evaluation of Dialogue (Student Booklet, p.8)

	Record keeping: Group Synthesis ● Self-Evaluation of Dialogue


	Students pair with a partner that studied a different tradition and interview one another about their findings. Students look for similarities and differences in the spiritual traditions explored and try to find common values. 
(45 minutes)

	Key features of religious culture: 
Explores forms of religious expression; 




Considers various ways of thinking, being and acting
Key features of dialogue: 

Organizes his/her thinking; Interacts with others; Develops a point of view

Cross curricular competency: 
Cooperates with others

	Criterion of religious culture: 
Contextualized knowledge of forms of religious expression
Criterion of dialogue: 

Relevance of how students show they have organized their thinking

	The teacher:

· invites students to individually add their own interview questions to Interview Worksheet 
· ensures that questions written by students are appropriate

· ensures that each student has their completed Group Synthesis worksheet
· pairs students that studied different traditions 

· allows time for students to interview one another and record answers
·  invites students to compare findings of values in traditions using the Values in Common worksheet (Student Booklet, p.10) 
· asks students to share findings of Values in Common activity with class


	The students:

· review completed Group Synthesis worksheet and interview questions on Interview Worksheet
· with partner, take turns interviewing one another about the values found in the tradition studied; record answers on Interview Worksheet 
· with partner, compare findings on Group Synthesis worksheets, look for similarities, differences, and (if possible) common values
· with partner, complete Values in Common worksheet

· share and listen to findings of Values in Common from other class members

	Note to teacher: Students will need their completed Interview Worksheets for the next activity.

	Required materials: Completed Group Synthesis worksheets ● Interview Worksheet (Student Booklet, p.9)● Values in Common (Student Booklet, p.10)  

	Record keeping: Interview Worksheet ● Values in Common 


	Class plenary of findings and brainstorming of examples of values in practice. As a class deliberate on format and arrangement of final presentation. Produce and display collective presentation.
(1 hour)

	Key feature of religious culture:
Explores forms of religious expression
Key features of dialogue:

Organizes his/her thinking; Interacts with others; Develops a point of view

	Criterion of religious culture:  
Contextualized knowledge of forms of religious expression

	The teacher:
· ensures that students have their Interview Worksheets
· invites students to share answers to the third question on the Interview Worksheet, concerning real-life examples

· allows time for students in groups or as a class to brainstorm further real-life examples of practices that would reflect values 

· asks students to individually reflect on the value and example they would like to represent, using previous work as a guide 

· circulates Class Display of Values In Spiritual Traditions sign-up sheet (Teacher Tools, p.22) and asks students to record intended contribution to class display
· ensures the appropriateness and variety of contributions, avoiding undue repetition
· invites suggestions from students as to format of class display, i.e. mural, quilt, bulletin board in hallway, etc.

· provides time and art materials for students to produce their contribution (see examples, Teacher Tools, p.23)
· assembles all contributions in agreed upon display  
	The students:

· share and listen to answers concerning real-life examples
· individually decide which value and real-life example they would like to represent
· record intended contribution on sign-up sheet, taking inspiration from other contributions and avoiding redundancy

· prepare individual contribution, including chosen value, tradition, story or text from that tradition and real-life example of practice of this value
· offer suggestions on possible arrangement of contributions



	Note to teacher: Examples of values from secular tradition can be included as well, taken from fairy tales, Aesop’s fables, Québec laws, etc.

	Required materials: Class Display of Values in Spiritual Traditions sign-up sheet (Teacher Tools, p. 22) ● Art materials for student contributions● Examples: Student Contributions to Final Production (Teacher Tools, p.23)

	Record keeping: Contribution to class display


Integration Phase (30 minutes)
	Review process and learning. Students reflect on learning and discoveries about religious culture.


