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Section 1: Presentation of the Learning and Evaluation Situation

Aim 

The aim of this learning and evaluation situation is to help students recognize that religions embody values and norms that dictate behaviours and attitudes to be adopted toward oneself and others in order to foster community life. The LES also aims to help students explore some of the values, norms and rights that govern life in society and the references for interacting with different people. They will be invited to draw upon practices related to food so that they may consider various ways of thinking, being or acting and suggest options or possible actions that contribute to community life. 

Learning Context 

Tony’s class is discussing their Cycle Three graduation. They are planning a barbecue, and a student’s mother, who works for a meat packaging company, has offered to supply hot dogs and hamburgers free of cost. Most of the kids are thrilled, but Tony notices that, like him, a few of the students are uncomfortable with the idea. Tony’s family are practising Buddhists and they don’t eat meat. He wants to say something but is afraid of being ridiculed for being different. However, he feels that if he doesn’t say something, he and a few other students won’t have a very good graduation barbecue. Should Tony just go along with everyone and not make a big fuss, or should he respect his beliefs even though it might ostracize him? Can you think of some ways that Tony could let his classmates know that different people follow different dietary practices? 

Description of the learning and evaluation situation

Introductory activity: The student will become familiar with the learning context. With a partner, he/she will describe the ethical situation and identify any tensions or conflicting values. They will then compare their perceptions of the situation.

Part One: The student will share his/her family’s practices related to food. The student will then read about different practices related to food here and elsewhere in the world. He/she will place them within the context of a religious tradition.

Part Two: The student will look for the meaning behind different practices related to food. He/she will identify values and norms related to the practices and recognize their influence on behaviours and attitudes in society. The student will also identify what these practices have in common and what distinguishes them. 

Part Three: The student will create an informative pamphlet on a practice related to food that can be used to plan a diverse menu that will respect the practices followed by students in a pluralistic classroom. 

Integration activity: The student will reflect on his/her process and evaluate his/her learning.  

Resources to be mobilized

Students will need access to the Student Booklet. They will also require access to the Internet and books on the subject of practices related to food from different religious traditions.  

Time and Overview

	Preparation Phase
	Performance Phase
	Integration Phase

	Class 1

(1 hour total)
	Class 2

Part One 

(1 hour total) 
	Class 3

Part Two

(1 hour total) 
	Class 4

Part Three 

(1 hour)
	Class 5 

(30 minutes) 

	Introduction and overview

(15 minutes) 
Introductory activity 

(15 minutes)  
Present the LES and conduct a brief discussion 
Task 1 

(30 minutes in pairs )  
· Complete Worksheet 1 
 
	Task 2 

(20 minutes individually)   

· Complete Worksheet  2-section 1 

Task 3 

(40 minutes in groups)

· Complete research Worksheet 3 
	Task 4

(20 minutes individually)

· Complete Worksheet 2-section 2 

Task 5

(40 minutes in pairs) 

· Complete Worksheet 4 
	Task 6

(30 minutes in pairs) 

· Create pamphlet 

Presentations

(30 minutes in groups)  

· Present pamphlet to class 
	Task 7 

(20  minutes individually) 

· Reflection letter 

Task 8

(10 minutes) 

· Self-evaluation  


Note: The times for each activity may vary depending upon the class. Teachers may take up to one extra hour to complete this learning and evaluation situation. 

Program Content Overview (A more detailed table of program content can be found at the end of this situation.)

	Broad areas of learning
	Citizenship and Community Life

(To ensure that students take part in the democratic life of the classroom or the school and develop a spirit of openness to the world and respect for diversity.