	Key features of religious culture:  
Explores forms of religious expression;  




Considers various ways of thinking, being and acting
Key features of dialogue:  

Organizes his/her thinking; Interacts with others; Develops a point of view

	Criterion of religious culture: Consideration of various ways of thinking, being or acting that are relevant to the context
Criterion of dialogue: 

Relevance of how students show they have organized their thinking

	The teacher:

· displays collective work; asks students about their degree of satisfaction with the work accomplished  

· if possible, displays work from another class (or a previous year) in order to deepen students’ understanding of values and norms in spiritual traditions 
· leads class discussion on conclusions that might be drawn concerning values and norms in different traditions, including secular traditions, the real-life examples, etc.
· allows time for students to individually complete Reflection on Work (Student booklet, p.11)

	The students:

· reflect on class display and their degree of satisfaction; offer possible suggestions or improvements 
· reflect on and contribute to class discussion concerning learning about values and norms in different traditions

· individually complete Reflection on Work

	Required materials: Class display ● If possible, other class displays or previous years’ display ● Reflection on Work (Student booklet, p.11)

	Record keeping: Reflection on Work


Section 3: References for the Students and the Teacher
Books:
Osborne, Mary Pope. One World Many Religions. New York: Alfred Knopf, 1996. 
Glossop, Jennifer. The Kids Book of World Religions. Toronto: Kids Can Press, 2003.
Rogers, Kirsteen, and Clare Hickman. World Religions: With Internet Links. New York: Scholastic Book Services, 2002.

Langley, Myrtle. Eyewitness Books: Religion. London: Dorling Kindersley, 2005.
Wilkinson, Philip. Eyewitness Books: Christianity. London: Dorling Kindersley, 2003.

Wilkinson, Philip. Eyewitness Books: Buddhism. London: Dorling Kindersley, 2003.
Christian stories:

dePaola, Tomie. The Parables of Jesus. New York: Holiday House, 1995.

Savary, L. Parables of Jesus for Children. New York: Regina Press, 1980.

Various contributors. The Children’s Illustrated Bible. London: Dorling Kindersley, 2005

Buddhist stories:
Chadwick, David. To Shine One Corner of the World: Moments with Shunryu Suzuki: Stories of a Zen Teacher Told by His Students. New York: Broadway Publishers, 2001.
Murphy, Sean. One Bird One Stone: 108 American Zen Stories. White Rock, B.C.: Renaissance Books, 2002.
Muth, Jon J. Zen Ties. New York: Scholastic Press, 2008 (Easy reading)
Piquemal, Michel. Les Philo-fables. Paris : Albin Michel Jeunesse, 2003. (French)

Rose, Naomi. Tibetan Tales for Little Buddhas. Santa Fe: Clear Light Books, 2005.

Native stories:

Tehanetorens & Fadden, Ray. Legends of the Iroquois. Summertown: Book Publishing Company, 1998.
George-kanentiio, Douglas M. Sky Woman: Legends of the Iroquois. Santa Fe: Clear Light Books, 1998.

Taylor, C.J. How We Saw the World. New York: Tundra Books, 1993.
Also by C. J. Taylor: How Two-Feather Was Saved From Loneliness; The Ghost and the Lone Warrior; Little Water and the Gift of the Animals; The Secret of the White Buffalo; Bones in the Basket; The Monster from the Swamp; The Messenger of Spring.
Web sites:
Definitions: Values and Norms
http://www.socialorder.com/ Click on “By Chapter” (E) Values and Norms

http://www.merriam-webster.com/dictionary/value[1] Definition #7
http://www.stevepavlina.com/articles/list-of-values.htm Examples of values
Golden Rule in 13 different traditions:
http://www.scarboromissions.ca/Golden_rule/poster_order.php View poster
http://www.scarboromissions.ca/Golden_rule/sacred_texts.php#english Read text on poster
http://www.scarboromissions.ca/Golden_rule/golden_rule_movie.swf Watch movie 
General

http://www.dnd.ca/hr/religions/engraph/religions_toc_e.asp Excellent resource from National Defence; click on any tradition  
http://www.religiousworlds.com Database of religious sites
http://encarta.msn.com/encyclopedia_761557978/Ten_Commandments.html Info on Ten Commandments in Christianity and Judaism

http://www.holidays.net/shavuot/ten.htm Ten Commandments
http://www.boloji.com/buddhism/00110.htm Eightfold path; 4 noble truths
http://www.rcmp-grc.gc.ca/ccaps/spirit_e.htm Native spirituality
Christian stories:
http://bibleforchildren.org/languages/english/stories.php 
http://www.lifeofchrist.com/teachings/parables/ Parables in alphabetical order, with bible references

Buddhist stories:
http://buddhism.kalachakranet.org/resources/buddhist_stories.html 18 Buddhist stories
http://www.serve.com/cmtan/buddhism/Stories/index.html
http://www.geocities.com/Tokyo/Courtyard/1652/Story.html
http://www.buddhanet.net/bt_conts.htm   

Native stories:

http://www.lib.unb.ca/Texts/QWERTY/Qweb/qwerte/mic_mal/ 
Section 4: Teacher Tools
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· Rubric for Evaluating the Religious Culture Competency 
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The Three Sisters

An Iroquois Legend

One year, at harvest time, the planted fields around the village were sad. The squash were still small, the bean pods were empty and the corn husks were dry.

The village chief was very worried about the unhappiness of the squash, beans and corn. How would the young women bake the marriage loaves to give to their future husbands? How would his people avoid famine?

One night, when the chief had gone to bed very troubled, he was visited in his sleep by a beautiful woman dressed in green. She was the Spirit of the Plants, and she said to him:

“Your people are right to be concerned that my people are sad. Do you know why they are sad? Last spring, when your people planted my children’s children, they did not bury them deeply enough to properly take root. Later, when the little ones began to grow, your people neglected to support them with little mounds of earth to help them stand straight. Later still, when they were thirsty, nobody gave them water. Worst of all, your people allowed my children’s enemies to spring up around them and choke them. If your people do not treat them better, my children will not want to live near your village. Then how will your young women make their marriage loaves, your wives make their porridge? How will you live through the winter if my children leave you?”
When the chief awoke, he gathered the whole village together to tell them what the Spirit of the Plants had told him. They were surprised to learn why the plants were sad, and promised to take better care of the children that they would plant. The following spring, the chief supervised the planting, and throughout the growing season the plants received the best care possible.

The squash, the beans and the corn became healthy again. At the end of the summer, they could be heard murmuring to one another how happy they were. The village inhabitants were also joyful, and they decided to include prayers of thanks to the Spirit of the Plants at thanksgiving, along with Mother Earth, the Sun and Rain.

adapted from Curtin and Hewitt, Indian Legends of Canada, Gage Publishing: Toronto, 1967.
Background Information on The Three Sisters
Squash, beans and corn were the most important crops produced for the Iroquois.  

Corn and beans were planted together so that the climbing beans could be supported by the corn stalks. Squash was planted at the same time and grew on the flat ground between the corn and beans. The three plants were so closely associated that they became known as the Three Sisters. 

For the Iroquois, the food crops were blessed and protected by these three feminine spirits, the Spirit of Corn, the Spirit of Beans and the Spirit of Squash, and the plants of these spirits were regarded as gifts from the Creator.

The Mohawks (Kanienkehaka) believed that the Three Sisters would visit the fields in the form of three beautiful maidens dressed in the leaves of their plants, and would live among the crops during growing season. The Three Sisters are also sometimes known as “Our Life” and “Our Supporters” for their live-giving qualities.
Adapted from Religious Values document, Protestant and Moral Education program, PSBGM; p.361
Possible Examples of Values from The Three Sisters:

	Value
	Text

	Care for living things
	“The plants received the best care possible”

	Protection of others from harm
	“Your people allowed my children’s enemies to spring up around them and choke them”

	Interdependence
	“If your people do not treat them better, my children will not want to live near your village…How would… people avoid famine?”

	Foresight; planning for the future
	“How will you live through the winter if my children leave you?”

	Tradition, ritual
	“How will your young women bake their marriage loaves?”