	Cross-curricular competencies 
	To use information

(To gather information 

	Subject-specific competencies 
	Reflects on ethical questions

Demonstrates an understanding of the phenomenon of religion 

Engages in dialogue 

	Themes and related content for ethics
Demands of life in society 


(Values, norms and responsibilities that guide life in society

	Themes and related content  for
Religious values and norms

religious culture
( Practices related to food and clothing 


Section 2: Suggested Procedure 


      

Duration: 4 hours 
Preparation Phase (1 hour)

	The student will: 

· become familiar with the context
· with a partner, describe the ethical situation and identify tensions or conflicting values 
· with a partner, compare their perceptions of the situation 

	Key feature of religious culture: 

Considers various ways of thinking, being and acting 


	Key features of dialogue:             

Organizes his/her thinking; Interacts with others   

	Evaluation criterion for religious culture: Consideration of various ways of thinking, being or acting 

Evaluation criteria for dialogue: Relevance of how students show they have organized their thinking; 




        Adequate use of related content involving interaction with others



	The teacher is invited to:  
Introduction and Overview (15 minutes) 
· Distribute the Student Booklet (referred to as SB in this guide) and give students time to browse through it. 
· Present the aims of the LES and explain to students what is expected of them and how they will be evaluated (use the rubrics in the Teacher Guide, referred to as TG in this guide). 
Introductory Activity  (15 minutes) 
· Together with students, read the learning context and conduct a brief discussion in order to ensure that students understand the key elements of the situation. 
Task 1 (30 minutes) (may be done in pairs or individually) 
· Remind students of the elements involved in describing a situation from an ethical point of view.
· Go over Worksheet 1. 
· Have students form pairs and share their perception of the ethical situation.  
· Ask the students to complete Worksheet 1. 
· Circulate amongst students, observing their interaction and recording it in the appropriate column on the Observation Checklist. 

	Required materials:
SB, p. 3
Worksheet 1 Identifying a Situation from an Ethical Point of View  
TG, p. 16
Observation Checklist

	Teacher’s notes: Although this LES addresses both the ethics and the religious culture competencies, it focuses on the religious culture competency. The form of religious expression explored is the practice related to food. As the ethical component is included only as a way to initiate the discussion on practices related to food and to assist students in completing their final production, only the key feature Evaluates options or possible actions is evaluated. 


Performance Phase   (2hours 45 minutes)

Part One (1 hour)

	The student will: 

· share his/her family’s practices related to food
· read about different practices related to food 
· place the practices related to food within the context of a religious tradition

	Key feature of religious culture: 
Explores forms of religious expression   
 
	Key feature of dialogue:   

Organizes his/her thinking                                                           
	Key feature of CCC 

To Use Information: 

To gather information 

	Evaluation criterion for religious culture: 
Contextualized knowledge of forms of religious expression  

Evaluation criterion for ethics: 
 Consideration of several references present in the points of view 

	The teacher is invited to:  
Task 2 (20 minutes) 

· Briefly review the context of the LES.

· Remind students that in order to reflect on ethical questions and to better understand a situation sometimes extra information is needed.

· Ask students what other information they might need to know in order to have a better understanding of Tony’s situation (students may answer that they would need to know more about all of the students’ practices related to food). 

· Invite students to volunteer information about any of their family’s practices related to food or practices that they may have heard about; these can be religious or secular. 

· Invite students to complete Worksheet 2 in the SB, Section 1 only. 

Task 3  (40 minutes) (in groups of 4) 

· Organize students into groups of 4 students and designate a religious tradition for each group to research. 

· Inform students that they will be conducting research in order to learn about the many different practices related to food; this will provide them with more information so that they can have a better understanding of the ethical situation in the learning context. 

· Suggest that students conduct the research in pairs. 

· Suggest students use the Internet and read books about different practices related to food from within a religious or secular tradition and to record these findings in their SB.

· Invite students to share their findings with group members. 
	Required materials:

SB, p. 4

Worksheet 2 –Section 1

Practices Related to Food—What I Know 

SB, p. 5-6

Worksheet 3 Research on Practices Related to Food 

Access to the Internet 

Web sites as provided in the references section of the TG 

Books with references to dietary rules or laws; some suggestions have been provided in the references section of the TG. 

	Teacher’s note:  It is very important throughout this LES to stress to students that not ALL people of a certain religious tradition adhere to the SAME dietary practices. Whatever they research and read about are generalizations and should be taken to mean that they apply to SOME of the people from a particular religious tradition but not necessarily to ALL of the people. 