	Obedience
	“they promised to take better care of the children”

	Gratitude 
	“they decided to include prayers of thanks to the Spirit of the Plants at thanksgiving”


Etc.
Note to teachers: This information is provided as a starting point if the teacher wishes to explore values or stories from different branches of the same tradition. 
Christian, Buddhist and Native Traditions

 Found in Québec
	Buddhist


	Theravada

	Mahayana:
Pure Land, Tantrism, Zen


	Christian

	Roman Catholic

	Ukrainian Catholic

	Eastern Orthodox

	Russian Othodox Church Outside of Russia

	Native 

	Inuit

	Alderville First Nation

	Algonquin of Timiskaming

	Atikamekw

	Bande de Betsiamites

	Bearskin Lake

	Chisasibi Mandow

	Cree Nation

	Huron-Wendat

	Listuguj

	Keewaytinook Okimakanak

	Manawan

	Micmac

	Mohawk

	Montagnais

	Mississauga

	Naskapi

	Obedjiwan

	Wemotaci

	Wyandot


	Protestant (Christian)

	Anglican

	Associated Gospel Churches of Canada

	Baptist

	Church of Jesus Christ of Latter-day Saints

	Lutheran

	Pentecostal

	Presbyterian

	United Church of Canada


http://www.adherents.com/adhloc/Wh_283.html
http://www.accessgenealogy.com/native/tribes/canada/quebecindians.htm
http://www.religionfacts.com/buddhism/sects.htm
VALUES AND NORMS
Definitions from the Ethics and Religious Culture Program:
Value:  

· A quality that is attributed to things, attitudes or behaviours which are considered more or less desirable by individuals or groups of people.  

· A value can sometimes serve as a criterion for assessing whether a given behaviour or conduct is acceptable.  

· Values can be grouped hierarchically to form coherent sets called “value systems”. This involves social, religious or family values.  

· In certain situations, conflicting values arise when one or more people favour one form of action over another, thus bringing to the fore that some values may not hold the same meaning for everyone.

Norm: A moral requirement that guides behaviour. Moral principles and moral rules are norms.
-From the Québec Education Program, Elementary, p.334 (2008)

(for other definitions see references, p.8)
Note to teacher: Be sure to make the distinction between values and virtues with the students. Something that is valued is not automatically ‘good’ - for example Scrooge in A Christmas Carol values wealth over relationships (at first!)
Norms From Spiritual Traditions
	· TRADITION: CHRISTIANITY
SACRED TEXT: BIBLE 

The Golden Rule: “So in everything, do to others what you would have them do to you, for this sums up the Law and the Prophets.” (Matthew 7:12) (http://www.scarboromissions.ca/Golden_rule/sacred_texts.php#english)
The Most Important Commandments:

In the Law there are many commands, such as, "Be faithful in marriage. Do not murder. Do not steal. Do not want what belongs to others." But all of these are summed up in the command that says, "Love others as much as you love yourself." (Romans 13:9) 
Jesus answered, "The most important one says: `People of Israel, you have only one Lord and God. You must love him with all your heart, soul, mind, and strength.' The second most important commandment says: `Love others as much as you love yourself.' No other commandment is more important than these." (Mark 12:29-31)
“This is my commandment: That ye love one another, as I have loved you.” (John 15:12)
http://www.biblegateway.com  Also: Ten Commandments:Exodus 20:2-17

	· TRADITION: BUDDHISM 
SACRED TEXT: TRIPITAKA
The Eight-Fold Path

1) Right understanding (understanding the nature of suffering)

2) Right thought (desire to practice Buddhism)
3) Right speech (avoidance of lies or slander)
4) Right action (shunning adultery and acts of cruelty)
5) Right livelihood (refraining from unsuitable or immoral occupations)

6) Right moral effort (cultivating a peaceful and good state of mind)

7) Right mindfulness (self-awareness)

8) Right concentration (meditation)

http://encarta.msn.com/encyclopedia_761584575/Eightfold_Path.html

	· MORAL CODE OF NATIVE SPIRITUALITY 
SACRED TEXT: ORAL TRADITION

There is no specific moral code but some aspects of belief are common or widespread:
· Humans are the caretakers of the Earth

· All living things and objects have a spirit

· When taking the life of a plant or animal, a person must pay respect to the spirit of that plant or animal, often with a gift of a sacred plant.

· Prayers of thanks to the Creator should be made every day for all living things; all must participate in ceremonies of thanks

· Families are valued greatly, including extended family and people who may be considered family

· Respect must be shown to every individual, especially children and elders

· Individuals must control their behaviour in consideration of the community in which they live

· A person should strive to be good, in part by participating in ceremonies

· All sacred objects must be treated as such by anyone touching them

· All individual spiritual beliefs should be respected

-adapted from National Defence: Religions in Canada. Ottawa: DMGIEE, 2003 p.71


PROVIDED TEXTS
Note: Teachers may wish to use other stories or focus on other traditions than the ones provided here. Christianity, Buddhism and Native Spirituality were chosen as examples because of their rich story heritage.

Native Stories

The Four Powers
Each of the four directions (North, South, East and West) represents a different way of seeing things, but none is considered more important than the others. 
North represents wisdom; its colour is white, its power animal is the buffalo and its gift is strength and endurance. South represents innocence and trust; its colour is green or red, its power animal is the mouse, and its gift is warmth and growth after winter is over. West is the place of introspection, of looking within one's own spirit. Its colour is black, its power animal is the bear, and its gift is rain. East represents enlightenment; its colour is gold for the sun's light and the new sky at dawn; its power animal is the eagle, and its gift is peace and light.                 http://www.rcmp-grc.gc.ca/ccaps/spirit_e.htm 
The Creator Visits
(adapted from a Micmac legend)

Once long ago, a poor boy and his grandfather lived together in the woods. One night both the boy and the grandfather had the same dream, that the Creator would come to visit them. They cleaned their house and prepared a feast of bread and soup, which was all they had to offer the Creator.

Soon there was a knock on the door; the boy opened it and saw two little children, both very hungry. The old man took them in and gave them something to eat. The children helped to clean up and went on their way.


Soon another knock came at the door; this time it was a young man. “Please, can you give me some work in exchange for something to eat?” he begged. The old man gave him some soup; the young man was very happy. He washed the dishes, thanked them and went on his way.

When another knock came at the door, the boy said, “That must be the Creator.” But this time it was a middle-aged man, cold and hungry. “We don’t have much, and are expecting company, but we can give you some water and bread,” said the grandfather. The man was very grateful, helped clean up and continued his journey.


Now it was getting dark, and still the Creator had not come. At 8 o’clock, the boy saw an old man coming to the door. “Go away!” shouted the grandfather. “Please, I am too weak to make it to the next village,” begged the old man, but the grandfather slammed the door. The old man slipped and fell trying to leave the yard; the boy and grandfather felt awful and ran out to help him inside. They gave him the last of the food. When the old man had eaten, he thanked them and left.  

The boy and his grandfather were tired and went to sleep. Once again they saw the Creator in their dreams. “Why didn’t you come?” they asked him. “We prepared a feast for you.”


The Creator replied, “I came to see you four different times today, and each time you gave me food. Because of this, you will never go hungry again.”
                                                       http://www.lib.unb.ca/Texts/QWERTY/Qweb/qwerte/mic_mal/visit.htm 
Why Rabbits and Owls Look the Way They Do
(Adapted from a Mohawk legend)


When the Great Creator was making the animals, he made each one carefully, one at a time. The animals told him how they wanted to look, and the Great Creator tried to fulfill their wishes.   

When it was Rabbit’s turn, he asked for the longest ears and legs in the world. The Great Creator formed his long ears and long back legs, but as he started on the front legs, Owl, who was next in line, interrupted. “Here’s how I want to look,” said Owl.  

The Great Creator stopped him. “Be quiet and wait your turn.”