(Part Two (1 hour) 

	The student will: 

· look for the meaning of different practices related to food
· identify values and norms embodied in the practice
· recognize their influence on behaviours and attitudes in society
· identify what these practices have in common and what distinguishes them 

	Key features of religious culture: 
Explores forms of religious expression; 
Makes connections between forms of religious expression and the social and cultural environment;   

Considers various ways of thinking, being or acting 

 
	Key features of dialogue:             

Organizes his/her thinking;                                                    Interacts with others   

	 Evaluation criteria for religious culture: Contextualized knowledge of forms of religious expression;  





      Establishment of the connections between forms of religious expression and 



      elements of the social and cultural environment 

Evaluation criterion for ethics: 
      Consideration of several references present in the points of view 

	The teacher is invited to:  
Task 4 (20 minutes) 
· Invite students to revisit Worksheet 2 in the SB; ask them if they know the meaning behind the practices related to food that they have written down. Can they name some of the values or norms associated with the practice? How do they think it affects their behaviour or their family members’ behaviours? 
· As an example, teachers may wish to share the short story The Food We Eat, from a secular perspective, provided in the TG as well as in the SB.
· Direct students to complete section 2 of Worksheet 2 in the SB in preparation for their next task. 
Task 5 (40 minutes) 
· Inform students that just as there are meanings associated with their own practices related to food, there are meanings associated with the practices they have researched. 
· Invite them to complete Column One of Worksheet 4 in the SB on their own.
· Ask students to find a partner who has researched a different religious tradition and to compare their different practices. 

· Have the pairs complete Column Two of Worksheet 4.   
· Use the observation checklist while watching students as they engage in dialogue.
	Required materials:
SB, p. 4
Worksheet 2
Practices Related to Food –What I Know 
SB, p. 7-8

TG, p. 13-14

The Food we Eat 

SB, p. 9 

Worksheet 4-

Comparing Different Practices Related to Food 

TG, p. 16
Observation Checklist

	Teacher’s notes: 



♦Part Three (1 hour) 

	The student will: 

· create an informative pamphlet on a practice related to food  

	Key features of religious culture: 
Explores forms of religious expression; 
Makes connections between forms of religious expression and the social and cultural environment;   

Considers various ways of thinking, being and acting 
	Key feature of dialogue:             

Organizes his/her thinking                                                     

	 Evaluation criteria for religious culture: Contextualized knowledge of forms of religious expression;  





      Consideration of various ways of thinking, being or acting 



	The teacher is invited to:  
Task 6: (30 minutes) 
· Direct students to review their research notes from Worksheet 3-Part 2.
· Ask students to work together with their research partner and make sure they follow the instructions in the “Creating your Pamphlet” section. 

· Encourage students to be creative and make sure the explanations they give are clear.

Presentations: (30 minutes) 

· Invite students to share their pamphlets as a whole class, in small groups, or one-on-one with different partners 


	Required materials:
SB, p. 6
Worksheet 3 Research on Practices Related to Food 
Construction paper

Crayons or markers 

	Teacher’s notes: 



Integration Phase (30 minutes)
	The student will: 

· reflect on his/her process and evaluate his/her learning

	Key feature of religious culture: 
Explores forms of religious expression 
	Key feature of dialogue:             

Develops a point of view                                                      

	Evaluation criterion for religious culture: Contextualized knowledge of forms of religious expression  

Evaluation criterion for ethics: Consideration of several references present in the points of view 



	The teacher is invited to:  
Task 7: (20 minutes)  (reflection on learning) 

· Remind students of the learning context and Tony’s situation. 

· Invite them to reflect on their learning through their research and to think about how this could help Tony and his classmates.

· Suggest that they compose a short letter to Tony expressing their point of view on the situation and giving him some options or possible actions that could help him decide what to do. 