But Owl kept talking. “I want the best of everything, so that the other birds are jealous of me. I want the most colourful feathers, the longest neck, the most beautiful eyes and the prettiest song,” he said.  

The Great Creator became angry and said, “I told you to wait your turn! I do not like you watching me work. Go away, I will call you when I’m ready.” But Owl said, “I’ll watch if I want to.”  

At that, the Great Creator became enraged and dropped Rabbit. He grabbed Owl and began to work. He said, “You want beautiful feathers? I will make them grey and brown. You want a long neck? You shall have no neck. You want beautiful eyes? I will give you big eyes that only see in the dark. You want the prettiest song? You will hoot the rest of your days.” And so the Great Creator made Owl one of the strangest of birds.

Meanwhile, Rabbit was so afraid of the Great Creator’s anger that he ran away to hide. His back legs were longer than his front legs, so he had to hop everywhere, and he never got over his fright and was always a nervous animal. But he could still move very fast, even without long front legs.

Taylor, C.J. How We Saw the World. New York: Tundra Books, 1993. p.27


Buddhist Stories
(http://buddhism.kalachakranet.org/resources/buddhist_stories.html)
THE ARRIVAL 
On a visit to the East Coast, Suzuki Roshi arrived at the meeting place of the Cambridge Buddhist Society to find everyone scrubbing down the interior in anticipation of his visit. They were surprised to see him, because he had written that he would arrive on the following day. He tied back the sleeves of his robe and insisted on joining the preparations "for the grand day of my arrival."


THE BURDEN
An elder and a younger monk went out for a walk after it had rained.  They came across a beautiful young woman who was unable to cross the road because of the large puddles of water. 
The elder of the two monks went up to her, lifted her in his arms and carried her to the other side of the road, where he put her down and continued on his way.


In the evening the younger monk came to the elder monk and said, "Sir, isn’t it true that as monks, we cannot touch a woman?" 
The elder monk answered "Yes, brother."
Then the younger monk asked, "But then Sir, how is it that you lifted that woman on the roadside?" 
The elder monk smiled at him and said, "I left her on the other side of the road, but you are still carrying her. 

THE LOST SON
"A young father, who loved his five year old son very much, was away on business when bandits came to his village. They burned down the whole village and took his son away. When the man returned, he saw the ruins and panicked. He found the burnt corpse of a child, which he took to be his son and cried uncontrollably. He organized a cremation ceremony, collected the ashes and put them in a beautiful little bag which he always kept with him. 
Soon afterwards, his real son escaped from the bandits and found his way home. He arrived at his father's new cottage at midnight and knocked at the door. The father asked: "Who is it?" The child answered, “It is me papa, open the door!" But, convinced his son was dead, the father thought that some young boy was making fun of him. He shouted: "Go away" and continued to cry. After some time, the child left. Father and son never saw each other again."  
After this story, the Buddha said: "Sometime, somewhere, you take something to be the truth. If you cling to it so much, even when the truth comes in person and knocks on your door, you will not open it."


THE THIEF 
Tibetan teaching story 
'The 12th century master Geshe Ben was known for his goodness and honesty. 
Once, while he was out begging for food, a Buddhist family invited him to their home for a meal. He was so hungry that he found it difficult to wait while his hosts were preparing the meal. To his complete shock he found himself stealing food from a jar when no-one was looking. Geshe Ben suddenly burst into loud cries of "Thief! Thief! I've caught you red-handed." 
His hosts rushed into the room to find him shouting at himself and threatening his hand with being cut off if it ever behaved like that again.' 

Christian Stories
The Kingdom of Heaven
Matthew 25:34-40 (New International Version)
34 Then the King will say to those on his right, 'Come, you who are blessed by my Father; take your inheritance, the kingdom prepared for you since the creation of the world. 35For I was hungry and you gave me something to eat, I was thirsty and you gave me something to drink, I was a stranger and you invited me in, 36I needed clothes and you clothed me, I was sick and you looked after me, I was in prison and you came to visit me.'  

 37 Then the righteous will answer him, 'Lord, when did we see you hungry and feed you, or thirsty and give you something to drink? 38 When did we see you a stranger and invite you in, or needing clothes and clothe you? 39 When did we see you sick or in prison and go to visit you?' 

 40 The King will reply, 'I tell you the truth, whatever you did for one of the least of these brothers of mine, you did for me.
The Widow’s Offering
Mark 12: 41-44
Jesus sat down opposite the place where the offerings were put and watched the crowd putting their money into the temple treasury. Many rich people threw in large amounts. But a poor widow came and put in two very small copper coins, worth only a fraction of a penny. 

Calling his disciples to him, Jesus said, "I tell you the truth, this poor widow has put more into the treasury than all the others. They all gave out of their wealth; but she, out of her poverty, put in everything—all she had to live on."


The Parable of the Unmerciful Servant

Matthew 18:21-33
Then Peter came to Jesus and asked, "Lord, how many times shall I forgive someone who sins against me? Up to seven times?" 

Jesus answered, "I tell you, not seven times, but seventy-seven times.

 "Therefore, the kingdom of heaven is like a king who wanted to settle accounts with his servants. As he began the settlement, a man who owed him ten thousand bags of gold was brought to him. Since he was not able to pay, the master ordered that he and his wife and his children and all that he had be sold to repay the debt. 

"The servant fell on his knees before him. 'Be patient with me,' he begged, 'and I will pay back everything.'  The servant's master took pity on him, canceled the debt and let him go. 

"But when that servant went out, he found one of his fellow servants who owed him a hundred silver coins.  He grabbed him and began to choke him. 'Pay back what you owe me!' he demanded. 
"His fellow servant fell to his knees and begged him, 'Be patient with me, and I will pay you back.' 

"But he refused. Instead, he went off and had the man thrown into prison until he could pay the debt. When the other servants saw what had happened, they were greatly distressed and went and told their master everything that had happened. 

"Then the master called the servant in. 'You wicked servant,' he said. 'I canceled all that debt of yours because you begged me to. Shouldn't you have had mercy on your fellow servant just as I had on you?' 
Class Display of Values in Spiritual Traditions

Sign-Up Sheet
	Student name
	Value chosen
	Religious tradition
	Story or text
	Practice that reflects this value
	Approved by the teacher √

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


Examples: Student Contributions to Final Production
Note to teacher: These are meant to serve as examples of possible contributions by students. Examples of the same value may be explored in different traditions. Illustrations would enhance the final product as well. 



Rubric for Evaluating the Competency Demonstrates an understanding of the phenomenon of religion
	
	Name:











 Date:

	
	A
	B
	C
	D
	E

	Evaluation criterion: Contextualized knowledge of forms of religious expression  

	Does the student adequately describe and put into context the form of expression?
	The student perceptively describes and puts into context  
	The student clearly describes and puts into context  
	The student partially describes and puts into context 
	The student minimally describes the form of expression 
	With help, the student describes the form of expression 

	Does the student make connections between these forms and other religious traditions?
	The student makes original and sophisticated connections 
	The student makes thoughtful connections 
	The student makes obvious connections 
	The student makes minimal connections
	The student makes unclear connections  

	Evaluation criterion: Consideration of various ways of thinking, being or acting that are relevant to the context

	Does the student adequately explore various ways of being, thinking and acting within one tradition?   
	The student makes a thorough exploration
	The student makes an adequate exploration  
	The student makes a partial exploration 
	The student makes a minimal or unclear exploration 
	With help, the student makes a minimal exploration 

	Does the student adequately explore various ways of being, thinking and acting between several religious traditions?
	The student makes a thorough exploration
	The student makes an adequate exploration
	The student makes a partial exploration
	The student makes a minimal or unclear exploration
	With help, the student makes a minimal exploration

	Teacher’s comments:




 Rubric for Evaluating the Competency Engages in dialogue

	
	Name:











 Date:

	
	A
	B
	C
	D
	E

	Evaluation criterion: Relevance of how students show they have organized their thinking

	Does the student adequately define values and norms and provide examples?