Task 8: (10 minutes) (self-evaluation and peer evaluation) 
· Invite students to complete the peer evaluation and the self-evaluation in the SB. 
	Required materials:
SB, p. 10

Peer Evaluation for the Learning and Evaluation Situation 

SB, p. 11

Self-Evaluation on Teamwork 



	Teacher’s notes: 



Section 3: Suggested References for the Students and the Teacher
Books

Barnes, Trevor. World Faiths- Judaism: Worship, Festivals, and Ceremonies from Around the World. (Boston: Kingfisher, 2005). 

Barnes, Trevor. World Faiths—Hinduism and Other Eastern Religions. (Boston: Kingfisher, 2005). 

Clarke, Brenda (Ed.). I am a Muslim. (London: Franklin Watt. 1984).

Cooper, Ilene. Jewish Holidays All Year Round. (New York: Harry N. Abrams, Inc., 2002). 

George, Charles. What Makes Me A Hindu? (New York: Kidhaven Press, 2004).

Gnojewski, Carol. Ramadan: A Muslim Time of Fasting, Prayer and Celebration. (Berkley Heights, NJ: Enslow Publishers, 2004). 

Kalsi, Sewa Singh. Sikhism. (Philadelphia: Chelsea House, 2005). 

Langley, Myrtle. Eyewitness Books: Religion. (London: Dorling Kindersley Limited, 1996). 

Meredith, Susan. The Usborne Book of World Religions. (London: Usborne Publishing Ltd., 1995).

Rock, Lois. Festivals of the Christian Year: Make Them Really Special. (London: Lion UK, 2002). 

Schmidt, Arno. The World Religions Cookbook. (Greenwood Publishing, 2007). (Contains a section on dietary requirements for many religious traditions.) 

Woog, Adam. What Makes Me A Jew? (New York: Kidhaven Press, 2004). 

Websites: 

General Information for all religious traditions 

http://www.faithandfood.com/index.php
http://www.healthline.com/galecontent/religion-and-dietary-practices#religionanddietarypractices
http://www.britannica.com/EBchecked/topic/162787/dietary-law
http://www.bbc.co.uk/schools/religion/
http://www.faqs.org/nutrition/Pre-Sma/Religion-and-Dietary-Practices.html (Table with facts)  

http://www.betterhealth.vic.gov.au/bhcv2/bhcarticles.nsf/pages/Food_culture_and_religion?open (Fact sheet) 

http://www.associatedcontent.com/article/352386/traditional_religious_food_practices.html
http://mike.passwall.com/class/educ417/religion-cards.html (information cards explaining each religion’s dietary requirements and/or restrictions that can be cut out for student use) 

Christianity

http://atschool.eduweb.co.uk/carolrb/christianity/christian_festivals.html
http://www.woodlands-junior.kent.sch.uk/customs/easter.html
http://www.worldalmanacforkids.com/ (Search: Christianity)  

Judaism

http://www.religionfacts.com/judaism/practices/kosher.htm
http://www.jewfaq.org/kashrut.htm
http://www.chabad.org/kids/article_cdo/aid/354750/jewish/Passover.htm
Native Spirituality

http://www.cmp-cpm.forces.gc.ca/pub/rc/doc/rc-eng.pdf
http://dsp-psd.pwgsc.gc.ca/Collection/JS62-80-1998E.pdf
http://www.hc-sc.gc.ca/fn-an/alt_formats/fnihb-dgspni/pdf/pubs/fnim-pnim/2007_fnim-pnim_food-guide-aliment-eng.pdf
Islam

http://www.islamicbulletin.org/newsletters/issue_1/dietarylaws.aspx
Hinduism

http://www.bbc.co.uk/religion/religions/hinduism/hinduethics/animal.shtml
http://hinduism.iskcon.com/lifestyle/809.htm
Buddhism

http://www.peakfreaks.com/sherpa_culture.htm
Sikhism

http://www.sikhs.org/meat.htm
Rastafarians

http://www.bbc.co.uk/religion/religions/rastafari/customs/customs_2.shtml
Secular food practices 

http://kidshealth.org/kid/index.jsp?tracking=K_Home
http://www.nms.on.ca/Elementary/canada.htm (Canada’s Food Guide) 