	The student offers thorough definitions and pertinent, original examples 
	The student offers adequate definitions and provides pertinent examples

	The student offers minimal definitions and examples 


	The student offers a definition and/or an example 
	With help, the student offers a definition and/or example

	Does the student make connections between the traditions researched?

 
	The student makes meaningful and in-depth connections 


	The student makes clear connections 


	The student makes partial connections 


	The student makes unclear connections 


	The student makes very weak and inconsistent connections 

	Evaluation criterion: Presentation of a point of view developed using relevant elements

	Does the student look for information about values in the texts provided?


	The student looks for and identifies obvious, subtle and detailed information within the text about the values present  
	The student looks for and identifies obvious and more subtle values within the text, as well as some additional information within the text about these values

	The student looks for and identifies most of the values within the text independently 


	With some help, the student looks for and identifies one or two obvious values within the text  
	With help, the student can identify an obvious value within the text

	Does the student validate his/her point of view with reasons and support from the text?


	The student offers thoughtful  and detailed reasons and provides pertinent examples from the text 
	The student offers adequate reasons and provides pertinent examples from the text

	The student offers minimal reasons and minimal examples from the text 


	The student offers a reason and/or an example from the text 
	With help, the student offers an obvious example from the text

	Teacher’s comments: 





Section 5: Table of Program Content
	Targeted Subject-Specific Competencies

	Demonstrates an understanding of the phenomenon of religion

Key features

Evaluation criteria

Explores forms of religious expression

Contextualized knowledge of forms of religious expression

Makes connections between forms of religious expression and the social and cultural environment

X

Considers various ways of thinking, being and acting

Consideration of various ways of thinking, being or acting that are relevant to the context

Theme and related content: Religious values and norms

	Engages in dialogue

Key features

Evaluation criteria

Organizes his/her thinking

Relevance of how students show they have organized their thinking

Interacts with others

X

Develops a point of view

Presentation of a point of view developed using relevant elements

Content regarding the practice of dialogue:

Forms of dialogue: discussion, deliberation, interview

Means for developing a point of view: description, comparison, synthesis

Means for examining a point of view: processes that may hinder dialogue

	Cross-Curricular Competency

	Cooperates with others

	Broad Area of Learning

	Citizenship and Community Life
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Ethics and Religious Culture





Learning and Evaluation Situation





Honesty


Buddhism - Right speech (avoidance of lies or slander)


Admitting that you made a mistake so that others don’t get blamed.





Demonstrates an understanding of the phenomenon of religion





Theme:  


Religious values and norms





Engages in dialogue





Values and Norms in Religious Traditions - Elementary Cycle 3 





Key feature:


Organizes his/her thinking








Key feature:


Explores forms of religious expression








Key feature:


Explores forms of religious expression








Criterion 1 





Cross-curricular competency:  Cooperates with others





Key feature:


Makes connections between forms of religious expression and the social and cultural environment








Criterion 2 





Key feature:


Interacts with others








Criterion 2 





Kindness


Secular tradition: social norms of courtesy


Giving an elderly person a seat on the bus





Generosity


Buddhism – Zen legend: “Don’t Expect a Return for Your Donation”


Giving a gift anonymously 








Key feature:


Considers various ways of thinking, being and acting 











Forms of dialogue:


discussion, interview, deliberation











Kindness


Christianity – The Golden Rule 


Comforting someone who is hurt                            


 





Generosity


Christianity – “The Widow’s Offering”


Giving away your last cookie





Values and Norms in Religious Traditions - Elementary Cycle 3 





NOTE





This learning and evaluation situation is a working document, which is therefore subject to change. It may be adapted as needed depending on the student’s social environment, the planning of teaching and learning activities, the integration of the Ethics and Religious Culture program and the Québec Education Program, etc.





Generosity


Native Spirituality – Micmac legend: “The Creator Visits”


Sharing your lunch with someone who forgot theirs
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