Section 4: Evaluation and Content Tools

Content Tools 

· The Food We Eat, A Story 







p.13-14 

· Quick Reference Table of Some Religious Dietary Practices 



p.15 

Evaluation Tools 

· Observation Grid








p. 16

· Evaluation Grid for the Religious Culture Competency 



p. 17

· Evaluation Grid for the Dialogue Competency





p. 18

The Food We Eat 

Hello, my name is Tara, and I am 11 years old. Food is a very important part of our family life and we enjoy eating together. We don’t really practise any religion, but we do have some important practices that are related to food. At certain times of the year, celebrations are always accompanied by special foods. We also try to eat healthy foods everyday. Here are some of the important practices related to food for my family.  

[image: image6.png]



Birthdays

When it’s one our birthdays we always have cake; I read that the practice of having a cake at a birthday began in the Ancient world. In ancient Rome, they used to bake a kind of flat sweetbread mixed with fruit and nuts. In ancient Greece, honey cakes shaped like moons were made and taken to a temple to worship the goddess of the moon, Artemis. During the Middle Ages, the Germans made birthday cakes in the shape of the baby Jesus at around Christmas, and the tradition continued with people’s birthdays as well. Later candles started to be put on cakes so that the person whose birthday it was could blow them out and make a wish. The smoke and the light were supposed to send the wishes up to God. The cakes were round because the cycle of life goes around-birth and rebirth. So you see behind a simple birthday celebration there are all kinds of meanings. I have drawn a table to show you what I mean on the next page. Take a look when you finish my story. 

Thanksgiving


Every Thanksgiving, my grandparents come over and we have a big turkey with stuffing. My grandma brings pumpkin pie—yummy my favourite! We also have squash and yams. In Grade Two, I learned that we celebrate Thanksgiving because when the pilgrims came to North America they celebrated the autumn harvest with the natives. They wouldn’t exactly have had pumpkin pie or cranberry sauce, but they would have had things like wild turkey and squash. Autumn was a time to look back over the year and be thankful for all the food that they had. My family also sits at the table and, before we eat, we all go around and say what we are thankful for. 


Eating Nutritious Food Daily 


In my family, my mom and dad make sure we always eat healthy; that means no junk food. We follow the Canada Food Guide and make sure we get enough protein, grains, dairy, vegetables and fruits on a daily basis. We believe that “a healthy mind, in a healthy body” is the way to go! We try to eliminate food that’s not healthy or nutritious, like potato chips, soda, candy, sweets and fast food. We might have them once in awhile, but very, very rarely. 

Take a look at my table on the next page where I try to explain some of the meanings, values and norms associated with the food practices in my family. 

The Food We Eat (cont.): What they mean to me 

Tara here again; I want to share some of the meanings that my family’s practices related to food have for me. In the table below, I have identified some of our practices related to food and some of the values and norms behind them. 

	Practice related to food
	Values or norms
	Actions
	How this practice influences my way of thinking and acting

	Cake at a birthday


	· Celebration of life 

· Happiness 

· Being with friends 

· Having fun 

· Sharing with others 
	· Having a party

· Blowing out candles 

· Getting presents 

· Eating cake 
	· I enjoy going to other people’s birthdays because I think they are fun.

· I look forward to inviting my friends to my birthday.

· I associate fun times with birthdays when I read about them or see them on television. 

· I look forward to getting older each year! 

	Turkey for Thanksgiving 


	· Thankfulness for all we have 

· Being with family 

· Sharing our good fortune 
	· Saying grace around the table 

· Saying thanks

· Eating turkey  
	· I realize that I have much to be thankful for so I don’t take things for granted. 

· I appreciate my family. 

	Eating nutritious food daily 

[image: image7.wmf]
	· Avoiding disease 

· Healthy mind in a healthy body 

· Natural food is better than processed  food 
	· Avoiding junk food 

· Choosing healthy snacks 

· Not going to fast food places  
	· In school, I don’t spend money on unhealthy snacks like a lot of kids—sometimes they tease me and call me “health freak” but it doesn’t bother me. 

· I try to help my friends make healthy choices for their lunch.  


Quick reference Table of Some Religious Dietary Practices

	Type of religion 
	Practice or restriction 
	Rationale 

	Buddhism 
	• Refrain from meat; vegetarian diet is desirable 

• Moderation in all foods 

• Fasting required of monks 
	• Natural foods of the earth are considered most pure

 • Monks avoid all solid food after noon 

	Eastern Orthodox Christianity 
	• Restrictions on meat and fish 

• Fasting selectively 
	• Observance of Holy Days includes fasting and restrictions to increase spiritual progress 

	Hinduism 
	• Beef prohibited 

• All other meat and fish restricted or avoided 

• Alcohol avoided 

• Numerous fasting days 
	• Cow is sacred and can't be eaten, but products of the “sacred” cow are pure and desirable 

• Fasting promotes spiritual growth 

	Islam 
	• Pork and certain birds prohibited

• Alcohol prohibited • Coffee/tea/stimulants avoided 

• Fasting from all food and drink during specific periods 
	• Eating is for good health 

• Failure to eat correctly minimizes spiritual awareness 

• Fasting has a cleansing effect of evil elements 

	Judaism 
	• Pork and shellfish prohibited

• Meat and dairy at same meal prohibited

• Leavened food restricted

• Fasting practised 
	• Land animals that do not have cloven hooves and that do not chew their cud are forbidden because they are considered to be unclean (e.g., hare, pig, camel, horse) 

• Kosher process is based upon the Torah 

	Mormonism 
	• Alcohol and beverages containing caffeine prohibited 

• Moderation in all foods 

• Fasting practised 
	• Caffeine is addictive and leads to poor physical and emotional health 

• Fasting is the discipline of self-control and honours God 

	Protestantism
	• Few restrictions of food or fasting observations

• Moderation in eating, drinking, and exercise is promoted 
	• God made all animal and natural products for humans' enjoyment

• Gluttony and drunkenness are sins to be controlled 

	Rastafarianism 
	• Meat and fish restricted

•Vegetarian diets only, with salts, preservatives, and condiments prohibited 

• Herbal drinks permitted; alcohol, coffee, and soft drinks prohibited
	• Pigs and shellfish are scavengers and are unclean 

• Foods grown with chemicals are unnatural and prohibited 



	Roman Catholicism 
	• Meat restricted on certain days 

• Fasting practised 
	• Restrictions are consistent with specified days of the church year 

	Seventh-day Adventist 
	• Pork prohibited, and meat and fish avoided

• Vegetarian diet is encouraged 

• Alcohol, coffee, and tea prohibited 
	• Diet satisfies practice to “honour and glorify God” 


 (A Resource for Teachers) 

Source: http://www.faqs.org/nutrition/Pre-Sma/Religion-and-Dietary-Practices.html
Note: This is for reference purposes only and is only one source of information. A variety of sources should be consulted for a broader scope of religious dietary practices. 


Observation Grid (may be used throughout LES) 

	Group: ___________
	Demonstrates an understanding of the phenomenon of religion 
	Engages in dialogue

	
	Explores forms of religious expression 

(during Task 1) 
	Makes connections between forms of religious expression and the social and cultural environment 

(during task 5)
	Interacts with others 

(during Task 1) 

	
	Describes and puts into context forms of religious expression 
	Looks for the meaning of forms of religious expression


	Identifies forms of religious expression in his/her immediate environment 
	Identifies what such forms of expression  have in common and what distinguishes them 
	Expresses his/her point of view
	Pays attention to others’ point of view 
	Asks for clarification 
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Evaluation Grid for the Development of the Competency

Demonstrates an understanding of the phenomenon of religion

	Evaluation criteria
	Manifestations
	Observable elements  
	4
	3
	2
	1

	
	
	
	Thorough development
	Acceptable development
	Partial development
	Minimal development                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                          with assistance

	Contextualized knowledge of forms of religious expression
	Describes and puts into context forms of religious expression 

Looks for the meaning of forms of religious expression

Makes connections between these forms of expression and their tradition of origin


	Describes a practice related to food and places it within the context of a religious tradition 

Identifies some norms and values associated with the practice 

Associates the practice with a tradition of origin 
	
	
	
	

	Establishment of the connections between forms of religious expression and elements of the social and cultural environment
	Recognizes his/her influence on certain aspects of life in society. 

 
	Identifies norms and values that influence the practices related to food 
	
	
	
	

	Consideration of  various ways of thinking, being or acting 
	Explores various ways of thinking, being or acting in the context of several religious traditions. 

 
	Reads about different practices related to food from various religious traditions 
	
	
	
	


Note to teachers: When scoring student work, teachers should use ALL the student’s worksheets from the Student Booklet as well as the completed pamphlet. This will provide an overall general impression of the student’s performance.

Evaluation Grid for the Development of the Competency

Engages in dialogue


	Evaluation Criteria
	Manifestations
	Observable elements  
	4
	3
	2
	1

	Relevance of how students show they have organized their thinking  
	Identifies the subject of dialogue 

Makes connections between prior knowledge and new knowledge 
	Describes the ethical situation as well as his/her own practices related to food 

Shares his/her own practices related to food and is able to describe other practices related to food 
	Thorough development
	Acceptable development
	Partial development
	Minimal  development with assistance

	
	
	
	
	
	
	

	Adequate use of related content involving interaction with others   
	Examines his/her perceptions, attitudes, feelings ideas or values 

Expresses his/her point of view and pays attention to others’ views 
	States his/her perception of the ethical situation and of the practices related to food 

Expresses his/her point of view with regard to the ethical situation as well as to practices related to food 
	
	
	
	


Note to teachers: When scoring student work, teachers should use ALL the student’s worksheets from the Student Booklet as well as the completed pamphlet.  This will provide an overall general impression of the student’s performance.

Section 5: Table of Program Content

	Targeted Subject-Specific Competencies

	Reflects on ethical questions

Key features

Evaluation criteria

Identifies a situation from an ethical point of view 

x 

Examines several cultural, moral, religious, scientific or social references

x 

X 

X

Theme and related content: Individuals as members of society (Differences as sources of enrichment and conflict in society) 

  

	Demonstrates an understanding of the phenomenon of religion

Key features

Evaluation criteria

Explores forms of religious expression

Contextualized knowledge of forms of religious expression 

Makes connections between forms of religious expression and the social and cultural environment

Establishment of the connection between forms of religious expression and elements of the social and cultural environment 

Considers various ways of thinking, being and acting

Consideration of various ways of thinking, being or acting 

Theme and related content: Religious values and norms (Practices related to food and clothing) 

	Engages in dialogue

Key features

Evaluation criteria

Organizes his/her thinking

Relevance and sufficient quantity of written records regarding how students organize their thinking

Interacts with others

Adequate use of related content involving interaction with others 

Develops a point of view

X 

Content regarding  the practice of dialogue:

Forms of dialogue: Discussion, Conversation

Means for developing a point of view: Description, Comparison, Explanation  

Means for examining a point of view: Recognize judgements of preference and value as well as processes that may hinder dialogue

	Cross-curricular competency



	To use information  

	Broad Area of Learning



	Citizenship and Community Life
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Ethics and Religious Culture 





Learning and Evaluation Situation 





Continuum of Learning and Evaluation Situations





NOTE


This learning and evaluation situation is a working document, which is therefore subject to change. It may be adapted as needed depending on the student’s social environment, the planning of teaching and learning activities, the integration of the Ethics and Religious Culture program and the Québec Education Program, etc.





Religious culture criterion: Establishment of the connections between forms of religious expression and the social and cultural environment 





Dialogue criterion: Adequate use of related content involving interaction with others 





Religious culture criterion: Contextualized knowledge of forms of religious expression 





A Diverse Menu


Elementary Cycle Three








A Diverse Menu


Elementary Cycle Three
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